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Families, 

First, we want to thank you for all your support and understanding during this unprecedented time. We are 
working diligently to provide materials and resources for you to reference to keep the learning occurring at 
home and will continually add resources to this page. Please note that the resources in these packets do not 
replace in-class learning but provide optional opportunities for students and families to participate in at 
home.  When looking at the resources, please feel free to look at all grade levels to find the best fit for your 
child.  

We encourage you to visit our website (www.puyallup.k12.wa.us) often for general education and any 
changes that may occur. 

Family Activities: 

Although the activities attached are content specific, we have also added some fun ways to engage the whole 
family. 

• Set aside a family reading time. You can read to self, read to someone else including family pets (real or 
stuffed), record yourself reading, or listen to reading.  

• Create family stories.  Have one person start by sharing one or two sentences and then have each 
family member add to the story. You can extend this by having someone write down the story and 
have a record of your family story! 

• Complete daily journaling sharing what went well for the day, activities completed, and what you hope 
to do in the future, to become a primary source during this time.  

• Discuss what it means to show respect, solve problems, and make good decisions: 
o Every building in the Puyallup School District has these three expectations as a foundation. 

Discuss what it looks like and sounds like when at home, at school or in the community, and 
online. 

• Infuse math in everyday activities.  Ideas may include: 
o Involving the entire family in preparing meals. You can discuss fractions, measuring, shapes, 

volume, and more. 
o Go on a shape hunt around the house. Play “I Spy” with shapes, both 2D and 3D.  
o Younger students can sort socks, find patterns in windows 
o Older students can work on a budget for the family for groceries or other expenses 

• Visit the District’s website and click on CLEVER found under the Families menu as “Clever Dashboard”.  
There are several District approved apps that can support all concepts, align with our curriculum, 
support content, and provide interactive activities for all grade levels. Include link or add better 
directions on where on the website to find this.  

The above information is just a quick list of some ideas, but we know families are the first and most important 
teachers of children.  Our number one priority at this time is to support the health and safety of all our 
students, families, staff, and community. 

http://www.puyallup.k12.wa.us/


6th grade ELA 

 
To help schools and students during this time, we're focused on providing flexible and 
streamlined support for teachers who'll be delivering virtual or distance learning 
experiences to students. The SpringBoard support team has decided to post the 
reading and writing workshops for grade levels 6-12 to the district website so that 
families and students can have learning resources while district officials and teachers 
receive training and support for online instruction. These workshops are designed to 
enhance the learning that has already taken place in your classroom. Below are some 
options for how to incorporate these workshops and other digital resources to meet the 
needs of your students, families, and own teaching preferences. 

Springboard Reading and Writing Workshops. All 6 Reading Workshops and 5 Writing 
Workshops are being uploaded to the District Website for families to access. If you have 
not taken a look at these workshops yet, they are designed to support learning that has 
already taken place within your classroom. There are 3-4 activities per lesson.  
 
As digital teaching and learning is a new concept to most of us, we have already 
thought of some potential challenges that may arise with the roll out of these 
workshops. One challenge is that the workshops were designed to be teacher-led and 
done in a classroom. Despite this fact, they are still excellent resources for families. If you 
are planning on sharing these with your students here are some suggestions to help 
eliminate stress and confusion. 
• Upload them into Schoology or One Note (whichever you are comfortable with). 

You can digitally ink notes to students, show examples, and cross out or modify 
questions that are too challenging or that could not be done from home, etc. 

• Assign them on Springboard Digital (if your students have practice using this 
platform).  

• Find creative ways to differentiate or modify activities to make them work. (Record 
yourself reading the stories so students can follow along. Assign smaller parts at a 
time so students don’t feel overwhelmed. Preview the lessons you share ahead of 
time to predict potential challenges that could arise.) 

You can download these workshops from SpringBoard in the Teacher Resource Section. 
(Make sure you download the student version to share with students). I chose to 
download each workshop and convert it to a word document so that I can digitally ink 
modifications to the lesson that students can read. I will be putting the workshops on 
Schoology one week at a time. Attached to this e-mail you will find what I did for my 
students for the first week. Again, this is only a suggestion. 

Along with the workshops here are two other resources that students can access from 
home. 

1) Zinc. This is accessed through Springboard. You can assign articles to read to the 
whole class or individuals based on skill level. Each article has a set of questions 



to go along with it and occasionally vocabulary work. There are several 
Springboard aligned activities (vocabulary for each unit, quizzes, stories that fit 
each unit theme). Students earn points based on their activity on Zinc and a 
leader board is generated by class. You can monitor their progress and activity 
level as well. 

2) Quill. Students can access Quill through Clever. Quill offers lots of great resources 
for grammar, spelling, punctuation, figurative language, sentence structure, etc. 
If you have not yet assigned the Starter Diagnostic test to your students I highly 
recommend starting there. Based on their score Quill will recommend activities 
that each individual needs. With a click of a button or two, you can push out 
these activities to your students to work on at their own pace. There are several 
reports generated to help you guide instruction. There are also lessons that you 
can guide a whole class or specific group of students through. Students who do 
not need much of the basic skill practice can take the Intermediate Diagnostic 
which will then generate further activities to practice. 

If you would like more information about these resources, suggestions for moving 
forward, or examples of modifications I have made for my own students, please feel 
free to e-mail me. I am also happy to share the workshops with you if you are unable to 
download them yourself.  

 
In the Puyallup School District, your SpringBoard Support Team: 
Alicia Harris – Elementary 
Victoria Watt – Junior High 
Bonnie Shelley – Sophomore and Junior English 
Molly Susee – Senior English 
Amanda Kraft - Director of Professional Learning & Instructional Leadership 
 
 
We know this is a challenging time for you, your families, and your students. Please be 
well and take care. 

 

 



Close Reading WoRkshop 1
Close Reading of informational/
literary nonfiction Texts
Learning Targets
•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	

inferences	drawn	from	the	text.	
•	Determine	a	central	idea	of	a	text	and	how	it	is	conveyed.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text.
•	Analyze	how	a	particular	sentence	or	paragraph	fits	into	the	overall	structure		

of	a	text.
•	Determine	an	author’s	point	of	view.	
•	Determine	or	clarify	the	meaning	of	unknown	and	multiple-meaning	words	and	

phrases	based	on	grade	6	reading	and	content,	choosing	flexibly	from	a	range	of	
strategies.

•	Interpret	information	presented	in	diverse	media	and	formats	(e.g.,	visually,	
quantitatively,	orally)	and	explain	how	it	contributes	to	a	topic,	text,	or	issue		
under	study.

•	Engage	effectively	in	a	range	of	collaborative	discussions.

Close Reading for Meaning
What	does	learning	to	read	closely	mean?	As	readers,	we	cannot	just	ask	an	author	
questions	about	the	text.	We	must	read	the	author’s	words,	looking	at	what	some	
words	say	explicitly	and	what	others	may	imply	about	the	author’s	meaning.	

Explicit	information	includes	words	the	author	uses	to	describe	events	or	people	
in	the	text.	For	example,	an	author	might	describe	a	person	as	having	black	hair	or	
a	city	as	being	in	the	Midwest.	In	contrast,	many	ideas	in	a	text	may	be	implicit;	
that	is,	the	reader	must	analyze	the	words	the	author	uses,	as	well	as	actions	and	
dialogue,	to	determine	the	author’s	meaning.	You	may	need	to	read	a	text	multiple	
times	to	make	inferences	about	meaning.	For	example,	you	might	read	a	text	first	
to	identify	the	words	you	do	not	know.	After	learning	what	those	words	mean,	you	
would	read	the	text	again	using	your	new	knowledge	to	help	you	understand	what	
the	writer	is	saying.

In	this	workshop,	you	will	read	three	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	make	meaning	of	the	text.	Your	teacher	will	guide	
you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	group	to	
read	and	respond	to	the	text.	For	the	third	activity,	you	will	work	independently	to	
apply	close-reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	Using	this	strategy,	the	reader	uses	
context	clues,	dictionaries,	and/or	thesauri	to	discover	the	meaning	of	unfamiliar	
words.	Writing	notes	about	meaning	or	substituting	synonyms	for	unfamiliar	words	
helps	the	reader	increase	comprehension	of	the	text.	

leaRning sTRaTegies
Diffusing,	Close	Reading,	
Marking	the	Text,	
Rereading,	Summarizing,	
Paraphrasing

aCademiC VoCabulaRy
Explicit	text	states	ideas	
or	information	clearly,	
leaving	no	doubt	about	
meaning.	Implicit	ideas	
are	not	clearly	stated,	
leaving	the	reader	to	
make	inferences	about	the	
author’s	meaning.	
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Close Reading of informational/literary nonfiction Texts (continued)

ACTIvITy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	passage	silently.	Your	focus	for	this	first	reading	is	on	
understanding	the	meaning	of	the	passage.	As	you	read,	practice	diffusing	
the	words	you	may	not	know	by	replacing	unfamiliar	words	with	synonyms	or	
definitions	for	the	underlined	words.	Use	the	definitions	and	synonyms	to	the	right	
of	the	paragraphs	to	help	your	understanding.

The Innocents
Abroad

short story
From

by Mark Twain  
from Chapter LVIII

 1 Arrived at Old Cairo the camp-followers took up the donkeys and tumbled them 
bodily aboard a small boat with a lateen sail, and we followed and got under way. The 
deck was closely packed with donkeys and men; the two sailors had to climb over and 
under and through the wedged mass to work the sails, and the steersman had to crowd 
four or five donkeys out of the way when he wished to swing his tiller and put his helm 
hard-down. But what were their troubles to us? We had nothing to do; nothing to do 
but enjoy the trip; nothing to do but shove the donkeys off our corns and look at the 
charming scenery of the Nile.
 2 On the island at our right was the machine they call the Nilometer, a stone-column 
whose business it is to mark the rise of the river and prophesy whether it will reach 
only thirty-two feet and produce a famine, or whether it will properly flood the land 
at forty and produce plenty, or whether it will rise to forty-three and bring death and 
destruction to flocks and crops—but how it does all this they could not explain to us so 
that we could understand. On the same island is still shown the spot where Pharaoh’s 
daughter found Moses in the bulrushes. Near the spot we sailed from, the Holy Family 
dwelt when they sojourned in Egypt till Herod should complete his slaughter of the 
innocents. The same tree they rested under when they first arrived was there a short 
time ago, but the Viceroy of Egypt sent it to the Empress Eugenie lately. He was just in 
time, otherwise our pilgrims would have had it.
 3 The Nile at this point is muddy, swift and turbid, and does not lack a great deal of 
being as wide as the Mississippi.
 4 We scrambled up the steep bank at the shabby town of Ghizeh, mounted the donkeys 
again, and scampered away… At the distance of a few miles the Pyramids rising above the 
palms looked very clean-cut, very grand and imposing, and very soft and filmy, as well.

lateen:	triangular

prophesy:	predict	with	
authority	

famine:	food	shortage	

sojourned:	visited	briefly	

turbid:	murky,	cloudy,	
opaque	

filmy:	hazy,	gauzy
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Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	passage	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/
or	phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	
feel	are	important	to	the	meaning	of	the	passage.	Diffuse	these	words/phrases	for	
comprehension.

Check your Understanding
 1.	Pair	with	another	student	and	choose	six	words	from	the	words	you	have	

circled.	Using	context	clues	and	reference	resources,	try	to	determine	
the	meaning	of	the	words.	As	needed,	reread	the	sentences	using	your	
understanding	of	the	words	to	confirm	what	the	passage	means.	

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	passage.	Use	the	words	in	sentences	as	part	
of	a	summary	explaining	the	central	ideas	in	the	passage	and	explaining	how	
these	words	contribute	to	your	understanding	of	the	passage.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
Key	Ideas	and	Details	interpretive	questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	
that	supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	
text	to	record	a	new	or	different	meaning	of	the	text.

Background Information:	This	passage	is	an	excerpt	from	the	book	The Innocents 
Abroad,	which	was	published	in	1869.	The	book	is	assembled	mostly	from	
newspaper	columns	that	Twain	wrote	and	sent	back	for	publication	during	his	1867	
journey	with	a	group	of	American	tourists	through	Europe	and	the	Holy	Land.

From 
The Innocents Abroad

by Mark Twain

 1 Arrived at Old Cairo the camp-followers took up the donkeys and tumbled them 

bodily aboard a small boat with a lateen sail, and we followed and got under way. The 

deck was closely packed with donkeys and men; the two sailors had to climb over and 

under and through the wedged mass to work the sails, and the steersman had to crowd 

four or five donkeys out of the way when he wished to swing his tiller and put his helm 

hard-down. But what were their troubles to us? We had nothing to do; nothing to do 

but enjoy the trip; nothing to do but shove the donkeys off our corns and look at the 

charming scenery of the Nile.

key ideas and deTails
What	line	in	paragraph	1	
suggests	Twain’s	attitude	to	
the	problems	of	his	traveling	
in	Egypt?	Explain	why	it	
reflects	his	attitude.

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

Close Reading Workshop 1 • Close Reading of Informational/Literary Nonfiction Texts 3



Close Reading of informational/literary nonfiction Texts (continued)

 2 On the island at our right was the machine they call the Nilometer, a stone-column 

whose business it is to mark the rise of the river and prophesy whether it will reach 

only thirty-two feet and produce a famine, or whether it will properly flood the land 

at forty and produce plenty, or whether it will rise to forty-three and bring death and 

destruction to flocks and crops—but how it does all this they could not explain to us so 

that we could understand. On the same island is still shown the spot where Pharaoh’s 

daughter found Moses in the bulrushes. Near the spot we sailed from, the Holy Family 

dwelt when they sojourned in Egypt till Herod should complete his slaughter of the 

innocents. The same tree they rested under when they first arrived was there a short 

time ago, but the Viceroy of Egypt sent it to the Empress Eugenie lately. He was just in 

time, otherwise our pilgrims would have had it.

 3 The Nile at this point is muddy, swift and turbid, and does not lack a great deal of 

being as wide as the Mississippi.

We scrambled up the steep bank at the shabby town of Ghizeh, mounted the donkeys 

again, and scampered away… At the distance of a few miles the Pyramids rising above the 

palms looked very clean-cut, very grand and imposing, and very soft and filmy, as well. 

Check your Understanding
 1.	Find	a	sentence	that	you	think	shows	that	the	structure	of	this	text	is	narrative	

writing.	Explain	how	the	sentence	fits	within	the	overall	structure	of	the	text.

 2.	Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	
of	this	passage,	choose	a	sentence	that	you	think	is	important	to	understanding	
Twain’s	thinking.	Explain	in	your	own	words	what	the	sentence	means	and	why	
it	is	important	to	understanding	the	passage.

key ideas and deTails
What	is	suggested	about	the	
importance	of	the	Nilometer	

to	the	life	of	Egyptians?

key ideas and deTails
What	is	the	connection	

between	the	story	of	the	
Holy	Family’s	resting	spot	

with	the	story	of	sending	the	
tree	to	an	empress?
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Synthesizing your Understanding
Now	that	you	have	read	the	passage	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	thinking	about	the	subject,	the	
purpose of	the	passage,	and	the	author’s	tone or	attitude.	Respond	to	the	following	
questions	as	a	way	of	bringing	all	your	knowledge	together.	

 1.	What	is	the	subject	or	topic	of	the	passage?	What	is	this	passage	about?	Be	as	
specific	as	you	can	in	identifying	and	summarizing	the	subject	of	the	passage.

 2.	What	is	the	purpose	of	the	passage?	Now	that	you	have	identified	the	subject	of	
the	passage,	explain	Twain’s	reasons	for	writing	these	paragraphs.	What	does	
he	hope	to	communicate	to	the	audience	about	his	subject?

 3.	What	is	the	author’s	attitude	toward	the	subject	of	the	passage?	Tone	describes	
the	attitude	of	the	author	about	the	subject	being	discussed.	Now	that	you	
have	identified	the	subject	and	the	purpose,	explain	how	Twain	feels	about	this	
subject.

Writing Prompt: Based	on	your	current	understanding	of	the	passage,	summarize	
Twain’s	attitude	about	travel.	Write	a	paragraph	that	explains	your	interpretation	of	
his	perspective	on	this	topic.	Be	sure	to
•	Identify	the	subject,	purpose,	and	tone	of	the	passage	in	a	topic	sentence.
•	Provide	one	piece	of	textual	evidence	that	supports	your	statement.
•	Explain	how	the	evidence	supports	your	topic	sentence.	
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Close Reading of informational/literary nonfiction Texts (continued)

ACTIvITy 2

Collaborative Practice 
Look	carefully	at	the	photograph	that	follows.	It	was	taken	somewhere	between	
1890	and	1940	in	Egypt,	showing	two	tourists	riding	camels	led	by	their	Egyptian	
guides.	They	stand	before	the	Sphinx	of	Giza,	with	the	Great	Pyramids	of	Egypt	
visible	in	the	background.	(Much	of	the	Sphinx	was	not	yet	excavated	when	this	
photo	was	taken;	more	modern	pictures	reveal	that	the	body	of	the	Sphinx	has	since	
been	completely	unearthed.)

First Reading: What do you see? 
As	you	look	at	the	photo,	what	catches	your	eye?	What	details	do	you	notice?	How	
would	you	describe	the	details	in	this	photo	to	someone	who	could	not	see	it?	To	
answer	this	question,	keep	your	responses	only	on	what	you	can	see	in	the	photo.
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Second Reading: What does it mean? 
Now	that	you	have	examined	the	photo	carefully,	what	inferences	can	you	make?	
How	do	you	interpret	what	you	see?	In	other	words,	what	might	you	say	about	the	
people	or	scenery	that	goes	beyond	what	is	explicitly	shown	in	the	photograph?

Third Reading: How do you know? 
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	of	
these	details.	How	might	you	use	the	details	in	the	photo	as	textual	evidence	to	
support	the	ideas	or	inferences	you	have	made?

Writing Prompt:	Now	that	you	have	carefully	examined	the	content	of	this	photo	
and	come	to	conclusions	about	what	it	shows	explicitly	and	what	inferences	you	
can	make	about	the	meaning,	make	a	connection	between	this	photograph	and	the	
passage	written	by	Twain	about	his	travels	to	Egypt.	Be	sure	to
•	 Write	a	topic	sentence	that	connects	the	two	texts.
•	 Include	textual	details	and	explain	how	they	support	the	connection	you	made.
•	 Write	a	conclusion	that	follows	from	your	explanations.
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Close Reading of informational/literary nonfiction Texts (continued)

ACTIvITy 3

Independent Practice
The	text	passage	that	follows	is	from	the	opening	pages	of	a	book	called	Travels 
with Charley,	written	by	well-known	American	author	John	Steinbeck.	In	1960,	
Steinbeck	traveled	over	10,000	miles	across	the	United	States	in	a	camper,	
accompanied	only	by	his	French	poodle	named	Charley.	Travels with Charley	tells	
the	story	of	that	journey.

First Reading: First Impressions
Read	the	passage	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	the	
underlined	words.	Look	at	the	definitions	in	the	right	margin,	and	also	use	your	
knowledge	of	the	words	and	context	clues	to	help	you	make	meaning	of	the	text.

Travels with

Charley
autobiography
From

by John Steinbeck

 1 When I was very young and the urge to be someplace else was on me, I was assured by 

mature people that maturity would cure this itch. When years described me as mature, 

the remedy prescribed was middle age. In middle age I was assured that greater age 

would calm my fever and now that I am fifty-eight perhaps senility will do the job. 

Nothing has worked. Four hoarse blasts of a ship’s whistle still raise the hair on my 

neck and set my feet to tapping. The sound of a jet, an engine warming up, even the 

clopping of shod hooves on pavement brings on the ancient shudder, the dry mouth and 

vacant eye, the hot palms and the churn of stomach high up under the rib cage. In other 

words, I don’t improve; in further words, once a bum always a bum. I fear the disease is 

incurable. I set this matter down not to instruct others but to inform myself.

 2 When the virus of restlessness begins to take possession of a wayward man, and 

the road away from Here seems broad and straight and sweet, the victim must first 

find himself a good and sufficient reason for going. This to the practical bum is not 

difficult. He has a built-in garden of reasons to choose from. Next he must plan his trip 

in time and space, choose a direction and a destination. And last he must implement the 

journey. How to go, what to take, how long to stay. This part of the process is invariable 

and immortal. I set it down only so that newcomers to bumdom, like teen-agers in new-

hatched sin, will not think they invented it. 

senility:	physical	or	mental	
weakness	that	comes	with		

old	age

bum:	a	tramp,	vagabond,	
hobo

implement:	to	carry	out	or	
put	into	effect

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

8 SpringBoard® English Language Arts Grade 6



 3 Once a journey is designed, equipped, and put in process; a new factor enters and 

takes over. A trip, a safari, an exploration, is an entity, different from all other journeys. 

It has personality, temperament, individuality, uniqueness. A journey is a person in 

itself; no two are alike. And all plans, safeguards, policing, and coercion are fruitless. 

We find after years of struggle that we do not take a trip; a trip takes us. Tour masters, 

schedules, reservations, brass-bound and inevitable, dash themselves to wreckage on the 

personality of the trip. Only when this is recognized can the blown-in-the-glass bum 

relax and go along with it. Only then do the frustrations fall away. In this a journey is 

like marriage. The certain way to be wrong is to think you can control it. I feel better 

now, having said this, although only those who have experienced it will understand it.

Second Reading: vocabulary in Context
After	reading	the	passage	to	yourself,	listen	and	follow	along	as	the	passage	is	read	
again	aloud.	Again,	circle	words	that	you	don’t	know	or	that	you	think	are	important	
to	understanding	the	passage.	

Check your Understanding
 1.	Pair	with	another	student,	share	your	circled	words,	and	discuss	the	meanings	

and	effect	of	the	words	on	your	understanding	of	the	entire	passage.	
Choose	two	of	the	words	you	have	examined	that	you	think	are	significant	to	
understanding	the	passage.	Use	the	words	in	a	sentence	or	two	that	explains	
why	these	words	contribute	to	your	understanding.	

 2.	What	are	the	stages	of	the	journey	that	Steinbeck	outlines	in	paragraph	2?	
Summarize	them	and	explain	why	you	know	these	are	stages	in	a	process

Third Reading: Text-Dependent Questioning 
Reread	the	passage	a	third	time	and	respond	to	the	questions	on	the	next	page.	

entity:	something	that	has	
a	separate	and	distinct	
identity

inevitable:	unavoidable
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Close Reading of informational/literary nonfiction Texts (continued)

From 
Travels with Charley

by John Steinbeck

 1 When I was very young and the urge to be someplace else was on me, I was assured by 

mature people that maturity would cure this itch. When years described me as mature, 

the remedy prescribed was middle age. In middle age I was assured that greater age 

would calm my fever and now that I am fifty-eight perhaps senility will do the job. 

Nothing has worked. Four hoarse blasts of a ship’s whistle still raise the hair on my 

neck and set my feet to tapping. The sound of a jet, an engine warming up, even the 

clopping of shod hooves on pavement brings on the ancient shudder, the dry mouth and 

vacant eye, the hot palms and the churn of stomach high up under the rib cage. In other 

words, I don’t improve; in further words, once a bum always a bum. I fear the disease is 

incurable. I set this matter down not to instruct others but to inform myself.

 2 When the virus of restlessness begins to take possession of a wayward man, and 

the road away from Here seems broad and straight and sweet, the victim must first 

find himself a good and sufficient reason for going. This to the practical bum is not 

difficult. He has a built-in garden of reasons to choose from. Next he must plan his trip 

in time and space, choose a direction and a destination. And last he must implement the 

journey. How to go, what to take, how long to stay. This part of the process is invariable 

and immortal. I set it down only so that newcomers to bumdom, like teen-agers in new-

hatched sin, will not think they invented it. 

 3 Once a journey is designed, equipped, and put in process; a new factor enters and 

takes over. A trip, a safari, an exploration, is an entity, different from all other journeys. 

It has personality, temperament, individuality, uniqueness. A journey is a person in 

itself; no two are alike. And all plans, safeguards, policing, and coercion are fruitless. 

We find after years of struggle that we do not take a trip; a trip takes us. Tour masters, 

schedules, reservations, brass-bound and inevitable, dash themselves to wreckage on the 

personality of the trip. Only when this is recognized can the blown-in-the-glass bum 

relax and go along with it. Only then do the frustrations fall away. In this a journey is 

like marriage. The certain way to be wrong is to think you can control it. I feel better 

now, having said this, although only those who have experienced it will understand it.

key ideas and deTails
Notice	words	and	phrases	in	
the	first	two	paragraphs	that	
denote	or	have	associations	

with	sickness.	Does	this	
use	of	the	imagery	of	illness	

mean	that	Steinbeck	sees	
travel	in	a	negative	way?	
Explain	how	he	uses	this	

imagery.

key ideas and deTails
In	what	way	is	the	“disease”	

incurable?	

key ideas and deTails
What	is	the	effect	of	using	

“invariable”	and	“immortal”	
to	describe	the	process	of	
implementing	the	journey	

described	in	this	paragraph?
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Check your Understanding
Questioning the Text:	Using	the	text-based	questions	as	a	model,	ask	a	question	
about	an	idea	in	a	sentence	from	the	third	paragraph.	Begin	your	questions	with	
why	or	how.	Remember	that	you	may	not	know	the	answer	to	the	question,	but	you	
think	the	answer	might	be	important	to	understanding	the	meaning	of	the	passage.	

Understanding Speaker, Subject, and Purpose:	Reread	the	passage	and	underline	
sentences	that	you	believe	express	important	ideas	or	opinions.	Share	and	discuss	
these	sentences	as	a	class.	Then,	work	with	your	teacher	and	your	classmates	to	
respond	to	the	questions	below	about	subject,	purpose,	and	speaker.

 1.	What	is	the	subject?	What	is	this	excerpt	about?	Be	as	specific	as	you	can	in	
identifying	the	subject	of	the	passage.

 2.	What	is	the	purpose?	Now	that	you	have	identified	the	subject	of	the	passage,	
explain	Steinbeck’s	reasons	for	writing	these	paragraphs.	What	does	he	hope	to	
communicate	to	the	audience	about	his	subject?

 3.	Who	is	the	speaker?

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	Steinbeck’s	attitude	to	travel.	Be	sure	to
•	 Write	a	topic	sentence	answering	the	prompt.
•	 Choose	appropriate	textual	evidence.
•	 Explain	the	significance	of	your	textual	evidence.	
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Close Reading of informational/literary nonfiction Texts (continued)

ACTIvITy 4

Synthesis Questions
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	differing	perspectives	on	travel	in	the	passages	by	Mark	
Twain	and	John	Steinbeck.	Revisit	the	work	you	have	done	with	both	texts,	and	
consider	how	the	photo	relates	to	the	works	of	these	two	authors.	Which	written	
text	do	you	think	makes	stronger	connections	to	the	photo?	Use	evidence	from	both	
the	passage	and	the	photo	to	support	your	choice.

Debate/Discussion: Prepare	to	debate	or	discuss	differing	perspectives	on	travel.	
Choose	either	Steinbeck	or	Twain,	and	revisit	his	main	points.	Can	you	think	of	
modern	examples	or	situations	that	support	his	opinions	about	travel?	Make	
notes	of	your	ideas.	Use	your	notes	to	participate	in	a	class	discussion	about	the	
potential	of	travel	to	change	the	traveler	and	the	best	ways	to	benefit	from	a	travel	
experience.

Multimedia Presentation:	You	have	been	introduced	to	two	written	texts	and	one	
photo	about	travel.	What	other	texts	or	media	could	be	added	to	this	collection?	
Locate	a	song,	poem,	photo,	artwork,	or	another	written	text	that	presents	a	
unique	perspective	on	travel.	Prepare	to	share	the	original	text	(including	a	brief	
introduction	providing	context)	with	your	class.	In	addition,	share	your	thoughts	on	
how	this	new	piece	could	contribute	to	the	overall	portrayal	of	the	travel	experience.

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	text	
passages	you	have	read	in	this	workshop.	

 1.	How	can	a	person	be	changed	by	the	experience	of	travel?	Under	what	
circumstances	will	a	traveler	grow	and	change	because	of	a	journey?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	
texts.	How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	
challenging	texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	
during	this	workshop?	When	and	why	would	you	use	these	strategies	in	the	
future?
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Close Reading WoRkshop 2
Close Reading of argumentative 
nonfiction Texts
Learning Targets
•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	

inferences	drawn	from	the	text.
•	Determine	a	central	idea	of	a	text	and	how	it	is	conveyed	through	particular	details;	

provide	a	summary	of	the	text	distinct	from	personal	opinions	or	judgments.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	

figurative,	connotative,	and	technical	meanings.
•	Determine	an	author’s	point	of	view	or	purpose	in	a	text	and	explain	how	it	is	

conveyed	in	the	text.
•	Integrate	information	presented	in	different	media	or	formats	(e.g.	visually,	

quantitatively)	as	well	as	in	words	to	develop	a	coherent	understanding	of	a	topic	
or	issue.

•	Trace	and	evaluate	the	argument	and	specific	claims	in	a	text,	distinguishing	
claims	that	are	supported	by	reasons	and	evidence	from	claims	that	are	not.

•	Determine	or	clarify	the	meaning	of	unknown	and	multiple-meaning	words	and	
phrases	based	on	grade	6	reading	and	content,	choosing	flexibly	from	a	range	of	
strategies.

•	Interpret	information	presented	in	diverse	media	and	formats	(e.g.,	visually,	
quantitatively,	orally)	and	explain	how	it	contributes	to	a	topic,	text,	or	issue	
under study.

•	Engage	effectively	in	a	range	of	collaborative	discussions.

Close Reading for Meaning
What	does	learning	to	read	closely mean?	As	readers,	we	should	not	just	consider	
what	information	is	conveyed	by	a	text.	We	must	consider	how	the	author	constructs	
and	develops	an	argument.

In	an	argument,	an	author	expresses	his	central	assertion	in	a	clear	and	straightforward	
claim,	and	then	supports	or	proves	the	claim	with	logical	reasons	and	evidence.	
Forms	of	evidence	include	facts,	statistics,	expert	opinions,	examples,	and	anecdotes	
(personal	accounts).	Determining	an	author	or	speaker’s	claim and analyzing	how	the	
claim	is	supported	helps	the	reader	evaluate	the	effectiveness	of	an	argument.

In	this	workshop,	you	will	read	three	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	determine	the	meaning	of	the	texts.	Your	teacher	
will	guide	you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	
group	to	read	and	respond	to	a	visual	text.	For	the	third	activity,	you	will	work	
independently	to	apply	close	reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	Using	this	strategy,	the	reader	uses	
context	clues,	dictionaries,	and/or	thesauri	to	discover	the	meaning	of	unfamiliar	
words.	Writing	notes	about	meaning	or	substituting	synonyms	for	unfamiliar	words	
helps	the	reader	increase	comprehension	of	the	text.

leaRning sTRaTegies
Diffusing,	Close	Reading,	
Marking	the	Text,	
Rereading,	Summarizing,	
Paraphrasing	

aCademiC VoCabulaRy
A	claim	is	a	position	
statement	that	asserts	
an	idea	or	makes	an	
argument.	A	claim	is	
supported	by	reasons	
(thinking	and	logic	behind	
the	claim)	and	evidence	
(information	that	supports	
or	proves	the	claim).

Close Reading Workshop 2 • Close Reading of Argumentative Nonfiction Texts 13
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Close Reading of argumentative nonfiction Texts (continued)

ACTIvITy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	passage	silently.	Your	focus	for	this	first	reading	is	on	understanding	
the	meaning	of	the	passage.	As	you	read,	practice	diffusing	the	words	you	may	not	
know	by	replacing	unfamiliar	words	with	synonyms	or	definitions	for	the	underlined	
words.	Use	the	definitions	and	synonyms	to	the	right	of	the	paragraphs	to	help	your	
understanding.

argument
From

“Locavore”
Time to

Become a

by Neal Peirce

 1 The first OK to buy spinach after the big E. coli scare was for crops shipped out 

of Colorado or Canada. Then the Food and Drug Administration cleared California 

spinach — except the suspect packages sent out by Natural Selection Foods.

 2 Great. But why is three-quarters of all U.S. spinach grown in California, then shipped 

to markets as far distant as 3,500 highway miles? And especially at this time of year, when 

spinach can be grown successfully almost anywhere?

 3 Agribusiness — that’s why. Supermarket chains, grocery wholesalers and fast-food 

producers all calculate that it is easier to maximize sales and profits by buying from 

big factory farms with reliable yields. Why fool with thousands of small farms or co-

ops when you can get a standardized crop, packaged to precise specifications, priced at 

negotiated levels, trucked and delivered by known shippers? And when planes, ships 

and instant communications make it easy to import seasonal products from virtually 

anywhere on the globe?

 4 Small wonder, then, that most of America’s farmers must struggle to stay in business 

and on the land — hundreds of thousands have failed in the past decade. Locally grown 

food makes up less than 1 percent of the $900-billion food industry.

 5 And for that, we all pay — year in, year out, and far beyond the inconvenience of a single 

instance of contamination wiping a popular vegetable off grocery shelves in 50 states.

E.	coli:	Escherichia coli	is	
an	intestinal	bacteria	that	

can	cause	food	poisoning	in	
humans.

14 SpringBoard® English Language Arts Grade 6
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 6 Pick your cost, they’re all serious:

	 •	 	The	loss	of	local	farm	families	rips	at	the	social	fabric	of	communities,	emptying	 

church and school ranks, removing customers from local cafes, farm-supply and 

hardware stores.

	 •	 	Much	of	America’s	most	fertile farmland is around major cities, imperiled by  

suburbanization. Lost farms feed just one machine: sprawl.

	 •	 	Next,	there’s	the	gluttonous energy demand of a nationalized food system.  

Industrialized agriculture requires huge amounts of fossil fuel for fertilizers, to 

power heavy farming machinery, for elaborate plastic wrappings to refrigerate 

foods during shipping, and for the big trucks burning diesel fuel on their 

transcontinental trips.

 7 Richard Pirog of the Leopold Center for Sustainable Agriculture at Iowa State 

University calculates that produce travels an average of 1,500 miles in three days to reach 

his state — and even more to the East Coast.

 8 By contrast, Pirog found food traveled an average of just 45 miles in a local food 

system of farmers selling to nearby restaurants, conference centers and institutions.

 9 Then he compared the fuel and greenhouse-gas emissions. Our continent-wide 

distribution system uses four to 17 times the fossil fuel, and emits five to 17 times the 

total carbon dioxide — greenhouse gas — emissions of a local system.

 10 Can consumers help? Pirog believes so. He suggests point-of-sale labels — he calls 

them “ecolabels” — that indicate the energy impact of any given food. Local foods would 

show low impact; products such as Hawaiian pineapples, borne to market by gas-

guzzling planes and trucks, a “very high” rating.

 11 Our national agriculture policies tip blatantly to agribusiness’ side. Still, U.S. regions 

can make a strong start at popularizing local food production. And many are: Check the 

growing number of farmers markets — doubled to more than 3,700 in the past decade. 

Americans are increasingly voting with their grocery dollars, selecting the fresher, and 

often much more flavorful and nutritious produce grown locally. Smart restaurants are 

starting to feature fresh, local produce.

 12 But supermarkets are mostly uninterested. The significant growth ticket for local 

agriculture may be institutions — schools, hospitals, universities and the prisons where 

we hold 2 million inmates.

 13	 Food	policy	can	be	a	powerful	connective	issue,	too.	Many	of	us	are	already	trying	to	

burn less fossil fuel, to conserve energy to help avert global warming and its potentially 

calamitous consequences. Becoming “locavores” (people whose instinctive first choice is 

local foods) is a logical complement.

suburbanization:	the	growth	
of	areas	on	the	fringes	of	
cities
sprawl:	disordered	growth	
of	cities
gluttonous:	greedy

sustainable:	capable	of	
being	maintained	without	
damaging	or	exhausting	
natural	resources

greenhouse	gas:	gases	
that	absorb	solar	radiation	
and	affect	global	warming,	
including	carbon	dioxide,	
methane,	ozone,	and	the	
fluorocarbons

blatantly:	obvious	in	an	
offensive	way

calamitous:	disastrous

complement:	an	addition	
that	completes	or	makes	
perfect
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Close Reading of argumentative nonfiction Texts (continued)

 14 It’s not just gulping down one’s spinach. It means savoring fresh foods and scorning 

mass-production food “products” that are better fit for long-distance packaging than 

eating. It is a strategy that unites healthier bodies, reduced greenhouse gases, more 

resilient farms and a stronger and more self-sufficient regional economy. As American, 

I’d argue, as (fresh) apple pie.

Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	passage	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/
or	phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	
feel	are	important	to	the	meaning	of	the	passage.	Diffuse	these	words/phrases	for	
comprehension.

Check your Understanding
 1.	Pair	with	another	student	and	use	context	clues	and	reference	resources	to	

determine	the	meaning	of	any	new	words	you	need	to	define.	Then	choose	six	
words	from	the	vocabulary	that	have	been	underlined,	bolded,	and/or	circled	
by	you	and	discuss	how	the	definitions	help	you	understand	the	meaning	of	
the passage.

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	passage.	Use	the	words	in	sentences	as	part	
of	a	summary	explaining	the	central	ideas	in	the	passage	and	explaining	how	
these	words	contribute	to	your	understanding	of	the	passage.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
Key	Ideas	and	Details	interpretive	questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	
that	supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	
text	to	record	a	new	or	different	meaning	of	the	text.

Background Information:	In	the	following	editorial,	Seattle Times	columnist	Neal	
Peirce	makes	an	argument	about	the	effects	of	agriculture	as	big	business.	The	
event	that	prompted	the	editorial	was	the	nationwide	outbreak	of	food	poisoning	
in	2006	caused	by	the	E.coli	bacteria	and	in	which	the	company	Natural	Selection	
Foods	was	identified	as	the	source	of	the	outbreak.	More	than	100	people	were	
hospitalized,	and	at	least	one	person	died.

savoring:	enjoying	the		
taste	of

resilient:	strong	and	flexible
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From  
Time to Become a “Locavore”

by Neil Peirce

 1 The first OK to buy spinach after the big E. coli scare was for crops shipped out 

of Colorado or Canada. Then the Food and Drug Administration cleared California 

spinach — except the suspect packages sent out by Natural Selection Foods.

 2 Great. But why is three-quarters of all U.S. spinach grown in California, then shipped 

to markets as far distant as 3,500 highway miles? And especially at this time of year, when 

spinach can be grown successfully almost anywhere?

 3 Agribusiness — that’s why. Supermarket chains, grocery wholesalers and fast-food 

producers all calculate that it is easier to maximize sales and profits by buying from 

big factory farms with reliable yields. Why fool with thousands of small farms or co-

ops when you can get a standardized crop, packaged to precise specifications, priced at 

negotiated levels, trucked and delivered by known shippers? And when planes, ships 

and instant communications make it easy to import seasonal products from virtually 

anywhere on the globe?

 4 Small wonder, then, that most of America’s farmers must struggle to stay in business 

and on the land — hundreds of thousands have failed in the past decade. Locally grown 

food makes up less than 1 percent of the $900-billion food industry.

 5 And for that, we all pay — year in, year out, and far beyond the inconvenience of a 

single instance of contamination wiping a popular vegetable off grocery shelves in 50 states.

 6 Pick your cost, they’re all serious:

•	The	loss	of	local	farm	families	rips	at	the	social	fabric	of	communities,	emptying	

church and school ranks, removing customers from local cafes, farm-supply and 

hardware stores.

•	Much	of	America’s	most	fertile	farmland	is	around	major	cities,	imperiled	by	

suburbanization. Lost farms feed just one machine: sprawl.

•	Next,	there’s	the	gluttonous	energy	demand	of	a	nationalized	food	system.	

Industrialized agriculture requires huge amounts of fossil fuel for fertilizers, to 

power heavy farming machinery, for elaborate plastic wrappings, to refrigerate 

foods during shipping, and for the big trucks burning diesel fuel on their 

transcontinental trips.

 7 Richard Pirog of the Leopold Center for Sustainable Agriculture at Iowa State 

University calculates that produce travels an average of 1,500 miles in three days to reach 

his state — and even more to the East Coast.

key ideas and deTails
Why	does	Peirce	begin	the	
article	by	talking	about	the	
shipping	of	spinach	after	the	
E.coli	scare?	How	might	he	
be	playing	off	his	reader’s	
emotions?

key ideas and deTails
What	kinds	of	questions	does	
Peirce	ask	in	paragraph	2,	
and	what	answer	does	he	
give	in	paragraph	3?	Why	do	
you	think	he	asks	and	then	
answers	his	own	questions?

key ideas and deTails
Peirce	offers	a	bulleted	list	
of	reasons	to	support	his	
claim.	What	is	his	claim?	
Which	reasons	do	you	think	
are	the	most	convincing,		
and	why?

Close Reading Workshop 2 • Close Reading of Argumentative Nonfiction Texts 17
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Close Reading of argumentative nonfiction Texts (continued)

 8 By contrast, Pirog found food traveled an average of just 45 miles in a local food 

system of farmers selling to nearby restaurants, conference centers and institutions.

 9 Then he compared the fuel and greenhouse-gas emissions. Our continent-wide 

distribution system uses four to 17 times the fossil fuel, and emits five to 17 times the 

total carbon dioxide — greenhouse gas — emissions of a local system.

 10 Can consumers help? Pirog believes so. He suggests point-of-sale labels — he calls 

them “ecolabels” — that indicate the energy impact of any given food. Local foods 

would show low impact; products such as Hawaiian pineapples, borne to market by gas-

guzzling planes and trucks, a “very high” rating.

 11 Our national agriculture policies tip blatantly to agribusiness’ side. Still, U.S. regions 

can make a strong start at popularizing local food production. And many are: Check the 

growing number of farmers markets — doubled to more than 3,700 in the past decade. 

Americans are increasingly voting with their grocery dollars, selecting the fresher, and 

often much more flavorful and nutritious produce grown locally. Smart restaurants are 

starting to feature fresh, local produce.

 12 But supermarkets are mostly uninterested. The significant growth ticket for local 

agriculture may be institutions — schools, hospitals, universities and the prisons where 

we hold 2 million inmates.

 13	 Food	policy	can	be	a	powerful	connective	issue,	too.	Many	of	us	are	already	trying	to	

burn less fossil fuel, to conserve energy to help avert global warming and its potentially 

calamitous consequences. Becoming “locavores” (people whose instinctive first choice is 

local foods) is a logical complement.

 14 It’s not just gulping down one’s spinach. It means savoring fresh foods and scorning 

mass-production food “products” that are better fit for long-distance packaging than 

eating. It is a strategy that unites healthier bodies, reduced greenhouse gases, more 

resilient farms and a stronger and more self-sufficient regional economy. As American, 

I’d argue, as (fresh) apple pie.

key ideas and deTails
What	information	does	

Peirce	include	about	Richard	
Pirog	before	including	his	

calculations?	How	does	
this	information	help	make	

Pirog’s	analysis	persuasive?

key ideas and deTails
Peirce	offers	several	policy	

changes	to	solve	the	
problem.	Which	approaches	
seem	most	logical	and	why?	

What	solution	does	Peirce	
appear	to	favor?
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Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	
of	this	passage,	choose	a	sentence	that	you	think	is	important	to	understanding	
Peirce’s	point	of	view.	Explain	in	your	own	words	what	the	sentence	means	and	why	
it	is	important	to	understanding	the	passage.

Synthesizing your Understanding
Now	that	you	have	read	the	passage	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	thinking	about	how	the	subject,	the	
purpose,	the	occasion	and	the	author’s	attitude	interact	to	make	Peirce’s	argument.

What	is	the	immediate	occasion	for	the	editorial?	Why	is	this	occasion	important	to	
his	argument?	

What	is	the	topic	or	subject	of	Peirce’s	editorial?	

What	is	Peirce’s	purpose	in	writing	his	editorial?	How	do	you	believe	he	wants	his	
audience	to	respond	to	the	ideas	in	his	piece?
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Close Reading of argumentative nonfiction Texts (continued)

What	is	Peirce’s	attitude	or	point	of	view	about	his	subject	and	what	language	
conveys	his	emotions?

Writing Prompt:	Based	on	your	current	understanding	of	the	passage,	summarize	
Peirce’s	argument	for	why	it	is	time	to	become	a	locavore.	Be	sure	to
•	Identify	Peirce’s	central	claim.
•	Provide	textual	evidence	of	his	reasons	and	evidence.
•	Include	commentary	evaluating the effectiveness of his argument.
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ACTIvITy 2

Collaborative Practice
The	cartoon	below	is	from	Alex	Hallatt’s	Arctic Circle comic	strip.	As	you	read	it	
over,	look	for	evidence—both	visual	and	textual—about	the	cartoon’s	perspective	
regarding	the	locavore	movement.	Examine	the	cartoon	closely.	

Work	collaboratively	to	respond	to	the	following	prompts.	To	do	a	close	reading	of	a	
visual	image,	you	should	view	and	review	the	artwork	each	time	you	respond	to	the	
questions

First Reading: What do you see?
As	you	look	at	the	comic	strip,	what	catches	your	eye?	What	details	do	you	notice?	
To	answer	this	question,	base	your	responses	only	on	what	you	can	see	in	the	
cartoon.	Next,	read	to	understand	the	meaning	of	the	content	of	the	dialogue	
balloons.

Second Reading: What does it mean?
Now	that	you	have	examined	the	cartoon	carefully,	what	inferences	can	you	make?	
How	do	you	interpret	what	you	see?	In	other	words,	what	might	you	say	about	the	
argument	presented	in	the	cartoon?
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Close Reading of argumentative nonfiction Texts (continued)

Third Reading: How do you know?
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	of	
these	details.	How	might	you	use	the	details	in	the	cartoon	strip	as	textual	evidence	
to	support	the	ideas	or	inferences	you	have	made?

Writing Prompt:	Now	that	you	have	carefully	examined	the	cartoon	and	come	to	
conclusions	about	its	point	of	view	on	the	locavore	movement,	make	a	connection	
between	this	cartoon	and	the	article	written	by	Peirce.	Be	sure	to
•	Write	a	topic	sentence	that	connects	the	two	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.
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ACTIvITy 3

Independent Practice
In	2007,	the	New Oxford American Dictionary	named	“locavore”	the	word	of	the	
year,	indicating	its	growing	social	relevance	in	America.	Not	surprisingly,	though,	
not	everyone	supported	the	“locavore	movement.”	The	following	text	is	an	excerpt	
from	the	book	Just Food:	Where Locavores	Get It Wrong and How We Can Truly Eat 
Responsibly	by	Texas	State	University	professor	James	E.	McWilliams.

First Reading: First Impressions
Read	the	passage	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	the	
underlined	words.	Look	at	the	definitions	in	the	right	margin,	and	also	use	your	
knowledge	of	the	words	and	context	clues	to	help	you	make	meaning	of	the	text.

argument
From

The Locavore 
“On My Mind:

Myth”
by James	E.	McWilliams

 1 Buy local, shrink the distance food travels, save the planet. The locavore movement 

has captured a lot of fans. To their credit, they are highlighting the problems with 

industrialized food. But a lot of them are making a big mistake. By focusing on 

transportation, they overlook other energy-hogging factors in food production.

 2 Take lamb. A 2006 academic study (funded by the New Zealand government) 

discovered that it made more environmental sense for a Londoner to buy lamb shipped 

from New Zealand than to buy lamb raised in the U.K. This finding is counterintuitive—

if you’re only counting food miles. But New Zealand lamb is raised on pastures with a 

small carbon footprint, whereas most English lamb is produced under intensive factory-

like conditions with a big carbon footprint. This disparity overwhelms domestic lamb’s 

advantage in transportation energy.

counterintuitive:	going	
against	expectations

carbon	footprint:	the	
amount	of	greenhouse	gas	
emissions	caused	by	an	
individual	product,	person,	
organization,	or	event.

disparity:	a	great	difference
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Close Reading of argumentative nonfiction Texts (continued)

 3 New Zealand lamb is not exceptional. Take a close look at water usage, fertilizer 

types, processing methods and packaging techniques and you discover that factors other 

than shipping far outweigh the energy it takes to transport food. One analysis, by Rich 

Pirog of the Leopold Center for Sustainable Agriculture, showed that transportation 

accounts for only 11% of food’s carbon footprint. A fourth of the energy required to 

produce food is expended in the consumer’s kitchen. Still more energy is consumed per 

meal in a restaurant, since restaurants throw away most of their leftovers.

 4 Locavores argue that buying local food supports an area’s farmers and, in turn, 

strengthens the community. Fair enough. Left unacknowledged, however, is the fact that 

it also hurts farmers in other parts of the world. The U.K. buys most of its green beans 

from Kenya. While it’s true that the beans almost always arrive in airplanes–the form of 

transportation that consumes the most energy–it’s also true that a campaign to shame 

English consumers with small airplane stickers affixed to flown-in produce threatens the 

livelihood of 1.5 million sub-Saharan farmers.

 5 Another chink in the locavores’ armor involves the way food miles are calculated. To 

choose a locally grown apple over an apple trucked in from across the country might seem 

easy. But this decision ignores economies of scale. To take an extreme example, a shipper 

sending a truck with 2,000 apples over 2,000 miles would consume the same amount of 

fuel per apple as a local farmer who takes a pickup 50 miles to sell 50 apples at his stall at 

the green market. The critical measure here is not food miles but apples per gallon.

 6 The one big problem with thinking beyond food miles is that it’s hard to get the 

information you need. Ethically concerned consumers know very little about processing 

practices, water availability, packaging waste and fertilizer application. This is an opportunity 

for watchdog groups. They should make life-cycle carbon counts available to shoppers.

expended:	spent	or	used	up

unacknowledged:	
unrecognized	or	forgotten	

affixed:	attached	or	
fastened

economies	of	scale:		
The	cost	advantage	that	

arises	with	increased	output	
of	a	product

critical:	crucial,	important

ethically:	concerned	with	
right	and	wrong

life-cycle	carbon	counts:	
the	total	greenhouse	

gas	emissions	caused	
by	a	product,	including	
processing,	packaging,	

watering,	fertilization,	and	
transportation.
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 7 Until our food system becomes more transparent, there is one thing you can do to 

shrink the carbon footprint of your dinner: Take the meat off your plate. No matter how 

you slice it, it takes more energy to bring meat, as opposed to plants, to the table. It takes 

6 pounds of grain to make a pound of chicken and 10 to 16 pounds to make a pound of 

beef. That difference translates into big differences in inputs. It requires 2,400 liters of 

water to make a burger and only 13 liters to grow a tomato. A majority of the water in 

the American West goes toward the production of pigs, chickens and cattle.

 8 The average American eats 273 pounds of meat a year. Give up red meat once a week 

and you’ll save as much energy as if the only food miles in your diet were the distance to 

the nearest truck farmer.

 9 If you want to make a statement, ride your bike to the farmer’s market. If you want 

to reduce greenhouse gases, become a vegetarian.

Second Reading: vocabulary in Context
After	reading	the	passage	to	yourself,	listen	and	follow	along	as	the	passage	is	read	
again	aloud.	Again,	circle	any	additional	words	that	you	don’t	know	or	that	you	think	
are	important	to	understanding	the	passage.

Check your Understanding
Pair	with	another	student,	share	your	circled	words	and	discuss	the	meanings.	
Using	these	words	and	the	underlined	and	bolded	vocabulary	from	the	passage,	
discuss	how	the	vocabulary	affects	your	understanding	of	the	entire	passage.	
Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	significant	
to	understanding	the	passage	you	read.	Use	the	words	in	one	or	two	sentences	that	
explain	why	these	words	contribute	to	your	understanding.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
interpretive	questions	in	the	Key	Ideas	and	Details.
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Close Reading of argumentative nonfiction Texts (continued)

From  
“On	My	Mind:	The	Locavore	Myth”

by James	E.	McWilliams

 1 Buy local, shrink the distance food travels, save the planet. The locavore movement 

has captured a lot of fans. To their credit, they are highlighting the problems with 

industrialized food. But a lot of them are making a big mistake. By focusing on 

transportation, they overlook other energy-hogging factors in food production.

 2 Take lamb. A 2006 academic study (funded by the New Zealand government) 

discovered that it made more environmental sense for a Londoner to buy lamb shipped 

from New Zealand than to buy lamb raised in the U.K. This finding is counterintuitive–if 

you’re only counting food miles. But New Zealand lamb is raised on pastures with a 

small carbon footprint, whereas most English lamb is produced under intensive factory-

like conditions with a big carbon footprint. This disparity overwhelms domestic lamb’s 

advantage in transportation energy.

 3 New Zealand lamb is not exceptional. Take a close look at water usage, fertilizer 

types, processing methods and packaging techniques and you discover that factors other 

than shipping far outweigh the energy it takes to transport food. One analysis, by Rich 

Pirog of the Leopold Center for Sustainable Agriculture, showed that transportation 

accounts for only 11% of food’s carbon footprint. A fourth of the energy required to 

produce food is expended in the consumer’s kitchen. Still more energy is consumed per 

meal in a restaurant, since restaurants throw away most of their leftovers.

 4 Locavores argue that buying local food supports an area’s farmers and, in turn, 

strengthens the community. Fair enough. Left unacknowledged, however, is the fact that 

it also hurts farmers in other parts of the world. The U.K. buys most of its green beans 

from Kenya. While it’s true that the beans almost always arrive in airplanes–the form of 

transportation that consumes the most energy–it’s also true that a campaign to shame 

English consumers with small airplane stickers affixed to flown-in produce threatens the 

livelihood of 1.5 million sub-Saharan farmers.

key ideas and deTails
How	does	the	author	use	

the	example	of	New	Zealand	
lamb	as	evidence	to	support	

his	claim	that	focusing	
on	transportation	in	food	

production	is	wrong?

key ideas and deTails
How	does	McWilliams	use	

the	same	source	as	Peirce	to	
assert	an	opposing	claim?	

Why	are	Pirog’s	statements	
in	the	two	articles	not	

contradictory?

key ideas and deTails
In	paragraph	4,	what	

concession	does	McWilliams	
make	to	the	reasoning	

behind	the	locavore	
movement?	What	reason	

does	he	add	to	argue	
against	their	logic?
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 5 Another chink in the locavores’ armor involves the way food miles are calculated. 

To choose a locally grown apple over an apple trucked in from across the country might 

seem easy. But this decision ignores economies of scale. To take an extreme example, 

a shipper sending a truck with 2,000 apples over 2,000 miles would consume the same 

amount of fuel per apple as a local farmer who takes a pickup 50 miles to sell 50 apples 

at his stall at the green market. The critical measure here is not food miles but apples 

per gallon.

 6 The one big problem with thinking beyond food miles is that it’s hard to get the 

information you need. Ethically concerned consumers know very little about processing 

practices, water availability, packaging waste and fertilizer application. This is an 

opportunity for watchdog groups. They should make life-cycle carbon counts available 

to shoppers.

 7 Until our food system becomes more transparent, there is one thing you can do to 

shrink the carbon footprint of your dinner: Take the meat off your plate. No matter how 

you slice it, it takes more energy to bring meat, as opposed to plants, to the table. It takes 

6 pounds of grain to make a pound of chicken and 10 to 16 pounds to make a pound of 

beef. That difference translates into big differences in inputs. It requires 2,400 liters of 

water to make a burger and only 13 liters to grow a tomato. A majority of the water in 

the American West goes toward the production of pigs, chickens and cattle.

 8 The average American eats 273 pounds of meat a year. Give up red meat once a week 

and you’ll save as much energy as if the only food miles in your diet were the distance to 

the nearest truck farmer.

 9 If you want to make a statement, ride your bike to the farmer’s market. If you want 

to reduce greenhouse gases, become a vegetarian.

key ideas and deTails
How	does	the	author	argue	
against	the	reasoning	
behind	using	“food	miles”	
to	support	the	locavore	
movement?

key ideas and deTails
What	alternate	solution	
does	McWilliams	propose,	
and	what	reasons	and	logic	
does	he	provide	to	support	
this	solution?
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Close Reading of argumentative nonfiction Texts (continued)

Check your Understanding
Questioning the Text:	Using	the	text-based	questions	as	a	model,	ask	questions	
about	the	author’s	claim,	reasons,	and	evidence.	Begin	your	questions	with	why	or	
how.	Remember	that	you	may	not	know	the	answer	to	the	question,	but	you	think	
the	answer	might	be	important	to	understanding	the	meaning	of	the	passage.

Synthesizing your Understanding
Now	that	you	have	read	and	reread	the	article	for	independent	reading,	use	the	
following	questions	to	synthesize	your	understanding	of	the	reading	you	have	done.	
Think	about	how	the	subject,	the	purpose,	the	occasion	and	the	author’s	attitude	
interact	to	make	McWilliams’s	argument.		

What	is	the	immediate	occasion?	What	broader	social	and	historical	factors	may	
have	motivated	McWilliams	to	write	this	text?

What	is	the	author’s	purpose	in	writing	this	text?	How	do	you	believe	he	wants	his	
audience	to	respond	to	the	ideas	in	his	piece?
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What	is	the	author’s	central	topic	and	claim	and	what	reasons	does	he	offer	to	support	it?

What	attitudes	or	emotions	about	locavores	does	the	author	display	in	the	text,	and	
what	language	does	he	use	to	show	his	attitudes?

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	the	author’s	attitude	toward	the	locavore	movement.	Be	sure	to
•	Write	a	topic	sentence	that	identifies	the	author’s	tone	and	claim.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence.
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Close Reading of argumentative nonfiction Texts (continued)

ACTIvITy 4

Synthesis Questions
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	differing	perspectives	on	the	locavore	movement	in		
the	article	by	Neal	Peirce,	the	cartoon	by	Alex	Hallet,	and	the	book	excerpt	by		
James	E.	McWilliams.	Revisit	the	work	you	have	done	with	the	three	texts,	and	
consider	how	the	different	authors	presented	and	supported	a	claim.	Which	text	was	
the	most	persuasive?	Use	evidence	from	at	least	two	of	the	three	texts	to	support	
your	choice.

Debate/Discussion:	Prepare	to	debate	or	discuss	different	perspectives	on	the	
locavore	movement.	With	a	partner	or	small	group,	revisit	the	main	points	raised	
by	each	text.	Consider	how	your	role	as	a	consumer	can	contribute	positively	or	
negatively	to	your	own	carbon	footprint.	What	changes	would	you	be	willing	or	able	
to	make	to	reduce	greenhouse	gases?	Make	notes	of	your	ideas.	Use	your	notes	to	
participate	in	a	class	discussion	about	the	problems	identified	in	these	texts	as	well	
as	the	proposed	solutions.

Multimedia Presentation:	You	have	been	introduced	to	two	written	texts	with	
different	opinions	on	the	locavore	movement.	What	is	your	opinion?	Choose	a	
reason	or	piece	of	evidence	that	you	found	convincing	from	one	of	the	written	texts.	
Create	a	cartoon	or	public	service	announcement	that	uses	visual	images	and	text	
to	promote	this	reason	or	evidence.	Prepare	to	share	your	work	with	your	class	and	
explain	its	connection	to	one	of	the	written	texts.	Also	share	your	thoughts	on	how	
the	cartoon	or	advertisement	supports	your	own	opinion	of	the	locavore	movement.

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	text	
passages	you	have	read	in	this	workshop.

 1.	What	societal	problem	does	the	locavore	movement	attempt	to	address?	
What	are	some	of	the	reasons	different	authors	disagree	on	how	to	solve	this	
problem?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	texts.	
How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	
challenging	texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	
during	this	workshop?	When	and	why	would	you	use	these	strategies	in	the	
future?
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Close Reading WoRkshop 3
Close Reading of poetry
Learning Targets
•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	

inferences	drawn	from	the	text.
•	Determine	a	theme	or	central	idea	of	a	text	and	how	it	is	conveyed.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text.
•	Analyze	how	a	particular	sentence,	chapter,	scene,	or	stanza	fits	into	the	overall	

structure	of	a	text.
•	Explain	how	an	author	develops	the	point	of	view	of	the	speaker	in	a	text.	
•	Read	and	comprehend	literature,	including	poems,	in	the	grades	6–8	text	

complexity	band	proficiently
•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	

and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	their	own	clearly.

Close Reading for Meaning
To	read	closely	means	to	look	beyond	the	basic	information	conveyed	by	a	text.	As	
readers,	we	should	also	consider	the	author’s	point	of	view	and	purpose	for	writing	
the	text,	as	well	as	the	author’s	tone	and	the	theme.	Examining	word	choices	and	
other	details	of	the	text	help	us	to	better	understand	the	author’s	intended	meaning.

Poets	use	a	variety	of	literary	techniques	to	convey	tone,	which	expresses	the	author’s	
attitude	about	the	subject	of	the	poem.	Often	a	poem	will	have	a	variety	of	subjects,	and	
the	tone	of	the	poem	may	shift,	or	change,	as	it	explores	them.	Other	shifts	may	occur	
when	there	is	a	change	in	the	speaker,	setting,	or	structure	of	a	poem.	Recognizing	
these	shifts	can	help	a	reader	to	understand	the	poem’s	message,	or	theme.

In	this	workshop,	you	will	read	three	different	texts	and	practice	close	reading	using	
strategies	that	will	help	you	make	meaning	of	the	text.	Your	teacher	will	guide	you	
through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	group	to	read	
and	respond	to	the	text.	For	the	third	activity,	you	will	work	independently	to	apply	
close	reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	The	reader	uses	context	clues,	
dictionaries,	and/or	thesauri	to	discover	the	meaning	of	unfamiliar	words.	Writing	
notes	about	meaning	or	substituting	synonyms	for	unfamiliar	words	helps the	
reader	increase	meaning	of	the	text.

ACTIvITy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	poem	silently.	Your	focus	for	this	first	reading	is	on	understanding	
the	meaning	of	the	poem.	As	you	read,	practice	diffusing	the	words	you	may	not	know	
by	replacing	unfamiliar	words	with	the	definitions	or	synonyms	for	the	words	that	
appear	to	the	right.	Using	this	strategy	will	help	your	understanding.

leaRning sTRaTegies
Diffusing,	Close	Reading,	
Marking	the	Text,	
Rereading,	Summarizing,	
Paraphrasing
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Close Reading of poetry (continued)

Walks at Midnight
Abraham Lincoln

by Vachel Lindsay

(In Springfield, Illinois) 

It is portentous, and a thing of state

That here at midnight, in our little town

A mourning figure walks, and will not rest,

Near the old court-house pacing up and down.

 5 Or by his homestead, or in shadowed yards

He lingers where his children used to play,

Or through the market, on the well-worn stones

He stalks until the dawn-stars burn away.

A bronzed, lank man! His suit of ancient black,

 10 A famous high top-hat and plain worn shawl

Make him the quaint great figure that men love,

The prairie-lawyer, master of us all.

He cannot sleep upon his hillside now.

He is among us:—as in times before!

 15 And we who toss and lie awake for long

Breathe deep, and start, to see him pass the door.

His head is bowed. He thinks on men and kings.

Yea, when the sick world cries, how can he sleep?

Too many peasants fight, they know not why,

 20 Too many homesteads in black terror weep.

The sins of all the war-lords burn his heart.

He sees the dreadnaughts scouring every main.

He carries on his shawl-wrapped shoulders now

The bitterness, the folly and the pain.

portentous:	giving	a	sign	or	
warning	that	something	is	

going	to	happen
thing	of	state:	a	matter	of	

state;	something	of	national	
concern	or	importance

homestead:	a	house	and	the	
farmland	it	is	on

prairie-lawyer:	an	attorney	
who	has	completed	

little	or	no	formal	legal	
training	and	has	become	
a	member	of	a	state	bar	

through	apprenticeship	and	
study;	partly	through	its	

association	with	Lincoln,	the	
image	of	a	prairie-lawyer	

is	one	of	a	protector	of	the	
common	man

dreadnaughts:	(or	
dreadnoughts)	early	20th	

century	battleships
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 25 He cannot rest until a spirit-dawn

Shall come;—the shining hope of Europe free;

The league of sober  folk, the Workers’ Earth,

Bringing long peace to Cornland, Alp and Sea.

It breaks his heart that kings must murder still,

 30 That all his hours of travail here for men

Seem yet in vain. And who will bring white peace

That he may sleep upon his hill again?

Second Reading: vocabulary in Context
Now	that	you	have	read	the	poem	silently,	listen	and	follow	along	as	your	teacher	
reads	the	poem	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/
or	phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	
feel	are	important	to	the	meaning	of	the	poem.	Diffuse	these	words/phrases	for	
comprehension.

Check your Understanding
 1.	Pair	with	another	student	and	use	context	clues	and	reference	resources	to	

determine	the	meaning	of	any	new	words	you	need	to	define.	Choose	six	words	
from	those	that	have	been	underlined,	bolded,	and/or	that	you	have	circled,	
and	paraphrase	the	definition	to	show	your	understanding.		

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
important	to	your	understanding	of	the	poem.	Use	the	words	to	summarize	
the	central	ideas	in	the	poem	and	show	how	these	words	contribute	to	your	
understanding	of	the	poem.

Third Reading: Text-Dependent Questioning
Now	read	the	poem	again,	this	time	reading	to	respond	to	the	Key	Ideas	and	Details	
interpretive	questions.	Write	your	responses	to	each	question	and	highlight	or	
underline	the	textual	evidence	that	supports	your	answer.	During	class	discussion,	
you	may	also	want	to	annotate	the	poem	to	record	new	or	different	meanings	of	
the text.

Background Information:	“Abraham	Lincoln	Walks	at	Midnight”	was	written	in	1914	
by	American	poet	Vachel	Lindsay	in	response	to	the	death	and	destruction	caused	
by	World	War	I.	It	pays	tribute	to	Abraham	Lincoln	by	imagining	his	ghost	walking	
the	streets	of	his	former	hometown	of	Springfield,	Illinois,	where	the	poet	also	lived.	
A	sculpture	of	Lincoln,	based	on	this	poem,	stands	in	front	of	the	West	Virginia	
State Capitol.

Cornland,	Alp:	fields,	
mountains

travail:	work	involving	
difficult	or	painful	effort
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Close Reading of poetry (continued)

Abraham Lincoln Walks at Midnight

by Vachel Lindsay

(In Springfield, Illinois)

It is portentous, and a thing of state

That here at midnight, in our little town

A mourning figure walks, and will not rest,

Near the old court-house pacing up and down.

 5 Or by his homestead, or in shadowed yards

He lingers where his children used to play,

Or through the market, on the well-worn stones

He stalks until the dawn-stars burn away.

A bronzed, lank man! His suit of ancient black,

 10 A famous high top-hat and plain worn shawl

Make him the quaint great figure that men love,

The prairie-lawyer, master of us all.

He cannot sleep upon his hillside now.

He is among us:—as in times before!

 15 And we who toss and lie awake for long

Breathe deep, and start, to see him pass the door.

His head is bowed. He thinks on men and kings.

Yea, when the sick world cries, how can he sleep?

Too many peasants fight, they know not why,

 20 Too many homesteads in black terror weep.

The sins of all the war-lords burn his heart.

He sees the dreadnaughts scouring every main.

He carries on his shawl-wrapped shoulders now

The bitterness, the folly and the pain.

 25 He cannot rest until a spirit-dawn

Shall come;—the shining hope of Europe free;

The league of sober folk, the Workers’ Earth,

Bringing long peace to Cornland, Alp and Sea.

key ideas and deTails
Which	details	help	convey	

Lincoln’s	emotional	state	as	
he	walks	at	midnight?

key ideas and deTails
How	do	the	poet’s	

descriptions	of	Lincoln	
show	the	contradiction	in	

his	personality	—	that	he	is	
both	“quaint”	and	“great”?

key ideas and deTails
What	does	the	poet	imagine	

that	Lincoln	is	thinking	
about	and	hoping	for?
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It breaks his heart that kings must murder still,

 30 That all his hours of travail here for men

Seem yet in vain. And who will bring white peace

That he may sleep upon his hill again?

Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	of	
this	poem,	choose	a	line	that	you	think	is	critical	to	understanding	what	the	poem	is	
about	and	why	the	author	wrote	it.	Explain	in	your	own	words	what	the	line	means	
and	why	it	is	important	to	your	understanding	of		the	poem.

Synthesizing your Understanding
Now	that	you	have	read	the	poem	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	responding	to	the	following	questions	
about	shift,	attitude,	and	theme	as	a	way	of	bringing	all	your	knowledge	together.	

 1.	Shift:	It	is	rare	that	a	poem	begins	and	ends	with	the	same	emotion	or	idea.	
When	reading	poetry,	watch	for	the	following	markers	that	may	indicate	a	shift:
•	key	transitional	words,	such	as	but,	yet,	or	however
•	punctuation	that	indicates	a	change,	such	as	dashes,	periods,	colons,	or	ellipses
•	stanza	divisions
•	differences	in	line	and/or	stanza	length
•	changes	in	the	subject,	emotion,	or	setting	of	the	poem

What	shift(s)	can	you	identify	in	this	poem?	Record	each	line	number	at	which	
you	believe	a	shift	occurs,	and	describe	the	kind	of	shift	that	is	occurring.

key ideas and deTails
What	is	the	meaning	of	the	
question	at	the	end	of	the	
poem?	Who	is	asking	it,	and	
how	do	you	know?
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Close Reading of poetry (continued)

 2.	Attitude:	An	author’s	attitude	in	a	piece	of	literature	is	expressed	through	
its	tone.	The	tone	conveys	the	emotion	that	a	speaker	or	writer	wants	to	
communicate	about	a	subject.	It	is	common	for	works	of	literature,	including	
poetry,	to	involve	more	than	one	attitude	and/or	tone.

 	 What	attitudes	can	you	identify	in	this	poem?	What	evidence	helps	you	identify	
these	attitudes?

 3.	Theme:	A	theme	in	any	work	of	literature	can	be	described	as	an	idea,	message,	
or	perspective	on	the	topic	that	the	speaker	or	writer	wants	to	communicate	to	
the	audience.	

 	 What	possible	themes	can	you	identify	in	this	poem?	What	evidence	helps	you	
identify	these	themes?	

Writing Prompt:	Based	on	your	current	understanding	of	the	poem,	explain	how	
Lindsay	conveys	a	theme	about	Abraham	Lincoln.	Be	sure	to
•	Identify	a	theme	in	the	poem.
•	Provide	textual	evidence	to	support	your	analysis.
•	Include	commentary	explaining	how	the	details	in	the	poem	support	a	theme.
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ACTIvITy 2

Collaborative Practice
Look	carefully	at	the	painting	of	President	George	Washington	that	follows.	It	was	
completed	by	American	artist	Gilbert	Stuart	in	1796.	It	is	known	as	the	Lansdowne	
portrait,	because	it	was	commissioned	as	a	gift	to	William	Petty	Fitzmaurice,	the	
first	Marquis	of	Lansdowne.	Fitzmaurice	supported	American	Independence.	He	
appreciated	George	Washington’s	role	in	the	Revolutionary	War	and	admired	him	as	
the	first	American	President.

First Reading: What do you see?
As	you	look	at	the	painting,	what	catches	your	eye?	What	details	do	you	notice?	
How	would	you	describe	the	elements	in	this	painting	to	someone	who	couldn’t	see	
it?	To	answer	this	question,	keep	your	responses	only	on	what	you	can	see	in	the	
painting.
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Close Reading of poetry (continued)

Second Reading: What does it mean?
Now	that	you	have	examined	the	portrait	carefully,	what	inferences	can	you	make?	
How	do	you	interpret	what	you	see?	In	other	words,	what	claims	might	you	make	
about	the	artist’s	depiction	of	the	subject	(George	Washington)	that	go	beyond	what	
is	explicitly	shown	in	the	image?

Third Reading: How do you know?
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	
of	these	details.	How	might	you	use	the	details	in	the	painting	to	support	the	
inferences	you	have	made?

Writing Prompt:	Now	that	you	have	carefully	examined	this	painting	and	identified	
many	of	its	features,	make	a	connection	between	this	painting	and	Lindsay’s	poem.	
Be	sure	to
•	Write	a	topic	sentence	that	connects	the	two	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.
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ACTIvITy 3 

Independent Practice
The	poem	that	follows	was	written	by	Nikki	Giovanni,	an	African	American	
poet.	Although	Giovanni	was	raised	in	Ohio,	she	spent	her	summers	with	her	
grandparents	in	Knoxville,	Tennessee,	the	setting	for	this	poem.	The	poem	recalls	
a	number	of	Giovanni’s	childhood	memories	and	includes	dated	allusions,	or	
references	that	you	may	not	yet	recognize.	Pay	attention	to	any	unfamiliar	allusions	
and	try	to	make	inferences	about	what	they	might	mean.

First Reading: First Impressions
Read	the	poem	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	
the	underlined	words.	Look	at	the	definitions	in	the	margin,	and	also	use	your	
knowledge	of	the	words	and	context	clues	to	help	you	make	meaning	of	the	text.

My Librarian, Mrs. Long
A Poem for

by Nikki Giovanni

(You never know what troubled little girl needs a book)

At a time when there was not tv before 3:00 P.M.

And on Sunday none until 5:00

We sat on the front porches watching

The jfg sign go on and off greeting

 5 The neighbors, discussion the political

Situation congratulating the preacher

On his sermon

There was always the radio which brought us

Songs from wlac in nashville and what we would now call

 10 Easy listening or smooth jazz but when I listened

Late at night with my portable (that I was so proud of)

Tucked under my pillow

I heard nat king cole and matt dennis, june christy and ella fitzgerald

And sometimes sarah vaughan sing black coffee

 15 Which I now drink

It was just called music

There was a bookstore uptown on gay street

Which I visited and inhaled that wonderful odor

Of new books

aCademiC VoCabulaRy
An	allusion	is	a	reference	
to	a	well-known	person,	
event,	or	place	from	
history,	music,	art,	or	
another	literary	work.

jfg	sign:	an	electrically	
lit	advertisement	for	JFG	
brand	coffee	located	at	the	
southern	end	of	Gay	Street	
in	Knoxville,	Tennessee

wlac:	the	call	letters	of	a	
radio	station	broadcasting	
from	Nashville,	Tennessee
portable:	a	handheld	radio

nat	king	cole:	a	popular	
American	singer	and	
musician	
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Close Reading of poetry (continued)

 20 Even today I read hardcover as a preference paperback only

As a last resort

And up the hill on vine street

(The main black corridor) sat our carnegie library

Mrs. Long always glad to see you

 25 The stereoscope always ready to show you faraway

Places to dream about

Mrs. Long asking what are you looking for today

When I wanted Leaves of Grass or alfred north whitehead

She would go to the big library uptown and I now know

 30 Hat in hand to ask to borrow so that I might borrow

Probably they said something humiliating since southern

Whites like to humiliate southern blacks

But she nonetheless brought the books

Back and I held them to my chest

 35 Close to my heart

And happily skipped back to grandmother’s house

Where I would sit on the front porch

In a gray glider and dream of a world

Far away

 40 I love the world where I was

I was safe and warm and grandmother gave me neck kisses

When I was on my way to bed

But there was a world

Somewhere

 45 Out there

And Mrs. Long opened that wardrobe

But no lions or witches scared me

I went through

Knowing there would be

 50 Spring

main	black	corridor:	
the	street	most	heavily	

populated	by	African	
Americans

stereoscope:	a	device	that	
made	photographs	or	other	

images	appear	to	have	
depth	and	solid	form

Leaves of Grass:	a	collection	
of	the	American	poet	Walt	

Whitman’s	poems
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Second Reading: vocabulary in Context
After	reading	the	poem	to	yourself,	listen	and	follow	along	as	the	poem	is	read	
again	aloud.	Again,	circle	any	additional	words	or	allusions	that	you	don’t	know	or	
that	you	think	are	important	to	your	understanding	of	the	poem.

Check your Understanding
Pair	with	another	student,	share	your	circled	words,	and	discuss	the	meanings	and	
effect	of	the	words	on	your	understanding	of	the	entire	poem.	Choose	two	or	three	
of	the	words	you	have	examined	that	you	think	are	important	to	your	understanding	
of	the	poem.	Use	the	words	in	a	sentence	or	two	that	explains	why	these	words	
contribute	to	your	understanding.

Third Reading: Text-Dependent Questioning
Reread	the	poem	a	third	time	and	respond	to	the	questions	that	accompany	it.	

A Poem for My Librarian, Mrs. Long

by Nikki Giovanni

(You never know what troubled little girl needs a book)

At a time when there was not tv before 3:00 P.M.
And on Sunday none until 5:00
We sat on the front porches watching
The jfg sign go on and off greeting

 5 The neighbors, discussion the political

Situation congratulating the preacher
On his sermon

There was always the radio which brought us
Songs from wlac in nashville and what we would now call

 10 Easy listening or smooth jazz but when I listened
Late at night with my portable (that I was so proud of)

Tucked under my pillow
I heard nat king cole and matt dennis, june christy and ella fitzgerald

key ideas and deTails
What	is	the	purpose	of	this	
parenthetical	comment	that	
Giovanni	includes	below	the	
title?	How	does	it	affect	your	
understanding	of	the	poem?

key ideas and deTails
How	does	Giovanni	use	
specific	details	to	contrast	
her	childhood	world	with	
her	adult	experience	and	
perspective?	How	and	why	
are	these	two	perspectives	
different?
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Close Reading of poetry (continued)

And sometimes sarah vaughan sing black coffee
 15 Which I now drink

It was just called music

There was a bookstore uptown on gay street
Which I visited and inhaled that wonderful odor

Of new books
 20 Even today I read hardcover as a preference paperback only

As a last resort

And up the hill on vine street
(The main black corridor) sat our carnegie library
Mrs. Long always glad to see you

 25 The stereoscope always ready to show you faraway
Places to dream about
Mrs. Long asking what are you looking for today

When I wanted Leaves of Grass or alfred north whitehead
She would go to the big library uptown and I now know

 30 Hat in hand to ask to borrow so that I might borrow

Probably they said something humiliating since southern
Whites like to humiliate southern blacks

But she nonetheless brought the books
Back and I held them to my chest

 35 Close to my heart
And happily skipped back to grandmother’s house
Where I would sit on the front porch
In a gray glider and dream of a world
Far away

 40 I love the world where I was
I was safe and warm and grandmother gave me neck kisses
When I was on my way to bed

But there was a world
Somewhere

 45  Out there
And Mrs. Long opened that wardrobe

But no lions or witches scared me
I went througKnowing there would be
Spring

key ideas and deTails
What	is	the	speaker’s	

attitude	about	the	library?	
Which	details	help	convey	

her	tone?	

key ideas and deTails
What	is	the	purpose	of	lines	

31–32?	How	is	this	stanza	
different	from	the	rest	of	the	

poem?

key ideas and deTails
Giovanni	ends	the	poem	

with	an	allusion	to	the	book	
The Lion, the Witch and the 

Wardrobe by	C.S.	Lewis.	
What	effect	does	this	have?	

Does	the	reader	of	the	poem	
need	to	have	read	the	book	

to	understand	the	poem?	
Explain.
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Check your Understanding
Questioning the Text:	Using	the	Key	Ideas	and	Details	questions	as	a	model,	ask	
a	question	about	the	text	of	the	poem.	Begin	your	question	with	why	or	how.	You	
may	know	the	answer	to	the	question,	but	you	should	think	the	answer	might	be	
important	to	understanding	the	meaning	of	the	poem.

Synthesizing your Understanding 
Reread	the	poem	and	underline	sentences	that	you	believe	express	important	ideas	or	
attitudes.	Share	and	discuss	these	sentences	as	a	class.	Then,	work	with	your	teacher	
and	classmates	to	respond	to	the	questions	below	about	shifts,	attitudes,	and	theme.	

 1.	What	shifts	can	you	identify	in	the	poem?	Record	each	line	number	at	which	you	
believe	a	shift	occurs,	and	describe	what	kind	of	shift	is	occurring.

 2.	What	attitudes	can	you	identify	in	this	poem?	What	evidence	helps	you	identify	
these	attitudes,	or	tones?

 3.	What	themes	can	you	identify	in	this	poem?	What	evidence	helps	you	identify	
these	themes?

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	summarize	one	
key	theme	of	this	poem.	Be	sure	to
•	Write	a	topic	sentence	that	identifies	the	poem’s	theme.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence	in	the	development	of	the	theme.	
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Close Reading of poetry (continued)

ACTIvITy 4 

Synthesis Questions
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	tributes	to	public	and	private	leaders	that	you	have	
examined	in	this	workshop.	Revisit	the	work	you	have	done	with	both	poems	and	
the	painting,	and	consider	how	the	poets	and	artist	used	details	to	honor	someone	
that	they	respected.	Choose	a	person	you	know	or	a	figure	you	admire	and	write	
a	poem	to	convey	the	influence	this	person	has	had	on	you	and/or	the	world.	Use	
detailed	imagery	and	other	literary	techniques	to	communicate	your	tone	and	
theme.

Debate/Discussion:	Prepare	to	debate	or	discuss	people	that	you	think	deserve	
to	be	honored	by	a	tribute.	Can	you	think	of	other	forms	of	tribute,	in	addition	
to		poems	and	paintings?	With	a	partner	or	small	group,	brainstorm	and	prepare	
notes	on	individuals	or	groups	that	are	worthy	subjects	of	a	tribute.	Be	prepared	to	
explain	why	and	how	these	subjects	should	be	honored	in	a	class	discussion.

Multimedia Presentation:	You	have	been	introduced	to	two	written	texts	and	one	
painting	that	represent	tributes	to	admired	individuals.	Each	of	these	works	is	better	
understood	when	the	audience	knows	the	context	and	background	of	the	work.	
What	other	texts	or	media	could	be	added	to	this	collection?	Locate	a	song,	poem,	
photo,	artwork,	or	other	written	text	that	pays	tribute	to	someone	who	is	admired,	
whether	that	person	is	famous	or	a	personal	acquaintance.	Prepare	to	present	the	
original	text	along	with	background	information	about	the	tribute’s	creator	and	
subject.	

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	texts	
you	have	examined	in	this	workshop.

 1.	How	can	writers	and	other	kinds	of	artists	use	their	work	to	pay	tribute	to	
people	they	admire?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	
texts.	

 	 How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	
challenging	texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	
during	this	workshop?	When	and	why	would	you	use	these	strategies	in	the	
future?
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Close Reading WoRkshop 4
Close Reading of shakespeare
Learning Targets
•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	

inferences	drawn	from	the	text.
•	Determine	a	theme	or	central	idea	of	a	text	and	how	it	is	conveyed.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text.
•	Analyze	how	a	particular	sentence,	chapter,	scene,	or	stanza	fits	into	the	overall	

structure	of	a	text.
•	Determine	an	author’s	point	of	view.
•	Read	and	comprehend	literature,	including	dramas,	in	the	grades	6–8	text	

complexity	band	proficiently.
•	Interpret	information	presented	in	diverse	media	and	formats.
•	Engage	effectively	in	a	range	of	collaborative	discussions.

Close Reading for Meaning
What	does	learning	to	read closely mean?	As	readers,	we	cannot	just	ask	an	author	
questions	about	the	text.	And	we	cannot	just	consider	what	information	is	stated	in	
a	text.	We	must	consider	aspects	of	the	form	used	by	the	author	and	how	that	form	
conveys	meaning.		When	reading	Shakespeare,	the	reader	must	navigate	both	the	
author’s	use	of	poetic	forms	and	his	use	of	language	in	order	to	discover	meaning.		Close	
reading	of	Shakespeare’s	texts	yields	great	rewards	in	understanding	the	power	and	
beauty	of	language.	

In	this	workshop,	you	will	read	three	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	make	meaning	of	the	texts.	Your	teacher	will	
guide	you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	
group	to	read	and	respond	to	the	text.	For	the	third	activity,	you	will	work	
independently	to	apply	close	reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	Using	this	strategy,	the	reader	reads	
a	passage	to	identify	unfamiliar	words.	The	reader	uses	context	clues,	dictionaries,	
and/or	thesauri	to	discover	the	meaning	of	unfamiliar	words.	Writing	notes	about	
meaning	or	substituting	synonyms	for	unfamiliar	words	helps	the	reader	increase	
comprehension	of	the	text.

ACTIvITy 1

Guided Practice
You	will	read	the	text	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	passage	silently.	Your	focus	for	this	first	reading	is	on	
understanding	the	meaning	of	the	passage.	As	you	read,	practice	diffusing	
the	words	you	may	not	know	by	replacing	unfamiliar	words	with	synonyms	or	
definitions	for	the	underlined	words.	Use	the	definitions	and	synonyms	in	the	
margins	of	the	text	to	help	your	understanding.

leaRning sTRaTegies:
Close	Reading,	Diffusing,	
Marking	the	Text,	
Questioning	the	Text,	
Rereading,	Summarizing,	
Paraphrasing,	Think-Aloud

aCademiC VoCabulaRy
word	form:	
a	form	of	a	word	that	is	
unusual	or	archaic
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Close Reading of shakespeare (continued)

monologue
Excerpted from As You Like It

TheSeven Ages of Man
known as

by William Shakespeare

Jacques: All the world’s a stage,

And all the men and women merely players;

They have their exits and their entrances,

And one man in his time plays many parts,

 5 His acts being seven ages. At first, the infant,

Mewling and puking in the nurse’s arms.

Then the whining schoolboy, with his satchel

And shining morning face, creeping like snail

Unwillingly to school. And then the lover,

 10 Sighing like furnace, with a woeful ballad

Made to his mistress’ eyebrow. Then a soldier,

Full of strange oaths and bearded like the pard,

Jealous in honor, sudden and quick in quarrel,

Seeking the bubble reputation

 15 Even in the canon’s mouth. And then the justice, 

In fair round belly with good capon lined, 

With eyes severe and beard of formal cut,

Full of wise saws and modern instances;

And so he plays his part. The sixth age shifts

 20 Into the lean and slippered pantaloon

With spectacles on nose and pouch on side;

His youthful hose, well saved, a world too wide

For his shrunk shank, and his big manly voice,

Turning again toward childish treble, pipes

 25 And whistles in his sound. Last scene of all,

That ends this strange eventful history,

Is second childishness and mere oblivion,

Sans teeth, sans eyes, sans taste, sans everything.

act:	a	section	of	a	play

satchel:	bag	or	backpack

woeful	ballad:	sad	song

pard:	short	for	leopard

capon:	a	kind	of	chicken;	
fine	food

saws:	sayings

pantaloon:	both	a	pair	of	
pants	and	a	foolish	old	man

hose:	leggings

shank:	calf,	lower	leg

oblivion:	unconsciousness
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Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	passage	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/or	
phrases	that	are	used	as	transitions	to	indicate	the	seven	ages	of	life.	

Check your Understanding
 1.	Pair	with	another	student	and,	using	context	clues	and	reference	resources,	try	

to	determine	the	meaning	of	any	additional	words	you	need	to	define.		Then	
choose	six	words	from	the	vocabulary	that	have	been	underlined,	bolded,	and/
or	you	have	circled	and	discuss	how	the	definitions	help	you	understand	the	
meaning	of	the	passage.	

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	passage.	Use	the	words	in	sentences	as	part	
of	a	summary	explaining	the	central	ideas	in	the	passage	and	explaining	how	
these	words	contribute	to	your	understanding	of	the	passage.

Third Reading: Text-Dependent Questioning
Now	read	the	passage	again,	this	time	with	the	focus	of	reading	to	respond	to	the	
Key	Ideas	and	Details	interpretive	questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	that	
supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	text	to	
record	a	new	or	different	meaning	of	the	text.

Background Information:	William	Shakespeare	wrote	the	play	As You Like It as	a	
comedy,	although	the	character	that	delivers	this	monologue,	Jacques,	is	a	more	
serious,	even	grumpy	character.	He	compares	a	person’s	life	to	a	play	in	this	
passage,	and	walks	through	the	different	ages	of	a	person	as	if	they	were	seven	
different	acts,	where	the	person	is	a	different	character	in	each.		
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Close Reading of shakespeare (continued)

Excerpted from As You Like It, known as  
The Seven Ages of Man 

by William Shakespeare

Jacques: All the world’s a stage,

And all the men and women merely players;

They have their exits and their entrances,

And one man in his time plays many parts,

 5 His acts being seven ages. At first, the infant,

Mewling and puking* in the nurse’s arms.

Then the whining schoolboy, with his satchel

And shining morning face, creeping like snail

Unwillingly to school. And then the lover,

 10 Sighing like furnace, with a woeful ballad

Made to his mistress’ eyebrow. Then a soldier,

Full of strange oaths and bearded like the pard,

Jealous in honour, sudden and quick in quarrel,

Seeking the bubble reputation

 15 Even in the canon’s mouth. And then the justice,

In fair round belly with good capon lined,

With eyes severe and beard of formal cut,

Full of wise saws and modern instances;

And so he plays his part. The sixth age shifts

 20 Into the lean and slippered pantaloon

With spectacles on nose and pouch on side;

His youthful hose, well saved, a world too wide

For his shrunk shank, and his big manly voice,

Turning again toward childish treble, pipes

 25 And whistles in his sound. Last scene of all,

That ends this strange eventful history,

Is second childishness and mere oblivion,

Sans teeth, sans eyes, sans taste, sans everything.

key ideas and deTails
Choose	two	to	three	

words	from	the	passage	
that	Shakespeare	uses	
to	describe	each	of	the	

seven ages.

key ideas and deTails
Why	does	Shakespeare	

describe	the	soldier’s	
reputation	as	a	bubble?

key ideas and deTails
How	is	the	sixth	age	a	

change	from	the	progression	
the	man	has	made	until	

now?
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Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	
of	this	passage,	choose	a	sentence	that	you	think	portrays	one	of	the	“seven	ages	
of	man.”	Paraphrase	the	sentence’s	meaning	and	explain	why	it	is	important	to	
understanding	the	passage.

Synthesizing your Understanding
Now	that	you	have	read	the	passage	three	times	and	studied	its	vocabulary	and	
sentences,	synthesize	your	understanding	by	thinking	about	the	speaker,	the	
subject,	and	the	author’s	purpose.	Respond	to	the	following	questions	as	a	way	of	
bringing	all	your	knowledge	together.

 1.	What	is	the	subject	of	the	passage?

 2.	Who	is	the	speaker	of	the	passage?	What	is	the	speaker’s	perspective	on	the	
subject?			

 3.	What	is	the	purpose	of	the	passage?	Now	that	you	have	identified	the	subject	
and	speaker	of	the	passage,	explain	Shakespeare’s	reasons	for	writing	these	
paragraphs.	What	does	he	hope	to	communicate	to	the	audience	about	his	
subject?

Writing Prompt:	Based	on	your	current	understanding	of	the	passage,	summarize	
Jacques’	purpose	in	giving	this	speech.		Write	a	paragraph	that	explains	your	
interpretation	of	his	purpose	on	this	topic.	Be	sure	to
•	Identify	the	subject,	speaker,	and	purpose	of	the	passage	in	a	topic	sentence.
•	Provide	several	pieces	of	textual	evidence	that	support	your	statement.
•	Explain	how	the	evidence	supports	your	topic	sentence.
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Close Reading of Shakespeare (continued)

Activity 2 

collaborative Practice
Look carefully at the painting that follows. It is titled The Seven Ages of Man, and 
is inspired by Shakespeare’s lines that you have read. The artist, George James De 
Wllde, completed the painting in 1823.

First Reading: What do you see?
As you look at the painting, what catches your eye? What details do you notice? How 
would you describe the details in this painting to someone who could not see it? To 
answer this question, keep your responses only on what you can see in the painting.
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Second Reading: What does it mean?
Now	that	you	have	examined	the	painting	carefully,	what	inferences	can	you	make?	
How	do	you	interpret	what	you	see?	For	example,	what	does	the	painting	seem	to	say	
about	the	seven	stages	of	life	that	a	person	goes	through?		Does	it	always	agree	
with	Shakespeare’s	ideas?

Third Reading: How do you know?
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	of	
these	details.	How	might	you	use	the	details	in	the	painting	as	textual	evidence	to	
support	the	ideas	or	inferences	you	have	made?

Writing Prompt:	Now	that	you	have	carefully	examined	the	content	of	this	painting	
and	come	to	conclusions	about	what	it	shows	explicitly	and	what	inferences	you	can	
make	about	the	meaning,	make	a	connection	between	this	painting	and	the	passage	
written	by	Shakespeare	about	his	views	on	life.	Be	sure	to
•	Write	a	topic	sentence	that	connects	the	two	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.
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Close Reading of shakespeare (continued)

ACTIvITy 3

Independent Practice
The	text	that	follows	is	a	sonnet,	a	kind	of	poem,	written	by	William	Shakespeare.		
His	sonnets	His	sonnets	had	no	title,	so	this	one	is	simply	known	as	Sonnet	60.	

First Reading: First Impressions
Read	the	passage	silently	to	yourself.	As	you	read,	think	about	the	meanings	of	
the	underlined words.	Look	at	the	definitions	in	the	left	margin,	and	also	use	your	
knowledge	of	the	words	and	context	clues	to	help	you	make	meaning	of	the	text.

poem

Sonnet 60
by William Shakespeare

Like as the waves make towards the pebbled shore, 

So do our minutes hasten to their end, 

Each changing place with that which goes before, 

In sequent toil all forwards do contend. 

 5 Nativity, once in the main of light, 

Crawls to maturity, wherewith being crown’d, 

Crooked elipses ’gainst his glory fight, 

And Time that gave doth now his gift confound. 

Time doth transfix the flourish set on youth 

 10 And delves the parallels in beauty’s brow, 

Feeds on the rarities of nature’s truth, 

And nothing stands but for his scythe to mow: 

And yet to times in hope my verse shall stand, 

Praising thy worth, despite his cruel hand. 

toil:	hard	work	or	battle
contend:	compete	or	race

nativity:	birth

elipse	(ellipse):	a	curved	
line	(in	this	case,	like	the	

path	of	setting	sun)
confound:	to	bring	to	ruin

tansfix:	to	pierce,	as	with	a	
sword

delve:	to	dig	or	plow

scythe:	a	long	pole	with	a	
curved	blade	at	the	end,	

used	to	cut	crops

aCademiC VoCabulaRy
sonnet:	A	poem	

composed of	14	lines,	
three	quatrains	that	

consist	of	four	lines	that	
rhyme	in	an	alternating	

pattern,	and	two	final	
lines	that	rhyme	with	

each other	
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Second Reading: vocabulary in Context
After	reading	the	passage	to	yourself,	listen	and	follow	along	as	the	passage	is	read	
again	aloud.	Again,	circle	any	additional	words	that	you	don’t	know	or	that	you	think	
are	important	to	understanding	the	passage.

Check your Understanding
 1.	Pair	with	another	student,	share	your	circled	words	and	discuss	the	meanings.	

Using	these	words	and	the	underlined	and	bolded	vocabulary	from	the	passage,	
discuss	how	the	vocabulary	affects	your	understanding	of	the	entire	passage.	
Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	passage	you	read.	Use	the	words	in	a	sentence	
or	two	that	explains	why	these	words	contribute	to	your	understanding.

 2.	Shakespeare’s	sonnet	has	three	quatrains	(sets	of	four	lines)	and	then	ends	
with	two	rhyming	lines.	Each	of	the	three	quatrains	describes	time	in	a	different	
way.	Choose	one	quatrain	and	summarize	how	time	is	depicted	in	it.		
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Close Reading of shakespeare (continued)

Third Reading: Text-Dependent Questioning
Reread	the	passage	a	third	time	and	respond	to	the	questions	next	to	the	text

Sonnet 60

by William Shakespeare

Like as the waves make towards the pebbled shore, 

So do our minutes hasten to their end, 

Each changing place with that which goes before, 

In sequent toil all forwards do contend. 

 5 Nativity, once in the main of light, 

Crawls to maturity, wherewith being crown’d, 

Crooked elipses ’gainst his glory fight, 

And Time that gave doth now his gift confound. 

Time doth transfix the flourish set on youth 

 10 And delves the parallels in beauty’s brow, 

Feeds on the rarities of nature’s truth, 

And nothing stands but for his scythe to mow: 

And yet to times in hope my verse shall stand, 

Praising thy worth, despite his cruel hand. 

key ideas and deTails
What	does	Shakespeare	

mean	by	“so	do	our	minutes	
hasten	to	their	end”?		What	

will	happen	when	our	
minutes	reach	their	end?

key ideas and deTails
Paraphrase	lines	9–12	
(“Time	doth	transfix”	
to	“scythe	to	mow”),	

explaining	the	imagery	that	
Shakespeare	uses	to	show	
how	time	damages	youth.

key ideas and deTails
How	does	Shakespeare	
hope	to	defeat	time	and	
allow	the	“worth”	of	the	

person	he	is	speaking	to	live	
forever?
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Check your Understanding
Questioning the Text: Using	the	text-based	questions	as	a	model,	ask	a	question	
about	the	speaker’s	purpose.	Begin	your	questions	with	why	or	how.	Remember	that	
you	may	not	know	the	answer	to	the	question,	but	you	think	the	answer	might	be	
important	to	understanding	the	meaning	of	the	passage.

Synthesizing your Understanding: 
Reread	the	passage	and	underline	sentences	that	you	believe	express	important	
ideas	or	opinions.	Focus	on	complete	sentences	(and	complete	thoughts)	as	you	
work	your	way	through	the	poem,	rather	than	trying	to	read	each	line	on	its	own.	
Then,	work	to	respond	to	the	questions	below	about	subject,	purpose,	and	attitude.

 1.	What	is	the	subject?	Who	and	what	is	this	excerpt	about?	 Be	as	specific	as	you	
can	in	identifying	the	subject	of	the	passage.

	 2.	What	is	the	purpose?	Now	that	you	have	identified	the	subject	of	the	passage,	
explain	why	Shakespeare	goes	on	to	describe	time	in	such	interesting	and	unusual	
ways.	What	does	he	hope	to	communicate	to	the	audience	about	his	subject?

 3.	What	is	the	poet’s	attitude	toward	the	subject	of	this	passage?	Now	that	you	
have	identified	the	subject	and	the	purpose,	make	inferences	about	how	
Shakespeare	feels	about	his	subject.	What	adjectives	can	you	use	to	describe	
the	poet’s	apparent	opinion	of	time	and	what	it	does	to	us?	

Writing Prompt:	Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	the	poet’s	attitude	toward	time	and	death.	Be	sure	to
•	Write	a	topic	sentence	that	identifies	Shakespeare’s	tone	and	opinion.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence.

	
	

aCademiC VoCabulaRy
inference:	a	conclusion	
or	idea	based	on	facts	or	
information	provided
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Close Reading of shakespeare (continued)

ACTIvITy 4

Synthesis Questions 
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt:	Review	the	two	pieces	of	writing	by	Shakespeare.	Both	look	at	
how	our	lives	are	lived,	and	consider	that	we	are	all	mortal.		What	similarities	and	
differences	do	you	notice	in	the	two	pieces?		Consider	both	the	larger	ideas	and	the	
way	that	Shakespeare	uses	creative	images	to	describe	his	ideas.		

Debate/Discussion:	Prepare	to	debate	or	discuss	how	Shakespeare	describes	the	
beginning,	middle,	and	end	of	life.		His	view	is	somewhat	bleak	in	both	of	his	works,	
showing	how	mankind	moves	inevitably	towards	an	end.	Is	this	the	best	way	to	
consider	how	we	live	our	lives?		Can	you	offer	another	viewpoint?

Multimedia Presentation: You	have	seen	how	a	painter	modeled	the	ideas	of	
Shakespeare	and	presented	them	visually.		Choose	one	of	the	following	to	create	a	
visual	of	your	own:
•	Create	your	own	visual	for	the	seven	acts	of	man	(or	woman).	You	might	draw	

your	own	visuals,	or	use	symbolic	images	to	describe	each	act.	Or	you	might	use	
images	from	magazines	or	the	Internet	to	show	characters	from	modern	media	
who	are	similar	to	each	age.		

•	Create	a	visual	to	show	Shakespeare’s	ideas	from	Sonnet	60.	Shakespeare	
describes	time	and	how	it	impacts	our	lives	in	three	different	ways	before	he	
shares	his	hopes	at	the	end.	How	might	all	of	this	be	displayed	visually?	Consider	
both	literal	and	symbolic	images	for	his	ideas.		

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	text	
passages	you	have	read	in	this	workshop.

 1.	Consider	how	Shakespeare	uses	images	and	comparison	to	help	the	reader	
picture	his	ideas	about	the	“ages	of	man”	and	time.	How	has	this	helped	you	
to better	understand	concepts	like	time	and	age?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	
texts.	How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	
challenging	texts	in	the	future?	What	strategies	best	helped	you	as	a	learner?	
When	and	why	would	you	use	these	strategies	in	the	future?

aCademiC VoCabulaRy
images:	mental	pictures
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Close Reading WoRkshop X5
Close Reading of informational 
Texts in social studies/history
Learning Targets
•	Cite	specific	textual	evidence	to	support	analysis	of	primary	and	secondary	sources	
•	Determine	the	central	ideas	or	information	of	a	primary	or	secondary	source;	provide	

an	accurate	summary	of	the	source	distinct	from	prior	knowledge	or	opinions.
•	Determine	the	meaning	of	words	and	phrases	as	they	are	used	in	a	text,	including	

vocabulary	specific	to	domains	related	to	history/social	studies.
•	Describe	how	a	text	presents	information	(e.g.,	sequentially,	comparatively,	causally).	
•	Identify	aspects	of	a	text	that	reveal	an	author’s	point	of	view	or	purpose	(e.g.,	

loaded	language,	inclusion	or	avoidance	of	particular	facts).
•	Integrate	visual	information	(e.g.,	in	charts,	graphs,	photographs,	videos,	or	maps)	

with	other	information	in	print	and	digital	texts.

Close Reading for Meaning
What	does	learning	to	read closely mean?	As	readers,	we	cannot	just	ask	an	author	
questions	about	the	text.	We	must	read	the	author’s	words,	looking	at	what	some	
words	say	explicitly	and	what	others	may	imply	about	the	author’s	meaning.

Explicit	information	includes	words	the	writer	uses	to	describe	events	or	people	in	
the	text.	For	example,	an	author	might	describe	a	person	as	having	black	hair	or	a	
city	as	being	in	the	Midwest.	In	contrast,	many	ideas	in	a	text	may	be	implicit;	that	
is,	the	reader	must	analyze	the	connotations	of	the	words	the	author	uses,	as	well	
as	the	kinds	of	details	included,	to	determine	the	author’s	meaning.	You	may	need	
to	read	a	text	multiple	times	to	make	inferences	about	meaning.	For	example,	you	
might	read	a	text	first	to	identify	the	words	you	do	not	know.	After	learning	what	
those	words	mean,	you	would	read	the	text	again	using	your	new	knowledge	to	help	
you	more	fully	understand	what	the	writer	is	saying.	

In	this	workshop,	you	will	read	four	different	texts	and	will	practice	close	reading	
using	strategies	that	will	help	you	make	meaning	of	the	text.	Your	teacher	will	guide	
you	through	the	first	activity.	In	Activity	2,	you	will	work	in	a	collaborative	group	to	
read	and	respond	to	the	text.	For	the	third	activity,	you	will	work	independently	to	
apply	close-reading	strategies	to	determine	meaning	in	a	new	text.

Introducing the Strategy: Diffusing
Diffusing	is	a	strategy	for	close	reading	of	text.	Using	this	strategy,	the	reader	uses	
context	clues,	dictionaries,	and/or	thesauri	to	discover	the	meaning	of	unfamiliar	
words.	Writing	notes	about	meaning	or	substituting	synonyms	for	unfamiliar	words	
helps	the	reader	increase	comprehension	of	the	text.

leaRning sTRaTegies:
Diffusing,	Close	Reading,	
Marking	the	Text,	
Rereading,	Summarizing,	
Paraphrasing

aCademiC VoCabulaRy
Explicit	text	states	ideas	
or	information	clearly,	
leaving	no	doubt	about	
meaning.	Implicit	ideas	
are	not	clearly	stated,	
leaving	the	reader	to	
make	inferences	about	the	
author’s	meaning.	
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Close Reading of informational Texts in social studies/history (continued)

ACTIvITy 1

Guided Practice
You	will	read	the	texts	in	this	activity	at	least	three	times,	focusing	on	a	different	
purpose	for	each	reading.

First Reading: First Impressions
Read	the	following	passages	silently.	Your	focus	for	this	first	reading	is	on	
understanding	the	meaning	of	the	text.	As	you	read,	practice	diffusing	the	words	
you	may	not	know	by	replacing	unfamiliar	words	with	synonyms	or	definitions	for	
the	underlined	words.	Use	the	definitions	and	synonyms	in	the	margins	to	help	your	
understanding.

historical document
From

Preamble and  

First Amendment

The United States Constitution

Preamble

 1 We the People of the United States, in Order to form a more perfect Union, establish 

Justice, insure domestic Tranquility, provide for the common defense, promote the 

general Welfare, and secure the Blessings of Liberty to ourselves and our Posterity, do 

ordain and establish this Constitution for the United States of America.

First Amendment

 2 Congress shall make no law respecting an establishment of religion, or prohibiting 

the free exercise thereof; or abridging the freedom of speech, or of the press; or the right 

of the people peaceably to assemble, and to petition the Government for a redress of 

grievances.

domestic:	existing	or	
occurring	inside	a	particular	

country;	not	foreign	or	
international

posterity:	future	generations
constitution:	a	body	of	

fundamental	principles	or	
established	precedents	

according	to	which	a	state	
or	other	organization	is	

acknowledged	to	be	governed

abridging:	lessening	
the	strength	or	effect	of	

something,	such	as	a	right)
redress:	to	correct	something	

that	is	unfair	or	wrong
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informational Text
From

Your Annotated Guide  
to the onstitution

The Words We Live By:

by Linda R. Monk

 1 The first three words of the Constitution are the most important. They clearly state 

that the people—not the king, not the legislature, not the courts—are the true rulers in 

American government. This principle is known as a popular sovereignty. 

 2 But who are “We the People”? This question troubled the nation for centuries. As 

Lucy Stone, one of America’s first advocates for women’s rights, asked in 1853: “‘We the 

People’? Which ‘We the People’? The women were not included.” Neither were white 

males who did not own property, American Indians, or African Americans—slave or 

free. Justice Thurgood Marshall, the first African American member of the Supreme 

Court, described the limitation:

 3 For a sense of the evolving nature of the Constitution, we need look no further  

than the first three words of the document’s preamble: ‘We the People.’ When the 

Founding Fathers used this phrase in 1787, they did not have in mind the majority  

of America’s citizens . . . 

 4 The men who gathered in Philadelphia in 1787 could not . . . have imagined, nor 

would they have accepted, that the document they were drafting would one day 

be construed by a Supreme Court to which had been appointed a woman and the 

descendent of an African slave.

 5 Through the Amendment process, more and more Americans were eventually 

included in the Constitution’s definition of “We the People.” After the Civil War, the 

Thirteenth Amendment ended slavery, the Fourteenth Amendment gave African 

Americans citizenship, and the Fifteenth Amendment gave black men the vote. In 1920, 

the Nineteenth Amendment gave women the right to vote nationwide, and in 1971, the 

Twenty-sixth Amendment extended suffrage to eighteen-year-olds. 

 6 The U.S. Constitution is the oldest written constitution of a nation still being used. 

From the beginning, Americans and others have disagreed about its relative merits. 

Federalists believed that, by creating a stronger national government, the Constitution 

would enable the United States to survive among the competing powers of Europe 

sovereignty:	a	country’s	
independent	authority	and	
the	right	to	govern	itself

preamble:	a	statement	that	
is	made	at	the	beginning	of	
something	(such	as	a	legal	
document)	and	usually	
gives	the	reasons	for	the	
parts	that	follow

construed:	to	have	its	sense	
or	intentions	understood,	
interpreted,	or	explained
Amendment:	a	change	in	
the	words	or	meaning	of	a	
law	or	document

suffrage:	the	right	of	voting

Federalists:	those	who	
wanted	a	strong	central	
government
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Close Reading of informational Texts in social studies/history (continued)

and provide a surer safeguard for liberty at home. Antifederalists feared that the new 

Constitution would create a new form of tyranny, especially since it lacked a bill of 

rights. Only by promising that the new Congress would make passage of a bill of rights 

its top priority did the Federalists secure ratification of the Constitution. 

 7 To British prime minister William Gladstone, the U.S. Constitution was “the most 

wonderful work ever struck off at a given time by the brain and purpose of man.” But 

according to Justice Thurgood Marshall, the U.S. Constitution was “defective from the 

start, requiring several amendments, a civil war, and momentous social transformations 

to attain the system of constitutional government, and its respect for the individual 

freedoms and human rights, we hold as fundamental today.” The Constitution was not 

perfect, but rather perfectible—through the amendment process.

 8 At the Constitutional Convention, Benjamin Franklin stated that he approved of the 

Constitution “with all its faults” because he did not think a better one was possible at 

that time. The oldest delegate to the convention at eighty-one, Franklin was too weak 

to give speeches and instead offered his opinions through written remarks delivered by 

a fellow Pennsylvania delegate. Franklin reportedly signed the Constitution with tears 

in his eyes. But if Franklin was willing to sign a document so full of errors, according to 

one tart-tongued Boston critic, “No wonder he shed a tear.” Perhaps Franklin’s last words 

to the convention gave the best assessment of the prospects of the new republic. As the 

other delegates were signing the Constitution, Franklin remarked to those nearby that, 

throughout the convention, he had wondered whether the sun carved on the back of 

George Washington’s chair was rising or setting. “Now,” he said, “I have the happiness to 

know that it is a rising and not a setting sun.”

Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	passage	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/
or	phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	feel	
are	important	to	the	meaning	of	the	document.	Diffuse	these	words/phrases	for	
comprehension.

ratification:	the	act	of	
giving	formal	approval	to	

something

defective:	imperfect;	flawed

fundamental:	forming	
or	relating	to	the	most	

important	part	of	something

delegate:	a	representative	
to	a	convention	or	

conference

republic:	a	country	that	
is	governed	by	elected	

representatives	and	by	an	
elected	leader	(such	as	a	

president)	rather	than	by	a	
king	or	queen
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Check your Understanding
 1.	Pair	with	another	student	and,	using	context	clues	and	reference	resources,	

determine	the	meaning	of	any	new	words	you	need	to	define.	Then	choose	six	
words	from	the	vocabulary	that	have	been	underlined,	bolded,	and/or	you	have	
circled,	and	paraphrase	the	definitions	to	show	your	understanding.	Discuss	how	
the	definitions	help	you	understand	the	meaning	of	the	document	as	a	whole.

 2.	Choose	two	or	three	of	the	words	you	have	examined	that	you	think	are	
significant	to	understanding	the	text.	Use	the	words	in	sentences	as	part	of	
a	summary explaining	the	central	ideas	in	the	text	and	explaining	how	these	
words	contribute	to	your	understanding	of	the	document.

 	

Third Reading: Text-Dependent Questioning
Now	read	the	text	again,	this	time	with	the	focus	of	reading	to	respond	to	the	Key 
Ideas and Details interpretive questions.	As	your	class	discusses	the	text,	write	
your	responses	to	each	question	and	highlight	or	underline	the	textual	evidence	
that	supports	your	answer.	During	discussions,	you	may	also	want	to	annotate	the	
text	to	record	a	new	or	different	meaning	of	the	text.

Background Information: The	United	States	Constitution	is	the	document	that	
defines	the	roles	of	various	parts	of	our	government.	It	also	helps	to	define	the	
rights	of	each	American	citizen.	It	was	written	by	a	committee	during	a	meeting	
called	the	Constitutional	Convention,	between	May	25	and	September	17,	1787.	
Over	the	years,	additions	and	changes	have	been	made	to	the	text	in	the	form	
of	amendments.	The	first	amendment,	among	others,	was	adopted	in	1791.	The	
Constitution	lays	the	foundation	for	all	American	laws,	and	a	major	task	of	the	
Supreme	Court	is	to	decide	whether	a	law	follows	what	is	written	in	this	document.
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Close Reading of informational Texts in social studies/history (continued)

From
The United States Constitution—Preamble and First Amendment

Preamble

 1 We the People of the United States, in Order to form a more perfect Union, establish 

Justice, insure domestic Tranquility, provide for the common defense, promote the 

general Welfare, and secure the Blessings of Liberty to ourselves and our Posterity, do 

ordain and establish this Constitution for the United States of America.

First Amendment

 2 Congress shall make no law respecting an establishment of religion, or prohibiting 

the free exercise thereof; or abridging the freedom of speech, or of the press; or the right 

of the people peaceably to assemble, and to petition the Government for a redress of 

grievances.

From
The Words We Live By: Your Annotated Guide to the Constitution

by Linda R. Monk

 1 The first three words of the Constitution are the most important. They clearly state 

that the people—not the king, not the legislature, not the courts—are the true rulers in 

American government. This principle is known as a popular sovereignty. 

 2 But who are “We the People”? This question troubled the nation for centuries. As 

Lucy Stone, one of America’s first advocates for women’s rights, asked in 1853: “‘We the 

People’? Which ‘We the People’? The women were not included.” Neither were white 

males who did not own property, American Indians, or African Americans—slave or 

free. Justice Thurgood Marshall, the first African American member of the Supreme 

Court, described the limitation:

 3 For a sense of the evolving nature of the Constitution, we need look no further than 

the first three words of the document’s preamble: ‘We the People.’ When the Founding 

Fathers used this phrase in 1787, they did not have in mind the majority of America’s 

citizens . . . 

 4 The men who gathered in Philadelphia in 1787 could not . . . have imagined, 

nor would they have accepted, that the document they were drafting would one day 

be construed by a Supreme Court to which had been appointed a woman and the 

descendent of an African slave.

 5 Through the Amendment process, more and more Americans were eventually 

included in the Constitution’s definition of “We the People.” After the Civil War, the 

key ideas and deTails
What	freedoms	are	

described	in	the	First	
Amendment,	and	what	

are	some	of	the	ways	
Americans	have	exercised	

these	freedoms?

key ideas and deTails
The	text	discusses	popular	
sovereignty—the	idea	that	
the	people	have	the	power	
in	America.	How	exactly	do	
the	people	have	the	power	

to	make	changes	in	our	
government?
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Thirteenth Amendment ended slavery, the Fourteenth Amendment gave African 

Americans citizenship, and the Fifteenth Amendment gave black men the vote. In 1920, 

the Nineteenth Amendment gave women the right to vote nationwide, and in 1971, the 

Twenty-sixth Amendment extended suffrage to eighteen-year-olds. 

 6 The U.S. Constitution is the oldest written constitution of a nation still being used. 

From the beginning, Americans and others have disagreed about its relative merits. 

Federalists believed that, by creating a stronger national government, the Constitution 

would enable the United States to survive among the competing powers of Europe 

and provide a surer safeguard for liberty at home. Antifederalists feared that the new 

Constitution would create a new form of tyranny, especially since it lacked a bill of 

rights. Only by promising that the new Congress would make passage of a bill of rights 

its top priority did the Federalists secure ratification of the Constitution. 

 7 To British prime minister William Gladstone, the U.S. Constitution was “the most 

wonderful work ever struck off at a given time by the brain and purpose of man.” But 

according to Justice Thurgood Marshall, the U.S. Constitution was “defective from the 

start, requiring several amendments, a civil war, and momentous social transformations 

to attain the system of constitutional government, and its respect for the individual 

freedoms and human rights, we hold as fundamental today.” The Constitution was not 

perfect, but rather perfectible—through the amendment process. 

 8 At the Constitutional Convention, Benjamin Franklin stated that he approved of the 

Constitution “with all its faults” because he did not think a better one was possible at 

that time. The oldest delegate to the convention at eighty-one, Franklin was too weak 

to give speeches and instead offered his opinions through written remarks delivered by 

a fellow Pennsylvania delegate. Franklin reportedly signed the Constitution with tears 

in his eyes. But if Franklin was willing to sign a document so full of errors, according to 

one tart-tongued Boston critic, “No wonder he shed a tear.” Perhaps Franklin’s last words 

to the convention gave the best assessment of the prospects of the new republic. As the 

other delegates were signing the Constitution, Franklin remarked to those nearby that, 

throughout the convention, he had wondered whether the sun carved on the back of 

George Washington’s chair was rising or setting. “Now,” he said, “I have the happiness to 

know that it is a rising and not a setting sun.”

key ideas and deTails
Why	did	some	early	
Americans	think	it	was	
necessary	to	add	the	Bill	of	
Rights	to	the	Constitution?

key ideas and deTails
How	would	Justice	
Thurgood	Marshall	
respond	to	the	idea	that	
the	Constitution	is	a	
“perfect”	document?
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Close Reading of informational Texts in social studies/history (continued)

Check your Understanding
Now	that	you	have	read	closely	and	worked	to	understand	challenging	portions	of	
these	texts,	choose	a	sentence	that	you	think	is	important	to	understanding	the	
texts.	Explain	in	your	own	words	what	the	sentence	means	and	why	it	is	important	
to	understanding	the	text.

Synthesizing your Understanding
Now	that	you	have	read	the	passages	three	times	and	studied	their	vocabulary	
and	sentences,	synthesize	your	understanding	by	thinking	about	the	subject,	the	
purpose,	and	the	author’s	tone or	attitude.	Respond	to	the	following	questions	as	a	
way	of	bringing	all	your	knowledge	together.

 1.	What	is	the	subject of	the	text—the	general	topic	and	main	ideas?	Be	as	
specific	as	you	can	in	identifying	and	summarizing	the	subject	of	each	passage.

 2.	What	is	the	purpose	of	the	passage?	What	is	the	reason	behind	the	creation	of	
this	piece	of	writing?	What	do	you	suppose	the	writer	wants	the	audience	to	
think	or	do	as	a	result	of	reading	the	text?

 3.	What	is	the	author’s	attitude	toward	the	subject	of	the	passage?	Tone	describes	
the	attitude	of	the	author	about	the	subject	being	discussed.	Now	that	you	have	
identified	the	subject	and	the	purpose,	explain	how	the	tone	is	established	
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Writing Prompt: Based	on	your	current	understanding	of	the	passage,	summarize	
how	Linda	Monk	expresses	her	ideas	about	the	Constitution.	Write	a	paragraph	that	
explains	how	she	develops	her	ideas	over	the	course	of	the	excerpt.	Be	sure	to

•	Identify	the	subject,	purpose	and	tone	of	the	passage	in	a	topic	sentence.
•	Provide	several	pieces	of	textual	evidence	that	support	your	statement.
•	Explain	how	the	evidence	supports	your	topic	sentence.
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Close Reading of informational Texts in social studies/history (continued)

ACTIvITy 2

Collaborative Practice
Look	carefully	at	the	photograph	that	follows.	It	depicts	an	anti-Vietnam	war	protest	
and	demonstration	in	front	of	the	White	House	in	support	of	singer	Eartha	Kitt.	
Many	photographs	taken	by	journalists	over	the	years	depict	American	citizens	
demonstrating	their	freedom	of	speech	by	publicly	protesting	something	that	they	
feel	is	unjust.

First Reading: What do you see?
As	you	look	at	the	photograph,	what	catches	your	eye?	What	details	do	you	notice?	
How	would	you	describe	the	details	in	this	photograph	to	someone	who	could	not	
see	it?	To	answer	this	question,	base	your	responses	only on	what	you	can	see	in	
the	photograph.
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Second Reading: What does it mean?
Now	that	you	have	examined	the	photograph	carefully,	what	inferences	can	you	
make?	How	do	you	interpret	what	you	see?	In	other	words,	what	conclusions	
or	inferences	might	you	make	that	go	beyond	what	is	explicitly	shown	in	the	
photograph?

Third Reading: How do you know?
Explain	the	connection	between	the	details	you	notice	and	your	interpretation	of	
these	details.	How	might	you	use	the	details	in	the	photograph	as	textual	evidence	
to	support	the	ideas	or	inferences	you	have	made?

Writing Prompt: Now	that	you	have	carefully	examined	the	photograph	and	come	to	
conclusions	about	what	it	shows	explicitly	and	what	inferences	you	can	make	about	
the	meaning,	write	a	paragraph	that	makes	a	connection	between	this	photograph	
and	the	passages	you	read	about	the	US	Constitution.	Be	sure	to

•	Write	a	topic	sentence	that	connects	the	texts.
•	Include	textual	details	and	explain	how	they	support	your	connection.
•	Write	a	conclusion	that	follows	from	your	explanations.
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Close Reading of informational Texts in social studies/history (continued)

ACTIvITy 3

Independent Practice
The	following	excerpt	is	from	Alexis	de	Tocqueville’s	Democracy in America.	De	
Tocqueville	was	a	French	political	thinker	and	historian	who	spent	nine	months	
traveling	around	the	United	States.	First	published	in	1835,	the	text	contains	
his	observations	about	American	society.	Read	the	text	carefully,	highlighting	
unfamiliar	words	and	marking	sentences	that	seem	important.	After	you’ve	read		
the	entire	passage,	you	will	write	a	brief	summary	of	his	ideas.

First Reading: First Impressions
Read	the	following	passage	silently.	Your	focus	for	the	first	reading	is	on	
understanding	the	meaning	of	the	passage.	As	you	read,	practice	diffusing	by	
replacing	unfamiliar	words	with	synonyms	or	definitions	for	the	underlined	words.	
Use	the	definitions	and	synonyms	in	the	margins	of	the	paragraphs	to	help	your	
understanding.

informational Text
From

How Democracy Renders  
The Habitual Intercourse  

oƒ The Americans  
Simple and Easy

intercourse:	dealings	or	
communication	between	

individuals	or	groups

Chapter 2 of Democracy in America

by Alexis de Tocqueville

 1 If two Englishmen chance to meet at the antipodes, where they are surrounded by 

strangers whose language and manners are almost unknown to them, they will first stare 

at each other with much curiosity and a kind of secret uneasiness; they will then turn 

away, or if one accosts the other, they will take care to converse only with a constrained 

and absent air, upon very unimportant subjects. Yet there is no enmity between these 

men; they have never seen each other before, and each believes the other to be a 

respectable person. Why, then, should they stand so cautiously apart? We must go back 

to England to learn the reason.

 2 When it is birth alone, independent of wealth, that classes men in society, 

everyone knows exactly what his own position is in the social scale; he does not seek 

to rise, he does not fear to sink. In a community thus organized men of different castes 

communicate very little with one another; but if accident brings them together, they are 

antipodes:	places	at	the	
opposite	side	of	the	globe

enmity:	hatred	or	hostility

castes:	divisions	of	society	
based	upon	differences	of	

wealth,	rank,	or	occupation
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ready to converse without hoping or fearing to lose their own position. Their intercourse 

is not on a footing of equality, but it is not constrained. When a moneyed aristocracy 

succeeds to an aristocracy of birth, the case is altered. The privileges of some are still 

extremely great, but the possibility of acquiring those privileges is open to all; whence 

it follows that those who possess them are constantly haunted by the apprehension of 

losing them or of other men’s sharing them; those who do not yet enjoy them long to 

possess them at any cost or, if they fail, to appear at least to possess them, this being not 

impossible. As the social importance of men is no longer ostensibly and permanently 

fixed by blood and is infinitely varied by wealth, ranks still exist, but it is not easy 

clearly to distinguish at a glance those who respectively belong to them. . . .

 3 Such is the condition of England at the present time, and I am of the opinion 

that the peculiarity just adverted to must be attributed principally to this cause. 

As aristocratic pride is still extremely great among the English, and as the limits of 

aristocracy are ill-defined, everybody lives in constant dread lest advantage should 

be taken of his familiarity. Unable to judge at once of the social position of those he 

meets, an Englishman prudently avoids all contact with them. Men are afraid lest some 

slight service rendered should draw them into an unsuitable acquaintance; they dread 

civilities, and they avoid the obtrusive gratitude of a stranger quite as much as his 

hatred. Many people attribute these singular antisocial propensities and the reserved 

and taciturn bearing of the English to purely physical causes. I may admit that there 

is something of it in their race, but much more of it is attributable to their social 

condition, as is proved by the contrast of the Americans.

 4 In America, where the privileges of birth never existed and where riches confer no 

peculiar rights on their possessors, men unacquainted with one another are very ready 

to frequent the same places and find neither peril nor advantage in the free interchange 

of their thoughts. If they meet by accident, they neither seek nor avoid intercourse; their 

manner is therefore natural, frank, and open; it is easy to see that they hardly expect or 

learn anything from one another, and that they do not care to display any more than 

to conceal their position in the world. If their demeanor is often cold and serious, it is 

never haughty or constrained; and if they do not converse, it is because they are not in 

a humor to talk, not because they think it their interest to be silent. In a foreign country 

two Americans are at once friends simply because they are Americans. They are repulsed 

by no prejudice; they are attracted by their common country. For two Englishmen the 

same blood is not enough; they must be brought together by the same rank.

aristocracy:	the	highest	
social	class	in	some	
countries

adverted:	commented	on	or	
referred	to

lest:	for	fear	that

peril:	danger

demeanor:	a	person’s	
appearance	and	behavior;	
the	way	someone	seems	to	
be	to	other	people	haughty;	
snobbish	or	superior
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Close Reading of informational Texts in social studies/history (continued)

Second Reading: vocabulary in Context
Now	that	you	have	read	the	passage	silently,	listen	and	follow	along	as	your	teacher	
reads	the	text	aloud.	As	you	read	along	with	your	teacher,	circle	words	and/or	
phrases	(other	than	the	underlined	words)	that	you	do	not	know	or	that	you	feel	
are	important	to	the	meaning	of	the	document.	Using	context	clues	and	reference	
resources,	determine	the	meaning	of	any	new	words	you	need	to	define.	Diffuse	
these	words/phrases	for	comprehension.

Check your Understanding
 1.	Choose	six	words	from	the	vocabulary	that	have	been	underlined,	bolded,	

and/or	that	you	have	circled,	and	paraphrase	the	definitions	to	show	your	
understanding.	Then	choose	two	or	three	of	the	words	you	have	examined	
that	you	think	are	significant	to	understanding	the	text	and	use	those	words	in	
sentences	as	part	of	a	summary explaining	the	central	ideas	in	the	text.

Third Reading: Text-Dependent Questioning
Reread	the	passage	a	third	time	and	respond	to	the	Key	Ideas	and	Details	questions	
on	the	next	pages.	Write	your	responses	to	each	question	and	highlight	or	underline	
the	textual	evidence	that	supports	your	answer.

From
Chapter 2 of Democracy in America How Democracy Renders The Habitual  
Intercourse of The Americans Simple and Easy

by Alexis de Tocqueville

 1 If two Englishmen chance to meet at the antipodes, where they are surrounded by 

strangers whose language and manners are almost unknown to them, they will first stare 

at each other with much curiosity and a kind of secret uneasiness; they will then turn 

away, or if one accosts the other, they will take care to converse only with a constrained 

and absent air, upon very unimportant subjects. Yet there is no enmity between these 

men; they have never seen each other before, and each believes the other to be a 

respectable person. Why, then, should they stand so cautiously apart? We must go back 

to England to learn the reason.

 2 When it is birth alone, independent of wealth, that classes men in society, everyone 

knows exactly what his own position is in the social scale; he does not seek to rise, 

he does not fear to sink. In a community thus organized men of different castes 

key ideas and deTails
What	does	de	

Tocqueville’s	imaginary	
meeting	between	two	

Englishmen	in	a	foreign	
land	say	about	their		

typical	behavior?
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communicate very little with one another; but if accident brings them together, they are 

ready to converse without hoping or fearing to lose their own position. Their intercourse 

is not on a footing of equality, but it is not constrained. When a moneyed aristocracy 

succeeds to an aristocracy of birth, the case is altered. The privileges of some are still 

extremely great, but the possibility of acquiring those privileges is open to all; whence 

it follows that those who possess them are constantly haunted by the apprehension of 

losing them or of other men’s sharing them; those who do not yet enjoy them long to 

possess them at any cost or, if they fail, to appear at least to possess them, this being not 

impossible. As the social importance of men is no longer ostensibly and permanently 

fixed by blood and is infinitely varied by wealth, ranks still exist, but it is not easy 

clearly to distinguish at a glance those who respectively belong to them. . . .

 3 Such is the condition of England at the present time, and I am of the opinion 

that the peculiarity just adverted to must be attributed principally to this cause. 

As aristocratic pride is still extremely great among the English, and as the limits of 

aristocracy are ill-defined, everybody lives in constant dread lest advantage should 

be taken of his familiarity. Unable to judge at once of the social position of those he 

meets, an Englishman prudently avoids all contact with them. Men are afraid lest some 

slight service rendered should draw them into an unsuitable acquaintance; they dread 

civilities, and they avoid the obtrusive gratitude of a stranger quite as much as his 

hatred. Many people attribute these singular antisocial propensities and the reserved 

and taciturn bearing of the English to purely physical causes. I may admit that there 

is something of it in their race, but much more of it is attributable to their social 

condition, as is proved by the contrast of the Americans.

 4 In America, where the privileges of birth never existed and where riches confer no 

peculiar rights on their possessors, men unacquainted with one another are very ready 

to frequent the same places and find neither peril nor advantage in the free interchange 

of their thoughts. If they meet by accident, they neither seek nor avoid intercourse; their 

manner is therefore natural, frank, and open; it is easy to see that they hardly expect or 

learn anything from one another, and that they do not care to display any more than 

to conceal their position in the world. If their demeanor is often cold and serious, it is 

never haughty or constrained; and if they do not converse, it is because they are not in 

a humor to talk, not because they think it their interest to be silent. In a foreign country 

two Americans are at once friends simply because they are Americans. They are repulsed 

by no prejudice; they are attracted by their common country. For two Englishmen the 

same blood is not enough; they must be brought together by the same rank.

key ideas and deTails
How	does	de	Tocqueville	
introduce	the	contrast	
of	English	and	American	
society	in	this	paragraph	
without	mentioning	
America	explicitly?

key ideas and deTails
According	to	de	
Tocqueville,	how	does	
the	American	sense	of	
equality	affect	the	typical	
American’s	personality?
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Close Reading of informational Texts in social studies/history (continued)

Check your Understanding
Questioning the Text: Using	the	text-based	questions	as	a	model,	ask	questions	
that	explore	the	implicit	meaning	behind	de	Tocqueville’s	words.	Begin	your	
questions	with	why	or	how.	Remember	that	though	you	may	not	know	the	answer	
to	the	question,	you	think	the	answer	might	be	important	to	understanding	the	
meaning	of	the	passage.

Synthesizing your Understanding 
Understanding Subject, Purpose, and Tone: Refer	back	to	Activity	1	and	review	
subject,	purpose	and	tone. Reread	the	passage	by	de	Tocqueville	and	underline	
sentences	that	you	believe	express	important	ideas	about	the	subject,	purpose	and	
tone	of	the	passage.	Then	respond	to	the	questions	below.

 1.	What	is	the	subject?	Who	and	what	is	this	excerpt	about?	Be	as	specific	as	you	
can	in	identifying	the	subject	of	the	passage.

 2.	What	is	the	purpose?	What	is	the	reason	behind	the	creation	of	this	piece	of	
writing?	What	do	you	suppose	the	writer	wanted	the	audience	to	think	or	do	as	
a	result	of	reading	the	text?

 3.	What	is	the	author’s	attitude	toward	the	subject	of	this	passage?	Tone 
describes	the	attitude	of	the	author	about	the	subject	being	discussed.	Now	
that	you	have	identified	the	subject	and	the	purpose,	make	inferences	about	
how	the	writer	feels	about	the	subject.	Use	adjectives	to	describe	the	tone	and	
support	your	ideas	with	evidence	from	the	text.	

72 SpringBoard® English Language Arts Grade 6

©
	2

01
7	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.



Writing Prompt: Using	textual	evidence	to	support	your	thinking,	write	a	paragraph	
in	which	you	discuss	how	de	Tocqueville	expresses	his	ideas	about	the	differences	
between	American	and	British	culture.	Be	sure	to
•	Write	a	topic	sentence	that	identifies	de	Tocqueville’s	tone	and	opinion.
•	Choose	several	pieces	of	appropriate	textual	evidence.
•	Explain	the	significance	of	your	textual	evidence.
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Close Reading of informational Texts in social studies/history (continued)

ACTIvITy 4

Synthesis Questions 
Your	teacher	may	choose	or	ask	you	to	choose	one	of	the	following	assessments	as	
a	way	of	showing	your	understanding	of	the	texts	you	have	read.

Writing Prompt: Review	the	two	texts	that	you	have	read	commenting	on	the	ideals	
of	American	freedom	and	unity.	Both	writers,	Linda	Monk	and	Alexis	de	Tocqueville	
are	separated	from	the	authors	of	the	Constitution—one	by	time	period	and	one	by	
nationality.	Revisit	the	work	you	have	done	with	both	texts,	and	consider	how	the	
perspectives	of	a	modern	scholar	and	a	French	citizen	can	help	us	to	understand	
the	ideals	of	the	Founding	Fathers.	Which	written	text	demonstrates	a	stronger	
understanding	of	how	these	ideals	contributed	to	American	government	and	
culture?	Use	evidence	from	both	passages	as	well	as	the	Constitution	itself	to	
support	your	choice.

Debate/Discussion: Prepare	to	debate	or	discuss	the	how	different	Constitutional	
amendments	have	contributed	to	American	society.	With	a	partner	or	small	group,	
conduct	research	to	select	one	amendment	that	you	feel	has	made	a	major	impact	
on	America	today.	Why	was	this	amendment	important	at	the	time,	and	how	is	it	still	
relevant	today?	Make	notes	of	your	ideas.	Use	your	notes	to	participate	in	a	class	
discussion	about	the	relative	importance	of	the	Constitutional	amendments.

Multimedia Presentation: The	photograph	of	protesters	in	front	of	the	White	House	
is	a	modern	manifestation	of	citizens	enjoying	the	rights	afforded	by	the	First	
Amendment.	What	other	texts	or	media	could	be	added	to	this	collection?	Locate	
other	images	and	texts	that	illustrate	how	the	amendment	process	has	affected	
American	citizens	in	modern	history.	Prepare	to	share	the	original	texts	(including	
references	to	the	relevant	Constitutional	amendments)	with	your	class.	Consider	
using	a	multimedia	presentation	tool	to	arrange	and	present	your	findings.

Reflection
Think	about	what	you	have	learned	from	your	close	reading	and	analysis	of	the	text	
passages	you	have	read	in	this	workshop.

 1.	To	what	extent	were	the	ideals	of	our	Founding	Fathers	a	reflection	of	their	
desire	to	distinguish	America	from	England?	How	has	this	desire	affected	our	
government	and	culture?

 2.	In	this	workshop,	you	have	learned	how	to	make	meaning	of	three	different	texts.

How	can	you	use	what	you	have	learned	to	help	you	as	you	encounter	challenging	
texts	in	the	future?	What	strategies	best	helped	you	as	a	learner	during	this	
workshop?	When	and	why	would	you	use	these	strategies	in	the	future?
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6	Library	of	Congress/Prints	and	Photographs	Division;	21	©	Alex	Hallatt,	
distributed	by	King	Features	Syndicate;	37	National	Portrait	Gallery,	Smithsonian	
Institution/Art	Resource,	NY;	50	George	James	De	Wilde/By	permission	of	the	Folger	
Shakespeare	Library

Credits:
From	The Words We Live By: Your Annotated Guide to the Constitution	by	Linda	R.	
Monk.	Copyright	©	1993.	Used	by	permission	of	Hachette	Books.

From	Travels with Charley: In Search of America	by	John	Steinbeck,	copyright	
© 1961,	1962	by	The	Curtis	Publishing	Co.;	copyright	©1962	by	John	Steinbeck;	
copyright	renewed	©	1989,	1990	by	Elaine	Steinbeck,	Thom	Steinbeck,	and	John	
Steinbeck	IV.	Used	by	permission	of	Viking	Penguin,	a	division	of	Penguin	Group	
(USA)	LLC.

“A	Poem	for	My	Librarian,	Mrs.	Long”	by	Nikki	Giovanni	as	appeared	in	Knowledge 
Quest.	Reprinted	by	permission	of	the	author.
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CLOSE READING WORKSHOP 6
Close Reading of Informational 
Texts in Science, Technology, 
Engineering, and Mathematics
Learning Targets
• Cite specific textual evidence to support analysis of science and technical texts.
• Determine the central ideas or conclusions of a text; provide an accurate summary 

of the text distinct from prior knowledge or opinions.
• Determine the meaning of symbols, key terms, and other domain-specific words 

and phrases as they are used in a specific scientific or technical context. 
• Analyze the structure an author uses to organize a text, including how the major 

sections contribute to the whole and to an understanding of the topic.
• Analyze the author’s purpose in providing an explanation, describing a procedure, 

or discussing an experiment in a text.
• Distinguish among facts, reasoned judgment based on research findings, and 

speculation in a text.
• Determine the meaning of words and phrases as they are used in a text, including 

figurative, connotative, and technical meanings.
• Integrate information presented in different media or formats (e.g., visually, 

quantitatively) as well as in words to develop a coherent understanding of a topic 
or issue.

Close Reading for Meaning
Scientific texts contain a lot of information. They are full of facts, evidence, and 
data. In order to make that information accessible to readers, authors of scientific 
texts structure their texts in certain ways. Common organizational structures for 
scientific texts include: cause/effect, compare/contrast, description, problem/
solution and sequencing (often chronological order). Becoming familiar with these 
organizational structures helps readers closely read scientific texts.

One way authors make information accessible to readers is by using subheadings 
to organize information. The multiple paragraphs under a subheading all 
contain information that is related. When reading, we can use text features, like 
subheadings, to help organize the information in our minds, to aid in notetaking, 
and to help locate important facts.

In this workshop, you will read a variety of texts and will practice close reading using 
strategies that will help you make meaning of the text. Your teacher will guide you 
through the first activity. In Activity 2, you will work in a collaborative group to read 
and respond to a visual text. For the third activity, you will work independently to 
apply close reading strategies to determine meaning in a new text.

LEARNING STRATEGIES:
Chunking the Text, 
Diffusing, Close 
Reading, Marking 
the Text, Rereading, 
Previewing, Summarizing, 
Paraphrasing

ACADEMIC VOCABULARY 
Organizational structures 
refer to the way an author 
presents information. 
A subheading is a 
text feature that often 
appears in scientific texts. 
Subheadings divide the 
text into clear sections 
to help readers chunk 
information and locate 
information more easily. 
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Close Reading of Informational Texts in STEM (continued)

Introducing the Strategy: Paraphrasing
Paraphrasing is a strategy for close reading of text. Using this strategy, the 
reader reads a portion of a passage and then restates the essential information 
in his or her own words. Putting the author’s ideas in one’s own words helps one 
understand a challenging text.

ACTIVITY 1

Guided Practice
You will read the text in this activity at least three times, focusing on a different 
purpose for each reading.

First Reading: First Impressions
Read the following passage silently. Your focus for this first reading is on 
understanding the meaning of the text. Before you read, glance at the subheadings 
to get a sense of what information is covered. As you read, practice paraphrasing 
by stopping at the end of each paragraph, thinking about what the author is saying, 
and putting the main ideas in your own words. You may also want to annotate the 
text by noting the main ideas of each paragraph in the margins. Use the definitions 
and synonyms in the margin to help your understanding.

California Invasive Plant 
Inventory

Informational Text

by California Invasive Plant Council, 2006

 1 The California Invasive Plant Inventory categorizes non-native invasive plants that 

threaten the state’s wildlands. Categorization is based on an assessment of the ecological 

impacts of each plant. The Inventory represents the best available knowledge of invasive 

plant experts in the state.

 . . .

The Inventory

 2 The Inventory categorizes plants as High, Moderate, or Limited, reflecting the level 

of each species’ negative ecological impact in California. Other factors, such as economic 

impact or difficulty of management, are not included in this assessment. It is important 

to note that even Limited species are invasive and should be of concern to land managers. 

Although the impact of each plant varies regionally, its rating represents cumulative impacts 

non-native: living in a place 
that is not where it would 

naturally grow
invasive: spreading into 

an area where it does not 
belong

assessment: a study

factors: causes; things that 
cause something else to 

happen
cumulative: increasing due 
to including the things that 

came before

From
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statewide. Therefore, a plant whose statewide impacts are categorized as Limited may have 

more severe impacts in a particular region. Conversely, a plant categorized as having a High 

cumulative impact across California may have very little impact in some regions. 

 3 The Inventory Review Committee, Cal-IPC staff, and volunteers drafted assessments  

for each plant based on the formal criteria system described below. The committee solicited 

information from land managers across the state to complement the available literature. 

Assessments were released for public review before the committee finalized them. The 

2006 list includes 39 High species, 65 Moderate species, and 89 Limited species. Additional 

information, including updated observations, will be added to this website periodically, with 

revisions tracked and dated. 

Definitions 

 4 The Inventory categorizes “invasive non-native plants that threaten wildlands” according 

to the definitions below. Plants were evaluated only if they invade California wildlands with 

native habitat values. The Inventory does not include plants found solely in areas of human-

caused disturbance such as roadsides and cultivated agricultural fields. 

• Wildlands are public and private lands that support native ecosystems, including some 

working landscapes such as grazed rangeland and active timberland. 

• Non-native plants are species introduced to California after European contact and as a 

direct or indirect result of human activity. 

• Invasive non-native plants that threaten wildlands are plants that 1) are not native to, yet 

can spread into, wildland ecosystems, and that also 2) displace native species, hybridize 

with native species, alter biological communities, or alter ecosystem processes. 

. . . 

Inventory Categories

 5 Each plant on the list received an overall rating of High, Moderate or Limited based 

on evaluation using the criteria system. The meaning of these overall ratings is described 

below. In addition to the overall ratings, specific combinations of section scores that indicate 

significant potential for invading new ecosystems triggers an Alert designation so that land 

managers may watch for range expansions. Some plants were categorized as Evaluated But 

Not Listed because either we lack sufficient information to assign a rating or the available 

information indicates that the species does not have significant impacts at the present time.

• High – These species have severe ecological impacts on physical processes, plant and 

animal communities, and vegetation structure. Their reproductive biology and other 

attributes are conducive to moderate to high rates of dispersal and establishment. Most are 

widely distributed ecologically.

solicited: asked for

periodically: from time to 
time

evaluated: judged

private: owned by a person 
rather than a government

indirect: not affected in a 
straightforward or direct 
way
hybridize: create 
combinations of different 
species

significant: high; 
important

sufficient: enough

reproductive: relating to 
making new plants
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Close Reading of Informational Texts in STEM (continued)

• Moderate – These species have substantial and apparent—but generally not severe—

ecological impacts on physical processes, plant and animal communities, and vegetation 

structure. Their reproductive biology and other attributes are conducive to moderate 

to high rates of dispersal, though establishment is generally dependent upon ecological 

disturbance. Ecological amplitude and distribution may range from limited to widespread.

• Limited – These species are invasive but their ecological impacts are minor on a statewide 

level or there was not enough information to justify a higher score. Their reproductive 

biology and other attributes result in low to moderate rates of invasiveness. Ecological 

amplitude and distribution are generally limited, but these species may be locally 

persistent and problematic.

Second Reading: Vocabulary in Context
Now that you have read the passage silently, listen and follow along as your teacher 
reads the passage aloud. As you read along with your teacher, circle words and/
or phrases (other than the underlined words) that you do not know or that you 
feel are important to the meaning of the passage. Diffuse these words/phrases for 
comprehension.

Check Your Understanding
 1. Pair with another student and determine the best way to chunk the text. Pay 

attention to text features that can help when chunking. Discuss how chunking 
the text prior to paraphrasing can help make the task of paraphrasing easier.

 2. Using the definitions in the margin, define the term “invasive non-native plant.” 
Now paraphrase the “Definitions” section of the text. According to the text, 
what is an invasive non-native plant? 
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Third Reading: Text-Dependent Questioning
Now read the text again, this time reading to respond to the Key Ideas and Details 
interpretive questions. As your class discusses the text, write your responses to 
each question and highlight or underline the textual evidence that supports your 
answer. During discussions, you may also want to annotate the text to record a new 
or different meaning of the text.

Background Information: Invasive species are those that were introduced to 
a certain area through human contact. They can be plants or animals. In many 
instances, a plant or animal is brought to an area to control the growth of a different 
species. However, these invasive species can also cause harm to the native 
populations. The California Invasive Plant Council studied plants around the state 
and categorized invasive plants based on their negative impact to the ecology. 
Some invasive species are more harmful than others. This passage explains what an 
invasive plant is and how California categorizes invasive species.

from “California Invasive Plant Inventory”
by California Invasive Plant Council, 2006 

 1 The California Invasive Plant Inventory categorizes non-native invasive plants that 

threaten the state’s wildlands. Categorization is based on an assessment of the ecological 

impacts of each plant. The Inventory represents the best available knowledge of invasive 

plant experts in the state.

 . . .

The Inventory

 2 The Inventory categorizes plants as High, Moderate, or Limited, reflecting the level 

of each species’ negative ecological impact in California. Other factors, such as economic 

impact or difficulty of management, are not included in this assessment. It is important 

to note that even Limited species are invasive and should be of concern to land managers. 

Although the impact of each plant varies regionally, its rating represents cumulative impacts 

statewide. Therefore, a plant whose statewide impacts are categorized as Limited may have 

more severe impacts in a particular region. Conversely, a plant categorized as having a High 

cumulative impact across California may have very little impact in some regions. 

 3 The Inventory Review Committee, Cal-IPC staff, and volunteers drafted assessments  

for each plant based on the formal criteria system described below. The committee solicited 

information from land managers across the state to complement the available literature. 

Assessments were released for public review before the committee finalized them. The 

2006 list includes 39 High species, 65 Moderate species, and 89 Limited species. Additional 

information, including updated observations, will be added to this website periodically, with 

revisions tracked and dated. 

KEY IDEAS AND DETAILS
What is the purpose of the 
plant inventory?
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Close Reading of Informational Texts in STEM (continued)

Definitions

 4 The Inventory categorizes “invasive non-native plants that threaten wildlands” according 

to the definitions below. Plants were evaluated only if they invade California wildlands with 

native habitat values. The Inventory does not include plants found solely in areas of human-

caused disturbance such as roadsides and cultivated agricultural fields. 

• Wildlands are public and private lands that support native ecosystems, including some 

working landscapes such as grazed rangeland and active timberland. 

• Non-native plants are species introduced to California after European contact and as a 

direct or indirect result of human activity. 

• Invasive non-native plants that threaten wildlands are plants that 1) are not native to, yet 

can spread into, wildland ecosystems, and that also 2) displace native species, hybridize 

with native species, alter biological communities, or alter ecosystem processes.  

. . . 

Inventory Categories

 5 Each plant on the list received an overall rating of High, Moderate or Limited based  

on evaluation using the criteria system. The meaning of these overall ratings is described 

below. In addition to the overall ratings, specific combinations of section scores that indicate 

significant potential for invading new ecosystems triggers an Alert designation so that land 

managers may watch for range expansions. Some plants were categorized as Evaluated But 

Not Listed because either we lack sufficient information to assign a rating or the available 

information indicates that the species does not have significant impacts at the present time.

• High – These species have severe ecological impacts on physical processes, plant and 

animal communities, and vegetation structure. Their reproductive biology and other 

attributes are conducive to moderate to high rates of dispersal and establishment. Most are 

widely distributed ecologically.

• Moderate – These species have substantial and apparent—but generally not severe—

ecological impacts on physical processes, plant and animal communities, and vegetation 

structure. Their reproductive biology and other attributes are conducive to moderate 

to high rates of dispersal, though establishment is generally dependent upon ecological 

disturbance. Ecological amplitude and distribution may range from limited to widespread.

• Limited – These species are invasive but their ecological impacts are minor on a statewide 

level or there was not enough information to justify a higher score. Their reproductive biology 

and other attributes result in low to moderate rates of invasiveness. Ecological amplitude and 

distribution are generally limited, but these species may be locally persistent and problematic.

KEY IDEAS AND DETAILS
Based on information in 

the passage, what is a 
native ecosystem? What 

words and phrases help you 
understand this?

KEY IDEAS AND DETAILS
How does the section 

“Inventory Categories” 
contribute to a reader’s 

understanding of the topic?
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Check Your Understanding
Now that you have read closely and worked to understand challenging portions 
of the text, consider how California might benefit from having the Invasive Plant 
Inventory. Explain in your own words why having the Inventory is a good idea. 

Synthesizing Your Understanding
Now that you have read the passage three times and studied the vocabulary and ideas, 
synthesize your understanding by examining the elements of subject, purpose, and tone. 
Respond to the following questions as a way of bringing all your knowledge together.

What is the subject of the text—the general topic and main ideas? Be as specific as 
you can in identifying and summarizing the subject of the passage.

What is the purpose of the text? What is the reason behind the creation of this piece 
of writing? What do you suppose the writer wants the audience to think or do as a 
result of reading the text?

What is the author’s attitude toward the subject? Tone describes the attitude of the 
author about the subject being discussed. Now that you have identified the subject 
and the purpose, explain how the tone is established.

Writing Prompt: Based on your current understanding of the passage, explain how 
California is affected by invasive species that are categorized as Limited. Be sure to:
• Write a topic sentence that explains what “Limited” means when it comes to 

invasive plants.
• Paraphrase information in the passage.
• Provide several pieces of textual evidence.

©
 2

01
7 

Co
lle

ge
 B

oa
rd

. A
ll 

ri
gh

ts
 re

se
rv

ed
.

Close Reading Workshop 6 • Close Reading of Informational Texts in STEM 81



Close Reading of Informational Texts in STEM (continued)

ACTIVITY 2

Collaborative Practice
Look carefully at the charts that follow. These visuals were published by the 
California Department of Fish and Wildlife. 

Stages of Biological Invasion

PREVENT

ERADICATE

CONTAIN

CONTROL

MAINTAIN

ARRIVE
Species introduced from

external environment

ESTABLISH

REPRODUCE
AND SPREAD

DISPLACE NATIVES

DOMINATE
ECOSYSTEM

Non-native species invade through a five stage invasion process. Eradication 
becomes increasingly difficult, and eventually impossible, as the invasion advances.
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INVASION CURVE

TIME

C
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C
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S
TS

Lag Phase Exponential Growth Carrying Capacity

Local control and
management only

Eradication UNLIKELY,
intense effort required

Eradication
FEASIBLE 

Public awareness
typically begins

Land managers
aware of problem

Detection

Introduction
Prevention or

Eradication SIMPLE

In early stages of establishment, most invaders either go unnoticed or 
appear harmless.  However, rapid reproduction and spread over time lead to 
exponential increases in both the total area infested and associated control 
costs. While prevention is the most effective and cost-efficient strategy for managing 
invasive species, early detection and rapid response methods are necessary to 
prevent infestations and control costs from reaching unmanageable levels.

First Reading: What do you see?
As you look at the charts, what details you notice? To answer this question, base 
your answers only on what you can see in the graphics. Next, read to understand the 
meaning of the captions underneath each chart.
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Close Reading of Informational Texts in STEM (continued)

Second Reading: What does it mean?
Now that you have examined the charts carefully, what inferences can you make? 
How do you interpret what you see? In other words, what do these charts have to 
say about invasive species?

Third Reading: How do you know?
Explain the connection between the details you notice and your interpretation of 
these details. How might you use the details in the charts as textual evidence to 
support the ideas or inferences you have made?

Writing Prompt: Now that you have carefully examined the charts and come to 
conclusions about these visual texts, write a paragraph that makes a connection 
between the charts and the text in Activity 1. Be sure to:
• Write a topic sentence that connects the visuals to the informational text.
• Include textual details and explain how they support your connection.
• Write a conclusion that follows from your explanations.
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ACTIVITY 3

Independent Practice
As you did with the first text, you will read this text at least three times, focusing on 
a different purpose for each reading. 

Background Information: The following article from National Geographic News 
describes how bullfrogs are so successful at surviving, even in their non-native 
environments.

First Reading: First Impressions
Read the following passage silently. Your focus for the first reading is on 
understanding the meaning of the passage. Before you read, glance at the 
subheadings to get a sense of what information is covered. As you read, diffuse 
difficult vocabulary by replacing unfamiliar words with synonyms or definitions 
for the underlined words. Practice paraphrasing by stopping at the end of each 
paragraph and putting the ideas in your own words. Use subheadings to break 
the text into chunks. Use the definitions and synonyms in the margin to help your 
understanding. 

Informational Text

Invading Bullfrogs 
Appear Nearly 
Unstoppable

From National Geographic News, by John Roach

 1 The North American bullfrog population is booming. That may sound like good 

news, but it isn’t—not when the frog has leaped far beyond its native habitat.

 2 “They are one of the most successful amphibians in the world, and they are causing 

trouble in several countries,” said Cecil Schwalbe, a biologist with the U.S. Geological Survey 

at the University of Arizona in Tucson.

 3 Native to North America east of the Rocky Mountains, bullfrogs are now found 

throughout the world. In many areas outside their native range, the frogs are outcompeting—

and eating—just about everything in their path.

 4 On wildlife refuges in Arizona where Schwalbe studies the amphibian, bullfrogs 

have nearly eliminated the Mexican garter snake and the Chiricahua leopard frog. 

Even during a recent trip to Japan, Schwalbe said he heard the frog’s familiar croak 

everywhere he went.

outcompeting: doing better 
than
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Close Reading of Informational Texts in STEM (continued)

Frog Leap

 5 According to biologists, bullfrogs began their leap around the world in 1898, when 

they were imported to California to satiate a consumer appetite for frog legs. Similar 

importations spread the croakers to Asia, Europe, and South America.

 6 In their native habitat, predators such as large water snakes, alligators, and snapping 

turtles keep adult bullfrogs in check, while fish slurp tadpoles. But in western North America 

and other regions of the world, effective bullfrog predators are absent.

 7 In the absence of predators, the bullfrogs’ prolific nature allows them to flourish. “A 

bullfrog may lay, in a single clutch, 20,000 eggs. Our native [Arizona] frogs are laying 2,000 

to 3,000,” Schwalbe said. “Bullfrogs have an order of magnitude advantage from the get-go.”

 8 Bullfrog tadpoles are also less palatable to [Arizona’s] native and most non-native fish than 

the native tadpoles, according to Phil Rosen. A biologist at the University of Arizona, Rosen 

studies what insects and fish prey on bullfrog tadpoles.

 9 “The tadpoles are so successful that our [Arizona] ecosystem is completely overrun with 

small and large bullfrogs,” Rosen said. “Most native predatory fish will eat leopard frog 

tadpoles but not [the] bullfrogs’.”

 10 Studies of bullfrog intestines reveal the amphibians eat just about anything they can fit 

into their mouths: birds, rats, snakes, lizards, turtles, fish, other frogs, and especially each 

other. In southern Arizona the most common vertebrates found in bullfrogs are other 

bullfrogs, Schwalbe said.

 11 Other frog species are also cannibalistic.  But adult bullfrogs are acutely so, Schwalbe said. 

As long as tadpoles and young bullfrogs have enough algae and insects to eat, adult bullfrogs 

can subsist on the younger frogs. With such a reliable food source, the adult populations 

can grow well above what would normally be possible, putting additional pressure on the 

ecosystem.

 12 Dennis Suhre is a graduate student who works with Schwalbe and Rosen at the University 

of Arizona. Surhe said this cannibalism, combined with competition for other food 

resources, gives younger bullfrogs incentive to leap far away from their hungry elders. And 

leap they do.

 13 By marking and recapturing bullfrogs on and near the Buenos Aires National Wildlife 

Refuge in Arizona, Suhre has found that the young amphibians can move at least 6 miles (9.6 

kilometers) in a few weeks.

 14 To travel from one big pond to the next, the bullfrogs hop between small ponds 

interspersed throughout the arid landscape covered in grass and mesquite. “The wetter 

the year, the farther they will go,” Suhre said.

satiate: satisfy

prolific nature: ability to 
reproduce quickly

flourish: do well; be 
successful

palatable: tasty

cannibalistic: relating to one 
species eating members of 

the same species
acutely: very much; very 

strongly
subsist: survive; exist

reliable: able to be counted 
on

incentive: something that 
encourages one to do 

something

interspersed: placed here 
and there
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Bullfrog Control

 15 Their lack of predators, prolific nature, and incentive to relocate make bullfrogs a difficult 

invasive species to eradicate. No single method has proved effective in eliminating them, 

according to Schwalbe.

 16 Rotenone and other toxic chemicals can be applied to ponds to effectively kill fish and 

frog tadpoles. But bullfrogs have a simple defense to the tactic: They hop out of the water. 

Schwalbe also noted that such toxins kill indiscriminately and, thus, are a problematic 

approach for areas with endangered native species.

 17 Researchers have had some success controlling bullfrogs at Buenos Aires National Wildlife 

Refuge, however. They have drained bullfrog-infested ponds during the dry season, killing 

bullfrog tadpoles and enabling researchers to capture and dispose of adult bullfrogs that 

attempt to escape.

 18 The drained ponds fill back up when the monsoon rains arrive. Biologists can then 

reintroduce native leopard frogs.

 19 The problem, Suhre said, is that the bullfrogs travel great distances. Unless eradication 

programs are done on a large enough scale to encompass whole landscapes, the bullfrogs return.

 20 “All you need is two bullfrogs, a male and a female,” Suhre said. “A female lays about 

20,000 eggs. … Once that happens, it’s very difficult to get the frogs out.”

Second Reading: Vocabulary in Context
Now that you have read the passage silently, listen and follow along as your teacher 
reads the passage aloud. As you read along with your teacher, circle words and/
or phrases (other than the underlined words) that you do not know or that you feel 
are important to the meaning of the document. Using context clues and reference 
resources, determine the meaning of any new words you need to define. Diffuse 
these words/phrases for comprehension.

Check Your Understanding
 1. Choose a section from the text and paraphrase it. Put the most important ideas 

from the section in your own words.

relocate: find a new place 
to live
eradicate: get rid of

indiscriminately: broadly; 
in a manner that is not 
selective

encompass: to include or 
cover
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Close Reading of Informational Texts in STEM (continued)

 2. Choose six words from the vocabulary that has been underlined, bolded, and/
or you have circled in the passage. Paraphrase the definitions to show your 
understanding. Then choose two or three of the words you have examined 
that you think are significant to understanding the text and use those words in 
sentences as part of a summary explaining the central ideas in the text.

Third Reading: Text-Dependent Questioning
Now read the passage again, this time reading to respond to the Key Ideas 
and Details text-based questions. As your class discusses the text, write your 
responses to each question and highlight or underline the textual evidence that 
supports your answer.

“Invading Bullfrogs Appear Nearly Unstoppable”
From National Geographic News, by John Roach

 1 The North American bullfrog population is booming. That may sound like good news, 

but it isn’t—not when the frog has leaped far beyond its native habitat.

 2 “They are one of the most successful amphibians in the world, and they are causing 

trouble in several countries,” said Cecil Schwalbe, a biologist with the U.S. Geological Survey 

at the University of Arizona in Tucson.

 3 Native to North America east of the Rocky Mountains, bullfrogs are now found 

throughout the world. In many areas outside their native range, the frogs are outcompeting—

and eating—just about everything in their path.

 4 On wildlife refuges in Arizona where Schwalbe studies the amphibian, bullfrogs 

have nearly eliminated the Mexican garter snake and the Chiricahua leopard frog. 

Even during a recent trip to Japan, Schwalbe said he heard the frog’s familiar croak 

everywhere he went.

KEY IDEAS AND DETAILS
Why does the author use 

words like “booming” and 
“successful” to describe 
bullfrogs? How does this 

contribute to the tone of the 
text?

KEY IDEAS AND DETAILS
What evidence does the 

author provide to support 
the assertion that the 

bullfrog is causing trouble in 
many places?
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Frog Leap

 5 According to biologists, bullfrogs began their leap around the world in 1898, when 

they were imported to California to satiate a consumer appetite for frog legs. Similar 

importations spread the croakers to Asia, Europe, and South America.

 6 In their native habitat, predators such as large water snakes, alligators, and snapping 

turtles keep adult bullfrogs in check, while fish slurp tadpoles. But in western North America 

and other regions of the world, effective bullfrog predators are absent.

 7 In the absence of predators, the bullfrogs’ prolific nature allows them to flourish. “A 

bullfrog may lay, in a single clutch, 20,000 eggs. Our native [Arizona] frogs are laying 2,000 

to 3,000,” Schwalbe said. “Bullfrogs have an order of magnitude advantage from the get-go.”

 8 Bullfrog tadpoles are also less palatable to [Arizona’s] native and most non-native fish than 

the native tadpoles, according to Phil Rosen. A biologist at the University of Arizona, Rosen 

studies what insects and fish prey on bullfrog tadpoles.

 9 “The tadpoles are so successful that our [Arizona] ecosystem is completely overrun with 

small and large bullfrogs,” Rosen said. “Most native predatory fish will eat leopard frog 

tadpoles but not [the] bullfrogs’.”

 10 Studies of bullfrog intestines reveal the amphibians eat just about anything they can fit 

into their mouths: birds, rats, snakes, lizards, turtles, fish, other frogs, and especially each 

other. In southern Arizona the most common vertebrates found in bullfrogs are other 

bullfrogs, Schwalbe said.

 11 Other frog species are also cannibalistic . But adult bullfrogs are acutely so, Schwalbe said. 

As long as tadpoles and young bullfrogs have enough algae and insects to eat, adult bullfrogs 

can subsist on the younger frogs. With such a reliable food source, the adult populations 

can grow well above what would normally be possible, putting additional pressure on the 

ecosystem. 

 12 Dennis Suhre is a graduate student who works with Schwalbe and Rosen at the University of 

Arizona. Surhe said this cannibalism, combined with competition for other food resources, gives 

younger bullfrogs incentive to leap far away from their hungry elders. And leap they do.

 13 By marking and recapturing bullfrogs on and near the Buenos Aires National Wildlife 

Refuge in Arizona, Suhre has found that the young amphibians can move at least 6 miles (9.6 

kilometers) in a few weeks.

 14 To travel from one big pond to the next, the bullfrogs hop between small ponds 

interspersed throughout the arid landscape covered in grass and mesquite. “The wetter 

the year, the farther they will go,” Suhre said. 

KEY IDEAS AND DETAILS
In paragraph 3, the author 
states that bullfrogs 
are eating “just about 
everything in their path.” 
How does the author expand 
on this later in the text?

KEY IDEAS AND DETAILS
Summarize why bullfrog 
populations grow so quickly.

KEY IDEAS AND DETAILS
According to the author, 
what are the reasons 
biologists are draining 
ponds at Buenos Aires 
National Wildlife Refuge?
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Close Reading of Informational Texts in STEM (continued)

Bullfrog Control

 15 Their lack of predators, prolific nature, and incentive to relocate make bullfrogs a difficult 

invasive species to eradicate. No single method has proved effective in eliminating them, 

according to Schwalbe.

 16 Rotenone and other toxic chemicals can be applied to ponds to effectively kill fish and 

frog tadpoles. But bullfrogs have a simple defense to the tactic: They hop out of the water. 

Schwalbe also noted that such toxins kill indiscriminately and, thus, are a problematic 

approach for areas with endangered native species.

 17 Researchers have had some success controlling bullfrogs at Buenos Aires National Wildlife 

Refuge, however. They have drained bullfrog-infested ponds during the dry season, killing 

bullfrog tadpoles and enabling researchers to capture and dispose of adult bullfrogs that 

attempt to escape.

 18 The drained ponds fill back up when the monsoon rains arrive. Biologists can then 

reintroduce native leopard frogs.

 19 The problem, Suhre said, is that the bullfrogs travel great distances. Unless eradication 

programs are done on a large enough scale to encompass whole landscapes, the bullfrogs return.

 20 “All you need is two bullfrogs, a male and a female,” Suhre said. “A female lays about 

20,000 eggs. … Once that happens, it’s very difficult to get the frogs out.”

Check Your Understanding
Analyze Dennis Suhre’s statement in paragraph 12, “…cannibalism, combined with 
competition for other food resources, gives younger bullfrogs incentive to leap far 
away from their hungry elders.” Is this statement a fact, a reasoned judgement 
based on research findings, or a speculation? How can you tell?

KEY IDEAS AND DETAILS
Why does the author use 

subheadings in the article? 
How are they helpful to the 

reader?
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Synthesizing Your Understanding 
Now that you have read the text three times and studied the vocabulary and ideas, 
synthesize your understanding by examining the elements of subject, purpose, and 
tone. Respond to the following questions as a way of bringing all your knowledge 
together.

What is the subject of the text—the general topic and main ideas? Be as specific as 
you can in identifying and summarizing the subject of each passage.

What is the purpose of the text? What is the reason behind the creation of this piece 
of writing? What do you suppose the writer wants the audience to think or do as a 
result of reading the text?

What is the author’s attitude toward the subject? Tone describes the attitude of the 
author about the subject being discussed. Now that you have identified the subject 
and the purpose, explain how the tone is established.

Writing Prompt: Now that you have studied John Roach’s article, “Invading Bullfrogs 
Appear Nearly Unstoppable,” write a response in which you make connections 
between all of the texts in this workshop. Be sure to:
• Write a topic sentence that identifies a common idea in the texts.
• Choose several pieces of appropriate textual evidence from multiple texts.
• Write an appropriate conclusion that ties the information together.
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Close Reading of Informational Texts in STEM (continued)

ACTIVITY 4

Synthesis Questions 
Your teacher may choose, or ask you to choose, one of the following assessments to 
demonstrate your understanding of the texts you have read.

Writing Prompt: Revisit what you have learned about categorizing invasive species, 
the stages of biological invasion, and management strategies for invasive species. 
Consider how the authors use text features like subheading and labels to present 
information. Prepare a summary report on the topic of invasive species, using 
subheadings to organize information. Make sure to include supporting textual 
evidence from the articles you read and images you viewed. Be sure to consider 
your audience when writing.

Debate/Discussion: Conduct a Socratic Seminar. Work with a small group of 
students to revisit the texts in this unit and create two or three open-ended 
questions for each written and visual text. Remember that your open-ended 
questions should not have a “yes” or “no” answer, but should be questions that 
will encourage a rich discussion. With your questions and your annotated text in 
front of you, engage with your peers in a Socratic Seminar in which you share your 
questions and respond to the questions that other students have generated. 

Multimedia Presentation: Choose an invasive species. It can be either a plant or an 
animal. Consider using the California Inventory of Invasive Plants if you choose a 
plant. Conduct research to investigate the history of the species in the non-native 
area, the impact the species is having, and what is being done to limit the harm the 
species is causing. How was the invasive species first introduced? When was the 
public informed of the situation? Does the timing of public awareness contribute 
to the level of impact the species has on the local ecology? Use a multimedia 
presentation tool to arrange and present your findings and data.

Reflection
Think about what you have learned from your close reading and analysis of the text 
passages you have read in this workshop.

 1. Scientists must inform the public about scientific topics of concern. How can 
scientists organize their writing to make difficult topics more understandable to 
readers?

 2. In this workshop, you have learned to make meaning of three different 
texts. How can you use what you have learned to help you as you encounter 
challenging texts in the future? What strategies helped you as a learner during 
this workshop? When and why would you use these strategies in the future?
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1WRITING WORKSHOP 

Writing Process: Strategies  
for Writing 
Learning Targets
•	Produce	clear	and	coherent	writing	in	which	the	development,	organization,	and	

style	are	appropriate	to	task,	purpose,	and	audience.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new	
approach,	focusing	on	how	well	purpose	and	audience	have	been	addressed.

•	Demonstrate	command	of	the	conventions	of	standard	English	grammar	and	usage	
when	writing	or	speaking.

•	Demonstrate	command	of	the	conventions	of	standard	English	capitalization,	
punctuation,	and	spelling	when	writing.

•	Use	knowledge	of	language	and	its	conventions	when	writing,	speaking,	reading,	
or	listening.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	
and	teacher-led)	with	diverse	partners	on	middle	school	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	your	own	clearly.

The Writing Process 
Writing	is	a	recursive	process,	meaning	that	writers	may	repeat	the	steps	of	
drafting,	revising,	and	polishing	many	times	before	they	are	satisfied	with	their	
product.	Successful	writers	are	flexible	in	how	they	approach	a	writing	situation.	
They	use	a	variety	of	strategies	to	carry	out	and	manage	the	task	of	composing.	This	
workshop	is	designed	to	help	you	understand	the	stages	of	the	writing	process	and	
the	strategies	that	will	help	you	develop	your	own	writing	process.	

To	complete	this	workshop	you	will	work	with	your	teacher	and	your	classmates	to	
follow	the	writing	process	in	planning,	drafting,	organizing,	and	revising	and	editing	
a	model	piece	of	writing.	You	will	then	use	the	writing	process	to	independently	
write	a	piece	of	your	choosing.

AcTiviTy 1 

Exploring the Writing Process 
Before Reading
 1.	What	do	you	know	about	the	writing	process?	Describe	the	stages	you	go	

through,	from	beginning	to	end,	to	publish	a	piece	of	writing.	

Stages of the Writing Process
 2.	Consider	the	traditional	stages	of	the	writing	process	represented	below	and	

placed	in	random	order.	Work	with	a	partner	to	brainstorm	the	role	of	the	writer	
within	each	stage	of	the	writing	process.	

LEARNING 
STRATEGIES
Quickwrite,	Previewing,	
Think-Pair-Share,	Graphic	
Organizer,	RAFT,	Think	
Aloud,	Generating	
Questions,	Brainstorming,	
Self/	Peer	Editing,	
Marking	the	Text,	Sharing	
and	Responding
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Writing Workshop 1 (continued)

Writing Process Graphic
 3. After discussing the writing process, use your imagination to create a 

graphic representation of the writing process that shows its stages and 
their recursive nature. 

During Reading
As you read the following student sample, read the text from the perspective 
of a writer. 

 4. As you read this text, identify as much as you can about the writer and his 
viewpoint. Highlight statements the writer makes that present his point of 
view. 

Writer’s Role

Sharing and Responding Prewriting 

Editing Publishing

Revising Drafting

2 SpringBoard® Writing Workshop
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My NotesSample Text

My Long  
Distance Life
by Nick Sheff 

I was born in Berkeley, where I lived in a small house in the hills surrounded by 
firs and redwoods. My mom, my dad and me. As early as I can remember, there was 
arguing. When I was 4, my parents decided that they could no longer live together. 

That same year, my mom moved to Los Angeles, and a therapist was hired 
to decide where I would live. My dad called her my worry doctor. Playing with a 
dollhouse in her office, I showed her the mother’s room on one side and the father’s 
room on the other. When she asked me about the little boy’s room, I told her he didn’t 
know where he would sleep.

Though I was very young, I accepted my parents’ separation and divorce and 
somehow knew it wasn’t my fault. Yet I was intensely afraid. Not only was my mom 
more than 500 miles away, but she had a new husband. My dad had a new girlfriend, 
and my custody was unresolved. Everyone said I’d spend time with both parents, but I 
wanted to know where I would live. 

The therapist finally decided I’d stay with my dad during the school year and visit 
my mom on long holidays and for the summers. I began flying between two cities and 
two different lives. I’ve probably earned enough miles for a round-trip ticket to Mars. 
Some people love to fly, but I dreaded the trips.

For the first year, one of my parents would accompany me on the flights. At 6, 
I started traveling on my own. I would pack my toys and clothes in a Hello Kitty 
backpack and say goodbye to my parent at the gate. The flight attendant would lead me 
onto the plane. 

When I was 7, the woman sitting next to me on the plane tried to convert me 
to Christianity. A few years later I was on a flight with such bad turbulence that the 
luggage compartments opened and the man behind me threw up. When I was 12 and 
on my way to L.A. for Christmas, a lady refused to check her bag and shoved a flight 
attendant. We couldn’t take off for two hours; the police came and dragged her off, to 
the cheering of other passengers. But flying was just part of what made long-distance 
joint custody so difficult. 

I remember the last day of school in sixth grade. All my friends made plans to 
go to the beach together—all my friends, but not me. I couldn’t join them because I 
had to fly to L.A. It wasn’t that I didn’t want to see my mom and stepdad. I just didn’t 
want to leave my friends. As the school year came to a close, I began to shut down. I 
hated saying goodbye for the summer. It was easier to put up a wall, to pretend I didn’t 
care. My dad drove to school with my packed bags. My friends went off together and I 
headed to the airport. 

Arriving in L.A., I was excited to see my mom and stepdad. It had been almost 
three months since my last visit. But it took a while to adjust. Each set of parents had 
different rules, values and concerns. 
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Writing Workshop 1 (continued)

My Notes I am 16 now and I still travel back and forth, but it’s mostly up to me to decide 
when. I’ve chosen to spend more time with my friends at the expense of visits with my 
mom. When I do go to L.A. it’s like my stepdad put it: I have a cameo role in their lives. 
I say my lines and I’m off. It’s painful. 

What’s the toll of this arrangement? I’m always missing somebody. When I’m in 
northern California, I miss my mom and stepdad. But when I’m in L.A., I miss hanging 
out with my friends, my other set of parents and little brother and sister. After all 
those back-and-forth flights, I’ve learned not to get too emotionally attached. I have to 
protect myself. 

Many of my friends’ parents are divorced. The ones whose mom and dad live near 
each other get to see both their parents more. These kids can go to school plays and 
dances on the weekend, and see their friends when they want. But others have custody 
arrangements like mine. One friend whose dad moved to New Hampshire sees him at 
Christmas and for one month during the summer. My girlfriend’s dad lives in Alaska. 
They know what I know: it’s not fair. 

No child should be subjected to the hardship of long-distance joint custody. To 
prevent it, maybe there should be an addition to the marriage vows: Do you promise 
to have and to hold, for richer and for poorer, in sickness and in health, as long as you 
both shall live? And if you ever have children and wind up divorced, do you promise to 
stay within the same geographical area as your kids? Actually, since people often break 
those vows, maybe it should be a law: If you have children, you must stay near them. 
Or how about some common sense? If you move away from your children, you have to 
do the traveling to see them. 

In two years I go to college. I’ll be living away from both homes, which will present 
new problems, such as where I will spend holidays. Whatever happens, I’ll continue to 
build my relationships with both my parents, my siblings and my friends. 

Before I have children of my own, I’ll use my experiences to help make good 
decisions about whom I choose to marry. However, if I do get a divorce, I will put my 
children’s needs first. I will stay near them no matter what happens. 

 After Reading
 5. When you have finished reading, respond to the questions below in 

the space provided. Be prepared to discuss your answers with your 
classmates.

a. Purpose: What was the writer’s purpose for composing this text? 
Was it to inform, to entertain, to persuade, to reflect, or to share an 
experience? Explain. 

b. Audience: Who is the intended audience for this piece?

c. Position/Thesis: What central idea and/or message did the writer want 
to convey? 

4 SpringBoard® Writing Workshop
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d.	Mode:	Identify	the	writing	mode	and	essential	features.	Discuss	how	the	
mode	is	used	to	support	the	purpose	of	the	writing,	and	describe	the	position	
of	the	writer.	

e.	 Organization:	How	has	the	writer	chosen	to	organize	his	writing?	

f.	 Transitions: What	words	does	the	writer	use	to	connect	and	clarify	
relationships	between	ideas	and	create	and	move	the	reader	from	one	part	
of	the	essay	to	the	next?	

	

check your Understanding
With	a	partner,	evaluate	the	effectiveness	of	blending	the	two	modes	of	writing.	How	
would	the	essay	have	been	different	if	it	had	only	been	narrative,	or	only	expository?	

AcTiviTy 2

Working Through the Writing  
Process as a class
Stage 1: choosing a Topic 
As	a	writer,	you	may	have	the	opportunity	to	choose	an	original	topic	for	your	
writing	or	you	may	write	in	response	to	a	prompt.	Either	way,	you	will	benefit	from	
going	through	the	stages	of	the	writing	process.	

 “It seems to me that writing is a marvelous way of making sense of one’s life, both 
for the writer and the reader.”	—John	Cheever	

 1.	Use	the	chart	below	to	brainstorm	a	list	in	each	category	of	potential	writing	
topics	for	you	to	explore	and	share	with	your	readers.

AcAdEMIc 
VOcAbuLARy
Mode	describes	the	
purposes	for	writing.	The	
three	most	commonly	
used	modes	of	writing	are	
narrative,	expository,	and	
persuasive. 
Transitions	are	words	
or	phrases	that	help	
carry	a	thought	from	one	
sentence	to	another,	from	
one	idea	to	another,	or	
from	one	paragraph	to	
another	so	that	there	are	
no	abrupt	jumps	or	breaks	
between	ideas.	

Potential Writing Topics

What	are	some	of	the	
best	things	that	have	
happened	to	you?

What	are	some	of	
the	worst	things	that	
have	happened	to	
you?

What	are	some	
of	the	most	
significant	learning	
experiences	you	have	
encountered?

What	are	some	other	
ideas	for	topics	of	
interest	to	you?
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Writing Workshop 1 (continued)

 2. Share the lists with a partner. As you listen to one another and discover similar 
ideas, add them to your initial list of potential writing topics.

 3. Read through your list, and circle one topic from each category that is of 
particular interest to you and that you can write about fully. Select one circled 
topic to share with a partner. Use the following questions to guide your partner 
discussion:
•	What happened?
•	Who was involved, and how did the people involved respond?
•	Why is this experience memorable?
•	Who might benefit from your sharing this experience?

 4. Explore your topic further using the RAFT strategy to explore the writer’s 
persona or role and purpose, to identify possible audiences, and to select an 
appropriate format or mode of writing to convey the purpose. 

Introducing the Strategy: RAFT 
Primarily used to generate text, the RAFT strategy helps writers plan for writing 
by focusing on the writer’s role, audience, format, and topic. RAFT can also be 
used to analyze a text by examining and identifying the role of the speaker, the 
intended audience, the format, and the topic of the text. 

Role of the writer: 
What perspective or 
persona will you take 
on to meet your goals 
for writing and to 
establish a connection 
with your readers?

Audience: Who is 
your target audience?

What information 
might you include to 
capture their interest?

Topic: What is your 
purpose for writing 
this piece? Use strong 
verbs to describe your 
purpose.

Format: What writing 
mode or genre would 
be best to represent 
this topic? Explain. 

6 SpringBoard® Writing Workshop
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 5. Now use this sentence frame to consider your goal for writing.

From the perspective of a(an)   I am writing a(an) 
                                                         Role Format
to  my  that  , 

.
 Topic   Audience Topic

Stage 2: Prewriting
 “I suppose some writers begin with a phrase, an idea, or a concept. I always begin 
with an image.” —Gabriel García Márquez 

 1. How do you begin to explore a subject before writing? Consider what you 
currently know and need to know in order to guide the exploration of your 
selected topic. 

 2. Review the purpose of the prewriting strategies (e.g., free-writing and looping, 
mapping, outlining, sketching, or webbing) in the Resources section of your 
SpringBoard book. Select an appropriate strategy, and begin prewriting to 
generate ideas, explore connections among them, and organize information. 

Introducing the Strategy: Free-Writing, Looping, and Adding
Free-writing consists of using a fluid brainstorming process to write without 
constraints in order to generate content and clarify and convey the writer’s 
purpose.

After free-writing, looping focuses on one section of a text which is identified to 
promote elaboration or the generation of new ideas for that section. This process 
is repeated to further develop ideas from the newly generated segments.

Adding consists of making conscious choices to enhance a text by adding 
additional words, phrases, sentences, or ideas.

Sample Looping and Adding to part of a free writing activity: 
“Arriving in L.A., I was excited to see my mom and stepdad. It had 
been almost three months since my last visit. But it took a while to 
adjust. Each set of parents had different rules, values, and concerns.”

Material added as a result of looping: “But it took a while to adjust.” 
With my father, I am an only child, and I have an active social life, but 
with my mom and step-dad, my time is spent entirely with my younger 
brothers. 

 3. Review your prewriting, and consider how the ideas generated fit your goals 
and purpose for writing. This might be an appropriate time to settle upon a 
preliminary position or controlling idea to shape your point of view or your 
underlying message. 

 4. Think about the format or mode you selected while completing the RAFT 
organizer, and consider the conventions of the format in preparation for a 
first draft. Consult resources as necessary to familiarize yourself with the 
organizational structure of your selected type of text. 
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Writing Workshop 1 (continued)

Check Your Understanding
You have completed the Prewriting stages in the writing process. Explain why these 
stages are important steps before the actual drafting of your writing. How can they 
help make drafting your writing easier and more fully developed? 

Stage 3: Drafting the Text 
Once you have finished the prewriting stage, you are ready to create a working draft 
of your text. Using your RAFT thinking, your free-writing, looping, adding and any 
other brainstorming, you are ready to write. 

“Writing should be like riding a bike down a hill, bouncing along, going fast.”
—Don Murray 

 1. Revisit the Writer’s Role graphic organizer and discuss how this quote pertains 
to the drafting stage of the writing process. Then describe your experiences 
with drafting in the past. 

 2. Before you begin drafting, think about organizing your ideas. Create a 
preliminary organizational structure by creating a topic outline that shows what 
ideas you will include and in what order the ideas will be developed. Be sure to 
focus your attention on building ideas to create a focused and coherent piece of 
writing. For help in doing this, examine and track the organization of the model 
essay. Note how the narrative develops and when it shifts to explaining or 
expository development. 

 3. Once you have completed your draft, read through it and use looping to 
pinpoint areas where you might further refine your writing for clarity and detail 
in preparation for sharing your draft with your peers. Consider the areas of the 
draft where you would like peer support, and note appropriate questions and/
or comments to share in a small group. 

Stage 4: Sharing and Responding in Writing Groups 
“Reader response drives revision.” —Kelly Gallagher 

 1. Revisit the Writer’s Role graphic organizer, and discuss how this quote pertains 
to the sharing and responding stage of the writing process. 

 2. In a writing group, all members work collaboratively to assist the writer through 
the revision process by asking clarifying questions that may help to develop 
a quality piece of writing. Look at the “Roles of the Participants in Writing 
Groups” for things to consider while sharing and responding. 

8 SpringBoard® Writing Workshop
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Roles of the Participants in Writing Groups 

Job Guidelines Response Prompts

The reader: 

Reads the text silently, then aloud. 
Begins the conversation after 
reading. 

The	reader’s	focus	is	to	share	an	
understanding	of	the	writer’s	words.	

The	reader	will	also	see	the	physical	
structure	of	the	draft	and	may	
comment	on	that.	

The	reader	follows	all	listeners’	
guidelines.	

Reader’s	and	listeners’	compliments:

•	I	liked…about	this	piece

•	This	piece	made	me	feel….

•	This	piece	reminded	me	of….

The listener: 

Takes notes and prepares open-
ended questions for the writer or 
makes constructive statements. 

The	listeners	begin	with	positive	
statements.

The	listeners	use	“I”	statements	and	
talk	about	the	writing,	not	the	writer.

The	listeners	make	a	statement	but	
must	support	it	with	a	reason.	

Listeners’	comments	and	suggestions:

•	I	really	enjoyed	the	part	where….

•	What	parts	are	you	having	trouble	
with?

•	What	do	you	plan	to	do	next?

•	I	was	confused	when….

The writer:

Listens to the draft, takes notes, 
responds to questions, and asks the 
writing group questions.

As	his	or	her	work	is	being	read	aloud	
by	another,	the	writer	can	get	an	
overall	impression	of	the	piece.	

Also,	the	writer	can	take	notes	on	
what	might	need	to	be	changed.	

The	writer	asks	the	writing	group	
questions	to	get	feedback	that	will	
lead	to	effective	revision.

Writer’s	comments/questions:

•	My	initial	writing	goals	were….	I’m	
struggling	with	or	I’m	requesting	
support	with….

•	What	do	you	want	to	know	more	
about?

•	What	part	does	not	make	sense	
and/or	align	with	the	goals	I	stated?

•	What	section	of	the	text	does	not	
work?

 3.	Use	the	Roles	of	Participants	in	Writing	Groups	to	guide	your	writing	group	as	
you	share	your	writing	with	each	other	and	provide	feedback	for	one	another	to	
help	lead	to	focused	revision.	

 Stage 5: Revision 
 “Rewriting is when playwriting really gets to be fun. In baseball, you only get 
three swings and you’re out. In rewriting, you get almost as many swings as 
you want and you know, sooner or later, you’ll hit the ball.” —Neil	Simon	

 1.	Describe	your	experience	with	revision.	What	revision	strategies	have	you	used	
in	the	past	and	what	effect	did	they	have	on	your	text?	
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Writing Workshop 1 (continued)

 4.	Complete	your	revision	checklist	and	create	a	plan	to	begin	revising	your	draft.	
You	might	want	to	use	a	computer	to	type	your	next	draft.	Print	multiple	copies	
to	share	in	your	next	writing	group	meeting.

Stage 6: Editing
 “The writer will also discover surprises in the process of editing, and the writer 
should delight in them.”	–Donald	Murray	

 1.	Reread	your	notes	on	editing	from	“Writer’s	Role”	descriptions.	Describe	your	
experiences	with	editing	and	the	editing	strategies	or	techniques	you	have	used	
in	the	past.	

 2.	Use	the	Grammar	Handbook	in	your	SpringBoard	book	and	other	grammar	
references	to	identify	the	punctuation	marks	below	and	describe	their	function.

 2.	In	your	writing	groups,	you	received	feedback	on	what	is	working	well	in	your	
draft	and	suggestions	for	improvement.	Review	your	notes,	read	through	
your	draft,	evaluate	it	for	clarity	of	focus,	progression	of	ideas,	organization	
and	development	of	ideas.	Consider	which	writing	group	suggestions	are	
appropriate	to	improve	the	draft.	

 3.	Review	the	revision	strategies	and	choose	one	or	more	to	use	as	you	revise	
your	draft,	considering	the	priorities	listed	below,	your	own	insights,	and	the	
feedback	from	your	writing	group.	

Revision checklist

Revision Priorities Strategy consult Resources 

Write	an	engaging	lead	to	hook	
readers.

Sequence	ideas	to	create	coherence	in	
my	text.

Develop	ideas	fully	with	examples	and	
details	as	evidence

Create	a	conclusion	that	follows	from	
the	ideas	presented	

10 SpringBoard® Writing Workshop
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Mark Name Purpose/Function

! Exclamation point End mark used to indicate a command or excited remark 

. Period End mark that ends a declarative sentence 

? Question mark End mark that indicates a question

, Comma Mark that indicates a pause

; Semicolon Mark that indicates a pause between two complete thoughts

: Colon Mark that precedes a list

-- Dash Mark that indicates more text is to follow

( ) Parentheses Marks that surround text that is not essential to the sentence

“ ” Quotation marks Mark that surrounds direct quotations

/ Slash or diagonal Mark that indicates a line break in poetry

 3. Think about how you might use a punctuation mark to express who you are. 
Then complete the sentence frame below:

  I identify myself as a _________________because______________________. 
 (punctuation mark)

 4. Use the Common Proofreading Marks to self-edit your current draft. Share your 
edited draft in your next writing group meeting. 

 5. Review the grammar topics on the Editor’s/ Writer’s Checklist graphic organizer 
and highlight the concepts in the first column that are unfamiliar to you. Take 
notes on grammar rules and copy sample sentences from published writers into 
the graphic organizer to refer to when you edit your next draft. 

Proofreading
Symbol Explanation Example

Insert a comma. My cat has one white paw two 

brown paws, and one brown 

and white paw.

Insert an apostrophe or a 
single quotation mark.

Her mothers job involves a lot 

of travel.

Insert double quotation marks. Have you read the poem, My 

Father’s Son?

Add a period. The roses are in bloom

Begin a new paragraph. “Where will you be at 5?” I 

asked. “On the bus home,” she 

replied.

‘‘
‘‘

O.

Common Proofreading Marks
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Writing Workshop 1 (continued)

Stage 7: Publishing 
“The best way out is always through.” —Robert Frost 

 1. Describe your experiences with publishing your writing for a larger audience. 

 2. After completing a written piece, a writer has many choices for publication. 
Brainstorm a list of publishing options available to you.  

 3. In preparation for completing a final draft, consider the following: 
•	If appropriate, review your research on the conventions of your selected 

genre. Type your final draft and adhere to appropriate formatting. Incorporate 
illustrations into your final if they support your writing and add reader interest.

•	Brainstorm a list of possible titles by listing key words or phrases. Identify 
a word or phrase that captures the central idea of your text. Choose an 
appropriate title for your final draft. 

 4. Your teacher will provide you with the final guidelines for publication. Take 
notes on those guidelines, and revise your draft accordingly. 

Editor’s/Writer’s Checklist

Topics Editing Rule Example

Capitalization: Did you capitalize the first word of 
sentences, proper nouns, and titles? 

Complete Sentences: Are all of your sentences complete 
thoughts? Correct all fragments and run-ons that might 
be present in your draft. 

Consistent Voice: Is your point of view consistent? (first, 
second, or third person)? 

Subject-Verb Agreement: Are verb endings correct? 
Do all of your subjects agree with verbs in person and 
number?

Pronouns: Is pronoun use appropriate and consistent?

Varied Sentences: Are your sentences (simple, 
compound, complex) and lengths varied for interest and 
emphasis?

Spell Check: Circle words that might be misspelled. Use 
available resources (e.g., spell check, dictionary, or peer) 
to correct errors in spelling.

Typographical Errors: Read your draft aloud, and 
carefully watch for typographical errors. Correct errors. 

12 SpringBoard® Writing Workshop
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Check Your Understanding
Now that you have gone through the stages of the writing process as a group, 
consider what you have learned about yourself as a writer. Describe your writing 
process, which might be unique to you, and your growth as a writer. Revisit the 
writing process graphic you created in Activity 1, and consider whether it is still 
accurate. Modify it as needed in order to capture your process for writing, and 
create or select a quote to accompany your visual. In your writing group, share your 
visual.
a. Discuss your writing process. 
b. Explain how you have developed as a writer.

ACtivitY 3

Working through the Writing Process 
independently
Writing PromPt: Use your understanding of your writing process to develop 
an original text. Choose a topic, a genre, and an audience to which your topic will 
appeal. The following is an overview of the writing process presented in Activity 2. 
Use it as a reference as you craft your next piece. 

➢ Prewriting
•	Review your Potential Writing Topics list and select another topic of interest 

for you to take through the writing process. 
•	Use the RAFT strategy to establish a preliminary target audience, topic, 

position, and genre. 
•	Choose an appropriate prewriting strategy to generate content and consider 

a preliminary organizational structure. 

➢ Drafting
•	Review ideas and information generated from prewriting to create a draft.
•	Read through your draft to refine it for clarity and coherence in preparation 

for sharing it with your peers. 

➢ Sharing and responding
•	Work collaboratively within writing groups to provide effective responses 

that will lead to revision. 
•	Share your draft multiple times for help with revising and editing. 

➢ revising
•	Review and evaluate your draft to make any appropriate changes.
•	Consider the feedback received from peers or your teacher, and decide how 

you will incorporate those suggestions into your next draft. 
•	Create a “Revision Checklist” that identifies what needs to be done with the 

draft as well as the strategies and resources needed to accomplish the task.

➢ Editing
•	Review your draft and edit it for conventions of standard written English 

and usage (e.g., grammar and conventions) appropriate for the genre. 
•	Consult additional resources (e.g., mentor texts, handbooks, style manuals, 

dictionaries, spell check, thesaurus, and peer editors) to correct errors in 
spelling, capitalization, grammar, and punctuation. 

•	Read through your draft and self-edit it using proofreading marks to signal 
changes that need to be made in the final draft. 
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Writing Workshop 1 (continued)

➢ Publishing
•	Consider multiple venues to publish your work. 
•	Produce a final draft that follows guidelines specified by your teacher, 

which might require, for instance, a typed or legible handwritten draft, an 
original title, and formatting appropriate for the genre selected. 

When you finish this writing project, complete a written self-evaluation of your 
process and your finished piece. Attach your evaluation to your writing project.

•	What do you think you did particularly well in this piece of writing?
•	Locate the best sentence in your draft, and explain why this line is so powerful.
•	If you could spend more time, what would you do to make the draft better?
•	What have you learned about writing and about yourself as a writer?

SCoRing gUiDE

Scoring 
Criteria Exemplary Proficient Emerging incomplete

ideas The essay
•	asserts an original focus 

on an idea or concept to be 
developed 

•	develops specific ideas 
skillfully and fully using 
examples, details and/or 
evidence

The essay
•	presents a clear focus 

on an idea or concept 
for development

•	develops ideas clearly 
using examples, 
details and/or 
evidence

The essay
•	presents a limited 

and/or unfocused 
concept or central idea 

•	presents ideas vague 
or incomplete with 
examples, details and/
or evidence 

The essay
•	lacks a clear claim 

or focus
•	ideas are not 

developed nor 
supported with 
relevant or clarifying 
examples, details 
and/or evidence 

Structure The essay
•	leads with a convincing 

and engaging introduction 
•	uses meaningful 

transitional devices to 
guide understanding of the 
relationship among ideas

•	 logically organizes and 
effectively sequences ideas 

•	provides a thoughtful 
conclusion that extends 
thinking

The essay
•	presents a clear and 

focused introduction 
•	uses transitions to 

create coherence
•	orders evidence in 

a way that supports 
understanding 

•	provides a conclusion 
that connects the 
larger ideas presented 

The essay
•	  contains an 

underdeveloped 
and/or unfocused 
introduction 

•	makes limited use of 
transitional devices

•	does not present ideas 
in a logical order

•	contains an 
underdeveloped or 
unfocused conclusion

The essay
•	contains a minimal 

or incomplete 
introduction

•	uses few or 
no meaningful 
transitions

•	uses a confusing 
organization 

•	provides minimal 
concluding material 
or none at all

Use of  
Language

The essay
•	uses a variety of sentence 

structures to enhance the 
effect 

•	uses diction that is 
deliberately chosen for 
the topic, audience, and 
purpose

•	incorporates rhetorical 
devices skillfully to 
advance ideas presented 

•	demonstrates technical 
command of conventions 
of standard English

The essay
•	uses a variety of 

sentence structures 
•	uses diction that is 

appropriate to the 
topic, audience, and 
purpose

•	incorporates rhetorical 
devices effectively 

•	demonstrates general 
command of standard 
English conventions; 
minor errors do not 
interfere with meaning 

The essay
•	shows little or no 

variety in sentence 
structure 

•	uses inappropriate 
diction for the topic, 
audience, and purpose

•	uses few or no rhetorical 
devices in the text 

•	demonstrates limited 
command of standard 
English conventions; 
errors interfere with 
meaning

The essay
•	shows no variety in 

sentence structure 
•	uses little or no 

purposeful diction
•	uses no rhetorical 

devices effectively
•	demonstrates 

poor command of 
standard English 
conventions; 
multiple serious 
errors interfere with 
meaning
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2WRITING WORKSHOP

Argumentative Writing
Learning Targets
•	Write	arguments	to	support	claims	with	clear	reasons	and	relevant	evidence.
•	Produce	clear	and	coherent	writing	in	which	the	development,	organization,	and	

style	are	appropriate	to	the	task,	purpose,	and	audience.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new	
approach.

•	Demonstrate	command	of	the	conventions	of	standard	English	grammar	and	usage	
when	writing	or	speaking.

•	Demonstrate	command	of	the	conventions	of	standard	English	capitalization,	
punctuation,	and	spelling	when	writing.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	
and	teacher-led)	with	diverse	partners	on	grade	7	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	your	own	clearly.

Writing an Argumentative Essay
The	ability	to	argue	for	your	ideas	is	one	of	the	most	important	skills	that	a	writer	
can	develop.	Writers	use	argumentative	writing	to	influence	the	attitudes	or	
actions	of	their	intended	audience	regarding	a	wide	variety	of	issues.	Effective	
argumentation	involves	clearly	identifying	issues,	stating	a	claim	or	position,	
presenting	support	for	a	position,	anticipating	and	responding	to	alternative	
viewpoints,	and	using	sound	reasoning	to	help	convince	the	audience.	

To	complete	this	workshop	on	writing	effective	arguments,	you	will	work	with	your	
teacher	and	with	your	classmates	to	construct	two	argumentative	essays.	You	will	
then	use	these	models	to	write	your	own	argumentative	essay.

AcTiviTy 1 

Discovering the Elements of an 
Argumentative Essay
Before Reading
 1.	Imagine	that	you	are	trying	to	persuade	your	classmates	to	try	a	pastime	

that	you	enjoy,	but	that	most	sixth	graders	don’t.	What	are	some	things	you	
should	keep	in	mind	when	approaching	this	audience	with	your	suggestion?	In	
other	words,	what	are	the	interests	and	values	of	the	audience,	and	why	is	it	
important	to	keep	these	in	mind	when	making	suggestions?

 2.	Now	imagine	that	you	are	trying	to	persuade	your	classmates’	parents	to	let	
their	children	(your	classmates)	try	the	same	pastime.	What	are	the	interests	
and	values	of	this	new	audience	and	how	are	they	different	from	those	of	your	
classmates?	How	does	this	new	audience	change	your	approach?

LEARNING 
STRATEGIES
Activating	Prior	
Knowledge,	
Brainstorming,	Think-
Pair-Share,	Discussion	
Groups,	Close	Reading,	
Sharing	and	Responding,	
Marking	the	Text,	Graphic	
Organizer,	Drafting,	
Adding,	Deleting,	
Rearranging,	Substituting,	
Revising	Prior	Work,		
Self-Editing,	Peer-Editing	
Prior	Work,	Self-Editing/	
Peer-Editing
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Writing Workshop 2 (continued)

My Notes

During Reading
 3. It is important to acknowledge the interests and concerns of the audience 

in argumentative writing, even when the topic is personally important to 
you. When considering your argument about a topic, members of your 
audience must be able to grasp why your position may also benefit them. 
Therefore, it is your job to show the audience why your idea is good for 
others, not just for yourself. 

  In the following text, the writer explains the benefits of owning pets. As 
you read the sample text, highlight the sentences that offer details about 
the benefits of pet ownership. Then, circle the sentences that show an 
opposing or alternate point of view about pet ownership. 

Sample Text 

The Benefits of 
Pets

In our fast-paced, modern society, when most families barely have time to sit 
down together to have a meal, it may seem that having a pet dog or cat is a luxury 
demanding too much time, money, and attention. After all, sports activities, time spent 
on digital devices, and even school work all demand our attention. So who has time 
to care for a pet, and what are the benefits of having a pet? Beyond the simple joy of 
companionship, household pets can help to improve mental and physical health. Even 
though having a pet may involve additional cleaning, spending, worry, and time, pets 
can have a very positive overall impact on one’s life. 

Researchers are only just beginning to explore the health benefits of pet 
ownership. Most of us know the importance of Seeing Eye dogs, and may know that 
there are even dogs that help those confined to bed, as well as dogs that assist the deaf. 
Also, a growing number of studies have suggested that kids growing up in a home with 
“furred animals”—whether it’s a pet cat or dog—have less risk of allergies and asthma, 
according to James E. Gern, MD. But above and beyond these dramatic benefits of 
owning a pet, a study at the Cambridge University found that the overall wellbeing of 
pet owners improved after only one month of pet ownership. Pets have been shown to 
help lower blood pressure and improve quality of life. In addition, active pet owners 
who care and play with their pets enjoy an additional dose of daily exercise, which is 
always healthy. Children and adults have a dependable source of physical contact and 
a feeling of security if a pet is present in their life. According to Lawrence Robinson 
and Jeanne Segal, Ph.D of Helpguide.org, “stroking, holding, cuddling, or otherwise 
touching a loving animal can rapidly calm and soothe us when we’re stressed.” Even 
watching fish in a tank can promote relaxation. Pets help us lead less stressful, more 
healthful lives. 

To be sure, owning a pet is not always a blessing. Pets can be costly, demanding 
time, care, and energy. They can even become a source of family conflict when a parent 
ends up having to walk, feed, or play with the dog his child had agreed to care for. City 
pet owners may find large pets to be more of a bother than a benefit, and in some cases, 
pets can be a source of allergic reactions or sickness for their owners. Still, the many 
benefits of owning a pet are obvious. 

16 SpringBoard® Writing Workshop
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My NotesFor children, pets help to teach responsibility, compassion, and life lessons. Most 
pets depend entirely on their owners, so owners have to make room in their schedules 
and get organized in order to meet the demands of a pet’s schedule and needs. Pets get 
us up in the morning, take us for a walk, play with us on demand, and make sure we 
make time to feed them—thus they organize our day. One of the best benefits of having 
a pet is coming to understand that living beings have needs and that these needs have 
to be taken care of. All pet owners who have strong relationships with their pets also 
have a strong sense of compassion for their pet’s welfare. Having a pet helps children 
understand the cycle of life and that everything we have is bound to end someday. 
Dealing with life and death is one of the most difficult tasks in life, and owning a 
pet can help prepare individuals to deal with the harsh emotional events of life. Pets 
can also be a source of comfort and help to soften negative emotions like anger and 
disappointment. Just about everyone talks to their pets, and some people use them to 
work through conflicts or problems. 

These are some of the most important benefits of pet ownership for everyone. Not 
only do pets encourage responsibility, compassion, and improve health, but they also 
help us learn about life and death and they teach us about bonding and nurturing. So if 
you have been thinking about getting a pet for you and your family, consider adopting 
a homeless animal from your local shelter or rescue group. It is almost certain that you 
will not regret it!

After Reading
 4. When you have finished reading, respond to the questions below in 

the space provided. Be prepared to discuss your answers with your 
classmates.

a. Purpose: What is the writer’s purpose for writing this argument? What 
is the main idea the writer is arguing for? 

b. Audience: Who do you think the writer had in mind as an audience for 
this argument? To whom do the reasons and evidence seem addressed? 
Could there be more than one audience in mind? How do you know? 

c. Support: What reasons does the writer present as evidence to support 
the argument? What evidence is most relevant and effective, and why?

©
 2

01
4 

Co
lle

ge
 B

oa
rd

. A
ll 

ri
gh

ts
 re

se
rv

ed
.

Writing Workshop 2 • Argumentative Writing 17

TCB_LA_WW_SE_G06_Arg.indd   17 31/07/14   8:15 PM



Writing Workshop 2 (continued)

d. Organization: How does the thesis statement set up the organization of 
the essay?

Check Your Understanding
What evidence does the writer present to support the idea that owning a pet 
has health benefits? Is this evidence presented as logical or as emotional 
reasoning?

 
 
 
 
 

ACtivitY 2

Writing an Argumentative Class Essay
Writing PrOmPt: Consider something (such as pet ownership) that is 
important to you and that you believe would benefit other sixth graders (your 
audience) to experience. Be sure to choose a topic with two sides that can be 
defended—in other words, an idea that is arguable. Write an argumentative 
essay encouraging other sixth graders to try your idea. Back up your position 
with relevant evidence and clear reasoning. Your essay should meet the 
requirements listed in the learning targets for argumentative essays.

Be sure to
•	Establish	a	clearly	stated	position
•	Include	relevant evidence that is logically organized and supports the 

writer’s viewpoint
•	Include	a	variety	of	evidence	from	credible sources, including personal 

experience, based on fact rather than opinion
•	Consider	possible	audience	concerns	and/or	questions
•	Recognize	and	correct	inappropriate	shifts	in	pronoun	number	and	person

Refer	to	the	Scoring	Guide	for	this	writing	task—it	will	help	you	understand	
where to focus your attention and efforts.

AcAdEMIc 
VocAbuLARy
Evidence	is	said	to	be	
relevant if it is closely 
related to the issue or 
topic.
A credible source is one 
that is convincing or 
believable because it is 
reliable, accurate, and 
trustworthy.

18 SpringBoard® Writing Workshop

©
 2

01
4 

Co
lle

ge
 B

oa
rd

. A
ll 

ri
gh

ts
 re

se
rv

ed
.

TCB_LA_WW_SE_G06_Arg.indd   18 02/08/14   12:55 PM



Prewriting
 1.	Read	and	mark	the	writing	prompt	above	to	clarify	the	task.	

 2.	As	a	class,	brainstorm	ideas	for	the	class-generated	essay,	and	create	a	list	
of	possible	topics	for	which	two	equally	strong	and	reasonable	claims	can	be	
made.	

 3.	With	your	class,	choose	a	topic	for	the	essay	and	write	it	here.	

 4.	An	argumentative	writer	must	first	state	an	opinion	on	the	topic.	This	is	called	
a	claim.	For	example,	if	your	topic	is	“pet	ownership,”	then	a	possible	claim	
could	be	“pet	ownership	is	highly	overrated.”	Remember	that	your	claim	has	to	
be	arguable,	meaning	that	it	needs	to	be	something	that	could	be	reasonably	
debated.

To	present	a	more	convincing	argument,	a	writer	must	turn	a	claim	into	a	
position,	or	thesis,	by	adding	his	or	her	judgment	and	reasoning	about	that	
claim.	One	way	to	state	this	thesis	is	by	using	“either/or”	phrasing	as	follows:

Although	_________________________,	__________________________	

because	_________________________.

Use	this	sentence	stem	to	write	the	claim	for	the	sample	argumentative	essay.

 5.	With	your	class,	brainstorm	the	two	sides	to	several	possible	topics	for	the	
class	essay.	Record	the	two	sides	of	each	issue	in	the	left	column	of	the	graphic	
organizer	below.	Then,	write	a	thesis	statement	for	each	that	explains	why	one	
option	is	better	than	another.	Use	the	model	above.	One	example	is	given.

(side	A) (side	B)

(explanation)
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Writing Workshop 2 (continued)

 6.	With	your	class,	identify	and	record	the	thesis	statement	you	would	like	to	
use	for	your	class-constructed	essay.	Be	sure	it	contains	the	topic	and	a	clear,	
arguable	opinion.	Revise	it	if	necessary	and	copy	it	in	the	space	below.

 7.	Brainstorm	as	many	reasons	as	possible	that	might	support	the	claim	you	have	
made	in	the	thesis	statement.	Consider	your	audiences.	

Opposing viewpoints Thesis Statement

(Side	A)	Taking	care	of	a	pet	is	
expensive	and	challenging.

Topic:	pet	ownership

Although	taking	care	of	a	pet	can	be	challenging,	young	
people	should	own	and	care	for	pets	because	pets	offer	health	
benefits	and	teach	valuable	lessons	in	responsibility.(Side	B)	Taking	care	of	a	pet	has	

physical	and	emotional	benefits.

Opposing viewpoints class Topic and Thesis

20 SpringBoard® Writing Workshop
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 8.	Once	you	have	brainstormed	reasons,	go	through	the	list	and	determine	which	
reasons	are	the	most	relevant and logical	in	support	of	your	position	for	your	
audience.	What	evidence	can	you	cite	that	supports	your	reasoning	(e.g.,	if	pets	
create	responsibility,	what	evidence	is	there	for	this	claim)?

 9.	You	have	identified	your	claims	and	possible	opposing	points	of	view,	as	well	
as	the	evidence	you	will	provide	to	support	your	opinions.	Next,	the	class	must	
decide	the	order	in	which	to	present	these	points.	Working	with	your	teacher,	
generate	a	class-constructed	topic	outline	of	the	overall	organizational	plan	for	
your	argumentative	writing.

Drafting the Essay
 10.	Working	with	your	teacher	and	classmates,	draft	the	introduction	to	your	

argumentative	essay.	Be	sure	to	include	the	following	elements:
•	Lead,	or	hook	(the	attention	grabber)
•	Context	(the	situation	that	establishes	the	topic	and	its	importance)
•	Thesis	(the	position	of	the	class	on	the	topic),	using	a	complex	sentence	as	in	

the	model	above.	

	 	 To	check	your	understanding:	Look	at	the	first	paragraph	of	the	sample	
text,	and	identify	the	hook,	context,	and	thesis.	Then,	as	a	class,	draft	the	
introduction	to	your	class-constructed	essay.	Copy	your	draft	below.

 11.	You	have	learned	how	to	organize	ideas	in	body paragraphs	using
•	A	topic	sentence	that	includes	a	reason	for	supporting	your	thesis
•	Evidence,	which	includes	facts,	stories,	etc.,	to	support	your	reasoning
•	Transitions,	which	are	words	or	phrases	that	make	the	relationship	between	

ideas	obvious	for	the	reader
•	Commentary,	which	includes	an	explanation	of	the	significance	of	the	

evidence	or	its	connection	to	the	topic	sentence.

 	 With	your	class,	use	these	elements	to	draft	the	body	paragraphs	for	your	class	
essay.

 12.	Working	with	your	teacher,	draft	the	conclusion	to	your	argument.	In	this	last	
paragraph,	be	sure	to	provide	a call to action	(encouragement	to	the	audience	
to	take	action	based	on	your	claim),	and	highlight	the	urgency	or	importance	of	
the	issue	you	are	presenting.	The	conclusion	should	follow	from	and	support	
your	argument	without	introducing	ideas	that	have	not	already	been	addressed.
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Writing Workshop 2 (continued)

check your Understanding
Now	that	the	class	essay	has	been	drafted,	refer	to	the	Scoring	Guide	to	help	
determine	how	well	the	essay	meets	the	expectations.	After	looking	at	the	Scoring	
Guide,
•	Underline	the	topic	and	the	claim	or	thesis	in	the	introduction.
•	Identify	the	reasons	given	in	each	paragraph	that	prove	that	the	thesis	is	correct.

Consider	the	following:
•	What	concerns	and	opposing	viewpoints	of	the	audience	are	mentioned?
•	Is	there	a	strong	connection	(relevance)	between	the	evidence	and	the	claim	in	

each	body	paragraph?
•	Are	the	body	paragraphs	placed	in	the	order	that	makes	the	most	sense	and	

clearly	supports	the	argument?
•	Does	the	essay	rely	primarily	on	sound	reasoning	rather	than	emotional	appeals?	
•	How	does	the	conclusion	include	a	call	to	action	and	offer	closure?
•	What	transitions	connect	the	ideas	being	developed?	

Revising for Language and Writer’s craft
Language Activity—Pronoun Use: Agreement in number and Person

One	way	writers	establish	ethos	or	credibility	in	their	arguments	is	by	paying	
attention	to	the	conventions	of	writing,	such	as	correct	spelling	and	verb	tenses,	
and	correct	use	of	pronouns.	The	activity	below	examines	the	proper	agreement	of	
pronouns	in	number	and	person.	

closely read the following definitions: 

Pronoun:	a	word	that	replaces	a	noun			
Antecedent:	the	noun(s)	that	the	pronoun	is	replacing

Example:	John	laughed	and	then	turned	our	eyes	to	his	feet.	

Which	pronoun	does	not	agree	in	person	and	number	to	the	antecedent,	John?	our

Because	antecedent	and	pronoun	have	such	a	strong	connection,	it	is	important	that	
they	agree	in	number	(singular	or	plural)	and	person	(first,	second	or	third).

Review	of	Pronouns:	Person	and	Number

Pronouns Singular Plural

1st person Words	used	to	describe	the	
individual	speaking:	i, me, myself, 
mine

Words	used	to	describe	a	group	
that	includes	the	individual	
speaking:	we, us, ourselves, ours

2nd person Words	used	to	describe	an	
individual	being	spoken	to: you, 
yourself, yours

Words	used	to	describe	the	group	
being	spoken:	you, yourself, 
yours

3rd person Words	used	to	describe	an	
individual	being	spoken	about: he, 
she, it, him, her, his, hers, its

Words	used	to	describe	the	group	
being	spoken	about: they, them, 
theirs
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 13.	Read	the	following	sentences.	Some	pronouns	do not agree with	their	
antecedents.	
•	In	each	sentence,	replace	the	boldface	pronoun	(which	is	incorrect)	with	a	

correct	pronoun.	
•	For	each	replaced	pronoun,	circle	the	antecedent(s)	to	which	the	pronoun	

refers.	In	the	space	to	the	right,	indicate	whether	you	have	made	changes	
based	on	number,	person,	or	both.	
A.	When	a	person	is	a	pet	owner,	they	can	learn	love	and	compassion.
B.	You	can’t	live	on	bread	alone;	we	must	have	emotional	nurturing	too.
C.	Those	who	don’t	have	a	pet	cannot	understand	how	calming	and	supportive	

they	can	be	in	times	of	need.
D.	Let	yourself	imagine	the	soft	fur,	the	gentle	chirp,	or	the	comforting	meow	

waiting	for	me	after	a	hard	day.	
E.	My	mom	thought	having	a	pet	would	be	a	bad	idea	because	I	wasn’t	

responsible	enough	to	take	care	of	them	and	had	too	many	other	things	to	
do	in	my	day.

 14.	Once	you	understand	how	pronouns	in	a	sentence	must	agree	in	person	and	
number,	use	this	new	information	to	check	your	class-constructed	essay	to	
make	sure	pronouns	and	their	antecedents	agree	in	person and number.		
Use	what	you’ve	learned	about	pronoun	agreement	to	correct	any	mistakes	
you	find.

Editing
 15.	After	presenting	your	revisions	to	the	class	and	hearing	the	revisions	of	others,	

it’s	time	to	polish	the	final	draft	of	the	argumentative	writing.	Consider	all	of	the	
elements	listed	in	the	Language	category	of	the	Scoring	Guide	and	correct	any	
errors	you	find.

AcTiviTy 3

Writing an Argumentative Essay with Peers 
WRiTing PROmPT:	Within	discussion	groups,	your	task	is	to	choose	one	of	the	
following:
•	Adopt	the	opposing	viewpoint	of	your	class-constructed	essay	and	persuade	the	

same	audience	of	your	new	point	of	view.	
•	Choose	an	entirely	new	argumentative	topic	that	is	important	to	your	group		

(e.g.,	using	cell	phones	in	the	classroom,	convincing	the	adults	in	your	life	to	take	
you	somewhere	that	you	really	want	to	visit,	or	anything	else	that	you	care	about).	
The	point	is	to	write	an	effective	argument	that	will	persuade	your	audience	about	
your	selected	topic.	

Refer	to	the	Scoring	Guide	for	this	writing	task—it	will	help	you	understand	where	
to	focus	your	attention	and	efforts.	
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Writing Workshop 2 (continued)

Prewriting/Drafting 
 1.	With	your	writing	group,	review	the	writing	steps	from	the	class-constructed	

argumentative	essay	and	apply	them	to	your	group-constructed	essay.
a)	Brainstorm	and	choose	a	topic.	Agree	on	a	claim.
b)	Generate	relevant,	sound	reasons	that	your	claim	or	thesis	is	correct.
c)	 Anticipate	audience	concerns	and	any	opposing	or	alternate	claims.
d)	Draft	an	introduction	with	a	hook,	context	and	thesis.
e)	Draft	a	body	paragraph	(or	two)	of	support.	
f)	 Draft	a	body	paragraph	that	addresses	opposing	viewpoint(s).	
g)	Draft	a	conclusion	that	provides	closure	and	additional	commentary.
h)	Revise	the	work.

Peer Review
 2.	You	will	evaluate	and	provide	feedback	for	another	group’s	essay,	based	on	

criteria	established	in	the	writing	prompt	and	the	Scoring	Guide.	Another	group	
will	review	the	work	your	group	has	done.	Use	the	following	revision	checklist	
to	guide	your	peer	review.	

Argumentative Essay  
Revision checklist

issue/Topic •	 Is	the	topic	made	clear	in	the	introduction?	Does	it	have	
importance	or	urgency?

Thesis	(includes claim) •	 Does	the	thesis	combine	the	topic	and	an	opinion?
•	 Does	the	writer	give	reasons	for	taking	this	position?

Support •	 What	facts,	statistics,	examples,	and	personal	experiences	
does	the	writer	use	to	support	the	thesis?

•	 Does	the	writer	use	sound	reasoning	and	relevant	details?
•	 Is	the	evidence	accurate,	current,	and	relevant	to	the	

topic?

Audience •	 Who	is	the	target	audience?
•	 Are	the	thesis,	topic,	and	supporting	ideas	appropriate	for	

the	target	audience?

Opposing viewpoints •	 Does	the	writer	identify	opposing	or	alternate	viewpoints	
clearly	and	fairly?

conclusion •	 Does	the	writer	conclude	the	essay	in	a	way	that	convinces	
the	audience	to	support	the	position	and	take	action?
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Revising/Editing
After	meeting	with	your	peer	reviewers	and	hearing	their	feedback,	work	with	your	
discussion	group	to	revise	and	edit	your	argumentative	writing.	Produce	a	final	draft	
of	your	polished	work.

Editing:	Are	there	mistakes	in	conventions,	such	as	a	misuse	of	pronouns,	that	
should	be	corrected	before	the	draft	can	be	considered	polished?

AcTiviTy 4

independent Writing
WRiTing PROmPT:	Consider	an	experience	that	is	important	to	you	and	that	you	
believe	would	benefit	other	sixth	graders	(other	than	the	topic	chosen	for	Activity	2	
and	Activity	3).	Be	sure	to	choose	a	topic	that	has	two	sides	that	can	be	defended—
in	other	words,	an	idea	that	is	arguable.	You	may	choose	whether	you’d	like	to	write	
to	an	audience	of	peers	or	an	audience	of	parents.	Then	write	an	argumentative	
essay	encouraging	other	sixth	graders	to	try	your	idea	or	one	that	convinces	their	
parents	to	allow	them	to	try	it.	Back	up	your	position	with	sound	and	relevant	
reasons	and	evidence.

Refer	to	the	Scoring	Guide	for	this	writing	task.	It	will	help	you	understand	where	to	
focus	your	attention	and	efforts.	Your	essay	should	meet	the	requirements	listed	in	
the	learning	targets	for	argumentative	essays.

•	Establish	a	clearly	stated	claim	and	position.
•	Include	relevant	evidence	that	is	logically	organized	and	supports	the	writer’s	

viewpoint.
•	Include	a	variety	of	evidence	from	credible	sources	based	on	fact	rather	than	

opinion.
•	Consider	possible	audience	concerns	and/or	questions.
•	Recognize	and	correct	inappropriate	shifts	in	pronoun	number	and	person.

Use	the	process	from	your	previous	activities	to	accomplish	your	task.	
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Writing Workshop 2 (continued)

ScORing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	essay
•	asserts	an	insightful	

claim	and	position
•	supports	reasons	with	

convincing	evidence	
based	on	fact	(not	
opinion)	and	clear,	
effective	commentary

•	convincingly	
anticipates	possible	
alternative	or	
opposing	viewpoints

The	essay
•	presents	a	clear	claim	

and	position
•	supports	reasons	with	

relevant	evidence	based	
on	fact	(not	opinion)	
and	commentary

•	mentions	possible	
alternative	or	opposing	
viewpoints

The	essay
•	presents	a	limited	or	

unfocused	claim	and	
position	

•	contains	reasons	with	
insufficient	evidence	
that	sometimes	
confuses	fact	with	
opinion	and	vague	
commentary

•	does	not	mention	
alternative	or	opposing	
viewpoints

The	essay
•	lacks	a	clear	claim	

to	be	proven
•	contains	irrelevant	

or	insufficient	
reasoning

•	does	not	present	
any	alternative	
points	of	view

Structure The	essay
•	leads	with	a	convincing	

and	engaging	
introduction

•	uses	meaningful	
transitions	to	guide	
understanding	of	the	
relationship	among	
ideas

•	logically	organizes	
relevant	evidence

•	effectively	sequences	
ideas	to	support	the	
argument

•	provides	a	thoughtful	
conclusion	that	
follows	from	the	
position	to	extend	
thinking

The	essay
•	presents	a	clear	and	

focused	introduction
•	uses	transitions	to	

create	coherence
•	orders	evidence	in	a	way	

that	generally	supports	
the	argument

•	sequences	ideas	to	
generally	support	the	
argument

•	provides	a	conclusion	
that	connects	the	larger	
ideas	presented

The	essay
•	contains	an	

underdeveloped	and/or	
unfocused	introduction	

•	makes	limited	use	of	
transitions

•	does	not	present	
evidence	in	a	logical	
order

•	presents	ideas	in	an	
unorganized	way

•	contains	an	
underdeveloped	or	
unfocused	conclusion

The	essay
•	contains	a	minimal	

or	incomplete	
introduction

•	uses	few	or	no	
meaningful	
transitions

•	uses	a	confusing	
organization	for	
evidence	and	ideas

•	provides	a	minimal	
conclusion	or	none	
at	all

Use of 
Language

The	essay
•	uses	a	variety	of	

sentence	structures
•	Uses	diction	that	is	

deliberately	chosen	for	
the	topic,	audience,	
and	purpose

•	pronoun	use	in	
number	and	person	is	
consistently	correct

•	demonstrates	
technical	command	
of	conventions	of	
standard	English

The	essay
•	uses	a	variety	of	

sentence	structures
•	uses	diction	that	is	

appropriate	to	the	topic,	
audience,	and	purpose

•	pronoun	use	in	number	
and	person	is	usually	
correct

•	demonstrates	general	
command	of	standard	
English	conventions;	
minor	errors	in	
punctuation,	grammar,	
capitalization,	or	
spelling	do	not	interfere	
with	meaning

The	essay
•	shows	little	or	no	variety	

in	sentence	structure	
•	uses	inappropriate	

diction	for	the	topic,	
audience,	and	purpose

•	pronoun	use	in	number	
and	person	is	not	
consistently	correct

•	demonstrates	
limited	command	
of	standard	English	
conventions;	errors	in	
grammar,	punctuation,	
capitalization,	or	
spelling	interfere	with	
meaning

The	essay
•	shows	little	or	no	

variety	in	sentence	
structure	

•	uses	diction	that	is	
inappropriate	for	
the	topic,	audience,	
and	purpose

•	pronoun	use	is	
confusing	

•	demonstrates	
limited	command	
of	standard	English	
conventions;	
multiple	serious	
errors	interfere	with	
meaning
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3WRITING WORKSHOP 

Expository Writing
Learning Targets
•	Write	informative/explanatory	texts	to	examine	a	topic	and	convey	ideas,	

concepts,	and	information	through	the	selection,	organization,	and	analysis	of	
relevant	content.

•	Produce	clear	and	coherent	writing	in	which	the	development,	organization,	and	
style	are	appropriate	to	task,	purpose,	and	audience.

•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	
writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new	
approach,	focusing	on	how	well	purpose	and	audience	have	been	addressed.

•	Demonstrate	command	of	the	conventions	of	standard	English	grammar	and	usage	
when	writing	or	speaking.

•	Demonstrate	command	of	the	conventions	of	standard	English	capitalization,	
punctuation,	and	spelling	when	writing.

•	Use	knowledge	of	language	and	its	conventions	when	writing,	speaking,	reading,	
or	listening.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	
and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	their	own	clearly.

Writing an Expository Essay
The	purpose	of	an	expository essay is	to	communicate	ideas	and	information	to	
specific	audiences	for	specific	purposes.	Expository	essays	are	some	of	the	most	
common	types	of	essays	you	will	write	throughout	your	academic	career.	They	are	
often	written	to	define	or	describe	a	subject,	to	provide	directions	for	how	to	do	
something,	to	describe	problems	and	offer	solutions,	to	show	cause	and	effect,	or	to	
explore	how	subjects	are	similar	and	different.	

To	complete	this	workshop	on	effective	expository	writing,	you	will	work	with	your	
teacher	and	your	classmates	to	construct	two	model	expository	essays.	You	will	
then	use	these	models	to	write	your	own	expository	essay.

AcTiviTy 1 

Discovering the Elements  
of an Expository Essay
Before Reading
 1.	Quickwrite:	Think	of	a	time	when	you	had	to	explain	or	describe	something.	

What	ideas	or	information	did	you	need	to	communicate?	Who	was	your	
audience,	and	what	was	your	purpose?

LEARNING 
STRATEGIES
Quickwrite,	Brainstorming,	
Think-Pair-Share,	
Discussion	Groups,	
Sharing	and	Responding,	
Marking	the	Text,	Graphic	
Organizer,	Outlining,	
Drafting,	Adding,	Deleting,	
Rearranging,	Substituting,	
Revising	Prior	Work,	Self-
Editing/Peer-Editing

AcAdEmIc 
VOcAbuLARy
An	expository essay	
makes	an	assertion	and	
supports	it	with	details,	
reasons,	textual	evidence,	
and	commentary.	
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Writing Workshop 3 (continued)

My Notes

During Reading
 2. In expository essays, organizational strategies include definition, 

classification, compare/contrast, and cause/effect, among others. The 
following expository essay describes a specific type of dog breed. As you 
read the essay, identify the writer’s purpose and intended audience as 
well as the organization of ideas and content. 

 3. As you read this text, identify the writer’s use of evidence to develop 
the topic. Evidence includes relevant facts, definitions, concrete details, 
quotations, or other information and examples. Underline or highlight the 
most relevant and effective examples.

Sample Text

Fun and Feisty
Imagine an energetic white fur ball with bright, dark eyes, capering along the 

sidewalk. This is a Westie (West Highland terrier), a feisty little dog that demands a lot 
of attention but makes a great family pet.

Most breeders will tell you that Westies are among the most attractive small dogs 
around. Their bright eyes, eager manner, and perky ears give these little dogs tons of 
character and charm. The Westie’s thick coat, black or white, is beautiful when well 
maintained, but keeping your pup dog-show clean can be difficult. These dogs love to 
follow their inquisitive noses into the mud.

Most important is the Westie’s winning personality. Like all terriers, Westies are 
feisty critters, and they also expect you to pay attention to them. They are not easily 
impressed by huge Siberian huskies or by their own stern owners. At a training session 
with my dog, I ferociously roared, “Off!” to make Stixie back away from a forbidden 
item. I impressed the teacher. I impressed the other owners. The only one I did not 
impress was Stixie, who completely ignored me.

Although Westies like Stixie require an owner with a stout heart and firm hand, 
the effort is worthwhile because they are so intelligent, playful, and affectionate. Once 
Westies understand who is boss, they can easily be trained to do tricks (hopping 
around on her back legs, Stixie seems to have a secret yen to join the circus.) Westies 
just naturally take to games like catch and hide-and-seek. Above all, they love to love 
their human families. They enjoy being cuddled, and they’ll follow you everywhere for 
a scrap of affection.

As a Westie owner, I can say that a day with a Westie is not necessarily a relaxing 
one, but it is a day filled with laughter and love. Who could ask for more?

After Reading
 4. When you have finished reading, respond to the following questions 

in the space provided. Be prepared to discuss your answers with your 
classmates.

a. Purpose: What is the writer’s purpose for writing this essay? (Refer to 
the first paragraph in which the writer introduces the topic.)
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b.	Audience: Whom	do	you	think	the	writer	had	in	mind	as	an	audience	for	
this	essay?	How	do	you	know?

c.	 Organization: What	is	the	purpose	or	main	idea	of	each	paragraph?

d.	Evidence: What	facts,	examples,	and	personal	experiences	does	the	
writer	use	to	support	and	develop	the	topic?	What	evidence	is	most	
relevant?

e.	 Transitions: What	words	does	the	writer	use	to	connect	and	clarify	
relationships	between	ideas	and	create	and	move	the	reader	from	one	
part	of	the	essay	to	the	next?

f.	 Language and Style: What	are	examples	of	precise	and	vivid	diction	
(word	choice)	that	the	writer	uses	to	explain	and	describe	the	topic?	
Which	words	or	phrases	show	that	the	writer	is	knowledgeable	about	
the	topic?

check your Understanding
Think	of	a	topic	you	might	need	or	want	to	describe	to	one	of	your	peers	
or	in	one	of	your	classes.	How	would	you	use	expository	writing	to	achieve	
this	purpose?	What	evidence	might	you	use	to	support	your	ideas?	Provide	
examples.
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Writing Workshop 3 (continued)

AcTiviTy 2

Writing an Expository class Essay
WRiTing PROmPT:	Think	about	a	piece	of	technology	(e.g.,	cell	phone,	MP3	player,	
computer,	TV,	video	game	console,	digital	camera/video	camera)	that	you	could	
not	live	without.	Choose	one,	and	write	a	multi-paragraph	essay	that	explains	the	
function	of	that	piece	of	technology	and	its	significance	in	your	life	today.	Be	sure	
the	essay	does	the	following:
•	Presents	effective	introductory	and	concluding	paragraphs
•	Guides	and	informs	the	reader’s	understanding	of	key	issues	in	body	paragraphs
•	Includes	specific	facts,	evidence,	details,	and	examples	in	body	paragraphs.
•	Uses	an	appropriate	organizational	structure
•	Uses	a	variety	of	sentence	structures	and	transitions	to	link	sentences	and	

paragraphs	and	to	guide	readers

Refer	to	the	Scoring	Guide	for	this	writing	task	to	help	you	understand	where	to	
focus	your	attention	and	efforts.

Prewriting
 1.	Reread	and	mark	the	writing	prompt	to	clarify	the	task.	

 2.	As	a	class,	brainstorm	ideas	for	the	class-generated	essay,	and	create	a	list	of	
possible	topics.	

 3.	With	your	class,	choose	a	topic	for	the	essay	and	write	it	here.	

 4.	To	create	an	effective	draft,	you	will	need	a	thesis	to	give	focus	to	the	essay.	
A	thesis	is	not	the	title	of	an	essay	(e.g., Computers)	or	an	announcement	of	
the	subject	to	the	reader	(e.g.,	In this essay, I will tell you about computers).	
A	thesis	is	a	writer’s	opinion	about	a	topic—the	point	that	he	or	she	is	making	
about	it.

 	 Using	the	sentence	stem	below,	write	a	thesis	statement	for	the	sample	
expository	essay.

 	 The	Westie	 	(topic and opinion)	because	
	(explanation).

30 SpringBoard® Writing Workshop

©
	2

01
4	

Co
lle

ge
	B

oa
rd

.	A
ll	

ri
gh

ts
	re

se
rv

ed
.

TCB_LA_WW_SE_G06_Exp.indd   30 30/07/14   8:44 AM



 	 Work	with	your	classmates	to	draft	a	thesis	statement	for	your	class	essay:

 5.	With	your	class,	decide	how	you	will	organize	your	body	paragraphs	to	support	
the	thesis.	Complete	the	graphic	organizer	by	choosing	supporting	ideas	and	
brainstorming	how	you	will	use	evidence	to	develop	each	one.

Organizing Supporting ideas and Details

Supporting idea Evidence: Facts, Examples, Details

Drafting the Essay
 6.	Working	with	your	teacher	and	classmates,	draft	the	introduction	to	your	

expository	essay.	Be	sure	to	include	the	following	elements:
•	Lead,	or	“hook”:	a	quote,	question,	anecdote,	or	intriguing	statement	used	as	

an	attention	grabber
•	context:	a	connection	between	the	lead	and	the	thesis
•	Thesis:	the	position	of	the	class	on	the	topic

 7.	Working	with	your	teacher	and	classmates,	draft	the	body	paragraphs	for	your	
expository	essay.	Be	sure	to	include	the	following	elements	in	each	paragraph:
•	Topic sentence: A	sentence	that	states	the	supporting	idea
•	Transition:	Words	used	to	connect	ideas	(e.g.,	for example, for instance)
•	Evidence:	Specific	examples,	details,	and	facts
•	commentary:	Sentences	that	explain	how	the	information	is	relevant	to	the	

topic	sentence	and	bring	a	sense	of	closure	to	the	paragraph
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Writing Workshop 3 (continued)

 8.	The	conclusion	should	follow	from	and	support	your	thesis.	Use	the	following	
questions	to	guide	your	thinking	in	drafting	a	conclusion:
•	What	did	you	say?	(literal)
•	What	does	it	mean?	(interpretive)
•	Why	does	it	matter?	(universal)	

check your Understanding
After	you	have	completed	this	process,	read	over	the	completed	expository	essay	
that	your	class	has	created.	Refer	to	the	Scoring	Guide	to	help	determine	how	well	
the	essay	meets	the	expectations.	Next,	consider	the	following:
•	Underline	the	thesis	statement	in	the	introduction	and	the	topic	sentence	of	each	

body	paragraph.
•	Does	the	essay	have	a	clear	purpose	and	audience?
•	Circle	the	transitions.	Do	transitions	connect	the	ideas	being	developed?	
•	How	relevant	are	the	examples	and	details	we	used	for	evidence	and	support?
•	Is	the	essay’s	style	appropriate	for	our	audience?
•	Does	the	essay	include	precise	and	vivid	language?	
•	Does	the	conclusion	follow	from	the	information	in	the	essay?

Revising for Language and Writer’s craft
coherence:	A	coherent	essay	is	one	that	ties	ideas	together	and	flows	smoothly,	
making	the	essay	easy	for	the	reader	to	follow.	One	way	to	revise	for	coherence	is	to	
use	transitional	words	within	and	between	paragraphs.	Another	way	is	to	use	varied	
sentence	structures.

Transitional words and phrases	guide	your	reader	from	one	sentence,	paragraph,	or	
thought	to	another.	
•	Transitions that	show examples:	that is, such as, for example, in other words, for 

instance	
•	Transitions that show time:	first, next, after, finally, then, at the same time
•	Transitions that show importance:	second, more important, most important, most 

of all, least, last but not least

 9.	Make	a	list	of	transitional	words	and	phrases	in	the	class	essay:

 10.	Rewrite	at	least	one	sentence	from	the	class	essay	to	add	transitional	words	or	
phrases,	and	then	share	your	proposed	revision	with	the	class.
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varied sentence structures	add	interest	for	the	reader.	Combine	short	simple	
sentences	by	using	coordinating conjunctions	(and, but, or)	to	show	relationships	
between	ideas.	Notice	the	punctuation	in	the	following	examples:
•	Use	the	coordinating	conjunction	and	to	express	similar	ideas.	Example:	“Riding	

a	bike	is	an	efficient	mode	of	transportation	for	teenagers,	and	it	provides	health	
benefits	to	the	rider.”

•	Use	the	coordinating	conjunction	but	to	express	different	ideas.	Example:	“Riding	
a	bike	is	an	efficient	mode	of	transportation	for	teenagers,	but	most	teenagers	
would	prefer	driving	a	car.”

•	Use	the	coordinating	conjunctions	or to	express	a	choice.	Example:	“Would	most	
teenagers	like	to	drive	a	car,	or	would	they	prefer	to	ride	with	another	driver?”

 11.	Revise	at	least	one	sentence	from	the	class	essay	by	using	coordinating	
conjunctions	to	vary	the	sentence	structure,	and	then	share	your	proposed	
revision	with	the	class.

Editing
 12.	After	presenting	your	revisions	to	the	class	and	hearing	the	suggested	revisions	

of	others,	it’s	time	to	polish	the	final	draft	of	the	expository	essay	by	editing	
for	mistakes.	Consider	all	of	the	elements	listed	in	the	Scoring	Guide	in	the	
Language	category.

AcTiviTy 3

Writing an Expository Essay with Peers 
WRiTing PROmPT:	Describe	a	geographical	feature	(such	as	a	mountain	range,	
desert,	valley,	ocean,	river,	or	lake)	that	is	essential	to	your	hometown	or	state.	
Explain	how	this	feature	contributes	to	the	economy,	culture,	and/or	personality	of	
a	place	(for	example,	how	a	mountain	range	attracts	skiers	and	hikers	to	the	region,	
or	how	an	ocean	supports	the	local	fishing	industry).	

Refer	to	the	Scoring	Guide	for	this	writing	task—it	will	help	you	understand	where	
to	focus	your	attention	and	efforts.	Be	sure	the	essay:
•	Presents	effective	introductory	and	concluding	paragraphs
•	Guides	the	reader’s	understanding	of	key	issues	in	body	paragraphs
•	Includes	specific	facts,	evidence,	details,	and	examples	in	body	paragraphs
•	Uses	an	appropriate	organizational	structure
•	Uses	a	variety	of	sentence	structures	and	transitions	to	link	paragraphs
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Writing Workshop 3 (continued)

Prewriting/Drafting 
 1.	With	your	writing	group,	reread	and	mark	the	prompt	to	highlight	major	

elements	of	the	task	you	are	being	asked	to	do.	

 2.	Review	the	writing	steps	from	the	class-constructed	expository	essay	and	apply	
them	to	your	group-constructed	essay.
•	Brainstorm	and	choose	a	topic.	
•	Draft	a	thesis	that	includes	your	topic	and	opinion.
•	Create	a	graphic	organizer	(such	as	the	one	on	page	5)	to	brainstorm	and	

organize	your	supporting	ideas	and	details.
•	Draft	an	introduction,	body	paragraphs,	and	conclusion.

Peer Review
 3.	You	will	evaluate	and	provide	feedback	for	another	group’s	essay,	based	on	

criteria	established	in	the	writing	prompt	and	the	Scoring	Guide.	Another	
group	will	review	the	work	your	group	has	done.	Use	the	revision	checklist	that	
follows	to	guide	your	peer	review.	

Expository Essay Revision checklist

Topic •	 Is	the	topic	made	clear	in	the	introduction?	Does	it	
	respond	to	the	prompt?

Thesis •	 Does	the	thesis	combine	the	topic	and	an	opinion?
•	 Does	the	writer	provide	explanation?

Support •	 What	facts,	statistics,	examples,	and	personal	experiences	
does	the	writer	use	to	support	the	thesis?

•	 Does	the	writer	include	relevant	details?
•	 Is	the	evidence	accurate,	current,	and	relevant	to	the	

topic?

Audience •	 Who	is	the	target	audience?
•	 Are	the	thesis,	topic,	and	supporting	ideas	appropriate	for	

the	target	audience?

Language and Style •	 Does	the	writer	use	precise	and	vivid	diction?
•	 Doe	the	writer	use	a	style	that	is	appropriate	for	the	

	purpose	and	audience?

conclusion •	 Does	the	writer	conclude	the	essay	in	a	way	that	follows	
from	and	supports	the	ideas	presented	in	the	essay?
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Revising/Editing
 4.	After	rereading	your	group’s	draft,	discuss	these	strategies	for	revision:

  Adding:	Are	there	any	changes	we	could	make	to	strengthen	the	essay?	Does	
anything	need	to	be	explained	more	clearly?

  Rearranging:	What	revisions	should	be	made	to	rearrange	the	structure	of	
paragraphs	or	sentences?

  Deleting:	Is	there	information	that	does	not	directly	support	the	main	idea?

  Editing:	Are	there	mistakes	in	conventions	that	should	be	corrected?

AcTiviTy 4

independent Writing
WRiTing PROmPT:	Think	about	a	goal	or	aspiration	that	middle	school	students	
typically	have	(e.g.,	entering	high	school,	learning	to	drive,	dating,	getting	a	job).	
Choose	one	and	write	a	multi-paragraph	essay	(at	least	four	paragraphs)	that	
describes	that	goal	or	aspiration	and	explains	why	you	think	it	is	an	important	part	
of	teenage	development.	Be	sure	the	essay
•	Presents	effective	introductory	and	concluding	paragraphs
•	Guides	and	informs	the	reader’s	understanding	of	key	issues	in	body	paragraphs
•	Includes	specific	facts,	evidence,	details,	and	examples	in	body	paragraphs
•	Includes	an	appropriate	organizational	structure	for	the	essay
•	Uses	a	variety	of	sentence	structures	and	transitions	to	link	paragraphs

Use	the	process	from	your	previous	activities	to	accomplish	your	task.	Be	sure	to	
refer	to	the	Scoring	Guide	before	you	write.
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Writing Workshop 3 (continued)

ScORing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	essay	
•	presents	a	topic	that	

is	focused	and	well	
developed	throughout	
the	essay

•	incorporates	specific	
and	relevant	facts,	
evidence,	details,	
and	examples	to	
guide	the	reader’s	
understanding	of	the	
main	ideas

The	essay
•	presents	a	topic	that	

is	clear	throughout	the	
essay

•	uses	facts,	evidence,	
details,	and	examples	
to	guide	the	reader’s	
understanding	of	the	
main	ideas

The	essay
•	presents	a	topic	that	

is	unfocused	and/or	
minimally	developed	
throughout	the	essay

•	contains	insufficient	or	
vague	facts,	evidence,	
details,	and	examples	
that	confuse	the	
reader’s	understanding	
of	the	main	ideas

The	essay
•	lacks	an	appropriate	

topic	in	response	to	
the	prompt

•	contains	minimal	
or	irrelevant	facts,	
evidence,	details,	
and	examples

Structure The	essay
•	leads	with	an	effective	

and	engaging	
introduction

•	effectively	sequences	
ideas	and	uses	
meaningful	transitions	
to	clarify	the	
relationship	among	
ideas

•	provides	an	insightful	
conclusion	that	follows	
from	and	supports	the	
explanation	presented

The	essay
•	presents	a	clear	and	

focused	introduction	
•	sequences	ideas	and	

uses	transitions	to	
create	coherence

•	provides	a	conclusion	
that	connects	the	larger	
ideas	presented

The	essay
•	contains	an	

underdeveloped	and/or	
unfocused	introduction	

•	presents	disconnected	
ideas	and	limited	use	of	
transitions

•	contains	an	
underdeveloped	or	
unfocused	conclusion

The	essay
•	contains	a	minimal	

or	incomplete	
introduction

•	uses	a	confusing	
organization	for	
evidence	and	
ideas	and/or	few	
or	no	meaningful	
transitions

•	provides	a	minimal	
conclusion	or	none	
at	all

Use of 
Language

The	essay
•	uses	a	variety	of	

sentence	structures	
to	enhance	the	
explanation

•	uses	diction	that	is	
deliberately	chosen	for	
the	topic,	audience,	
and	purpose

•	demonstrates	
technical	command	
of	conventions	of	
standard	English

The	essay
•	uses	a	variety	of	

sentence	structures	
•	uses	diction	that	is	

appropriate	to	the	topic,	
audience,	and	purpose

•	demonstrates	general	
command	of	standard	
English	conventions;	
minor	errors	in	
punctuation,	grammar,	
capitalization,	or	
spelling	do	not	interfere	
with	meaning

The	essay
•	shows	little	or	no	variety	

in	sentence	structure	
•	uses	diction	that	is	

inappropriate	at	times	
for	the	topic,	audience,	
and	purpose

•	demonstrates	
limited	command	
of	standard	English	
conventions;	errors	in	
grammar,	punctuation,	
capitalization,	or	
spelling	interfere	with	
meaning

The	essay
•	shows	incorrect	or	

inconsistent	use	of	
sentence	structure	

•	uses	diction	that	is	
inappropriate	for	
the	topic,	audience,	
and	purpose

•	demonstrates	
limited	command	
of	standard	English	
conventions;	
multiple	serious	
errors	interfere	with	
meaning
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4Writing Workshop

narrative Writing: short story
Learning Targets
•	Write	narratives	to	develop	real	or	imagined	experiences	or	events	using	effective	

technique,	relevant	descriptive	details,	and	well-structured	event	sequences.
•	Engage	and	orient	the	reader	by	establishing	a	context	and	introducing	a	narrator	

and/or	characters;	organize	an	event	sequence	that	unfolds	naturally	and	
logically.

•	Use	narrative	techniques,	such	as	dialogue,	pacing,	and	description,	to	develop	
experiences,	events,	and/or	characters.

•	Use	a	variety	of	transition	words,	phrases,	and	clauses	to	convey	sequence	and	
signal	shifts	from	one	time	frame	or	setting	to	another.

•	Use	precise	words	and	phrases,	relevant	descriptive	details,	and	sensory	language	
to	convey	experiences	and	events.

•	Provide	a	conclusion	that	follows	from	the	narrated	experiences	or	events.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new	
approach.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	
and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	their	own	clearly.

•	Come	to	discussions	prepared,	having	read	or	studied	required	material;	explicitly	
draw	on	that	preparation	by	referring	to	evidence	on	the	topic,	text,	or	issue	to	
probe	and	reflect	on	ideas	under	discussion.

•	Use	punctuation	(commas,	parentheses,	dashes)	to	set	off	nonrestrictive/
parenthetical	elements.

Writing a Short Story
A	short	story	is	a	type	of	creative	text	in	which	writers	share	deep	insights	and	
observations	about	life	through	characters	and	theme.	You’ve	probably	heard	
dozens	of	stories	from	your	friends,	though	they	probably	weren’t	written	down.	
Some	of	the	same	rules	apply	for	a	good	written	short	story.	The	story	should	have	
details	to	bring	it	to	life,	it	should	be	ordered	so	that	it	makes	sense,	and	it	should	
have	an	ending	that	brings	everything	together	or	makes	a	point.	Most	importantly,	
it	shouldn’t	be	too	long!	When	writing	short	stories,	writers	can	draw	on	their	own	
personal	experiences	and	use	imaginative	thinking.

In	this	workshop	you	will	work	with	your	teacher	and	with	your	classmates	to	
construct	two	model	short	stories.	You	will	then	use	these	models	to	construct	your	
own	story.

AcTiviTy 1

Discovering the Elements of a Short Story
Before Reading
 1.	Think	about	a	story	you’ve	read	that	you	really	enjoyed.	What	did	you	like	about	

the	story?

LEArning 
strAtEgiEs
Think-Pair-Share,	
Brainstorming,	Marking	
the	Text,	Graphic	
Organizer,	Skimming/
Scanning,	Visualizing,	
Drafting,	Role	Playing,	
Self-Editing/Peer	Editing,	
Webbing,	Sharing	and	
Responding,	Marking	
the	Draft,	Note-Taking,	
Adding,	Unpacking	the	
Prompt
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Writing Workshop 4 (continued)

My notes

 2.	What	are	some	elements	that	are	common	to	good	short	stories?

During Reading
 3.	As	you	read	“The	Fun	They	Had,”	look	for	elements	of	a	good	story	and	

mark	the	text	when	you	find	them.

The Fun They 
Had
By Isaac Asimov

Margie even wrote about it that night in her diary. On the page headed May 17, 
2157, she wrote, “Today, Tommy found a real book!”

It was a very old book. Margie’s grandfather once said that when he was a little boy, 
his grandfather told him that there was a time when all stories were printed on paper.

They turned the pages, which were yellow and crinkly, and it was awfully funny 
to read words that stood still instead of moving the way they were supposed to—on a 
screen, you know. And then, when they turned back to the page before, it had the same 
words on it that it had had when they read it the first time.

“Gee,” said Tommy, “what a waste. When you’re through with the book, you just 
throw it away, I guess. Our television screen must have had a million books on it and 
it’s good for plenty more. I wouldn’t throw it away.”

“Same with mine,” said Margie. She was eleven and hadn’t seen as many telebooks 
as Tommy had. He was thirteen. She said, “Where did you find it?”

“In my house.” He pointed without looking, because he was busy reading. “In the 
attic.”

“What’s it about?”

“School.”

Margie was scornful. “School? What’s there to write about school? I hate school.”

Margie always hated school, but now she hated it more than ever. The mechanical 
teacher had been giving her test after test in geography, and she had been doing worse 
and worse until her mother had shaken her head sorrowfully and sent for the County 
Inspector.

He was a round little man with a red face and a whole box of tools with dials and 
wires. He smiled at Margie and gave her an apple, then took the teacher apart. Margie 
had hoped he wouldn’t know how to put it together again, but he knew how all right, 
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and, after an hour or so, there it was again, large and black and ugly, with a big screen 
on which all the lessons were shown and the questions were asked. That wasn’t so bad. 
The part Margie hated most was the slot where she had to put homework and test 
papers. She always had to write them out in a punch code they made her learn when 
she was six years old, and the mechanical teacher calculated the mark in no time.

The Inspector had smiled after he was finished and patted Margie’s head. He 
said to her mother, “It’s not the little girl’s fault, Mrs. Jones. I think the geography 
sector was geared a little too quick. Those things happen sometimes. I’ve slowed it 
up to an average ten-year level. Actually, the over-all pattern of her progress is quite 
satisfactory.” And he parted Margie’s head again.

Margie was disappointed. She had been hoping they would take the teacher away 
altogether. They had once taken Tommy’s teacher away for nearly a month because the 
history sector had blanked out completely.

So she said to Tommy, “Why would anyone write about school?”

Tommy looked at her with very superior eyes. “Because it’s not our kind of school, 
stupid. This is the old kind of school that they had hundreds and hundreds of years 
ago.” He added loftily, pronouncing the word carefully, “Centuries ago.”

Margie was hurt. “Well, I don’t know what kind of school they had all that time 
ago.” She read the book over his shoulder for a while, then said, “Anyway, they had a 
teacher.”

“Sure they had a teacher, but it wasn’t a regular teacher. It was a man.”

“A man? How could a man be a teacher?”

“Well, he just told the boys and girls things and gave them homework and asked 
them questions.”

“A man isn’t smart enough.”

“Sure he is. My father knows as much as my teacher.”

“He can’t. A man can’t know as much as a teacher.”

“He knows almost as much, I betcha.”

Margie wasn’t prepared to dispute that. She said, “1 wouldn’t want a strange man 
in my house to teach me.”

Tommy screamed with laughter. “You don’t know much, Margie. The teachers 
didn’t live in the house. They had a special building and all the kids went there.”

“And all the kids learned the same thing?”

“Sure, if they were the same age.”

“But my mother says a teacher has to be adjusted to fit the mind of each boy and 
girl it teaches and that each kid has to be taught differently.”

“Just the same they didn’t do it that way then. If you don’t like it, you don’t have to 
read the book.”

“I didn’t say I didn’t like it,” Margie said quickly. She wanted to read about those 
funny schools.

They weren’t even half-finished when Margie’s mother called, “Margie! School!”

Margie looked up. “Not yet, Mamma.”

“Now!” said Mrs. Jones. “And it’s probably time for Tommy, too.”

My notes
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Writing Workshop 4 (continued)

Margie said to Tommy, “Can I read the book some more with you after school?”

“Maybe,” he said nonchalantly. He walked away whistling, the dusty old book 
tucked beneath his arm.

Margie went into the schoolroom. It was right next to her bedroom, and the 
mechanical teacher was on and waiting for her. It was always on at the same time every 
day except Saturday and Sunday, because her mother said little girls learned better if 
they learned at regular hours.

The screen was lit up, and it said: “Today’s arithmetic lesson is on the addition of 
proper fractions. Please insert yesterday’s homework in the proper slot.”

Margie did so with a sigh. She was thinking about the old schools they had 
when her grandfather’s grandfather was a little boy. All the kids from the whole 
neighborhood came, laughing and shouting in the schoolyard, sitting together in the 
schoolroom, going home together at the end of the day. They learned the same things, 
so they could help one another on the homework and talk about it.

And the teachers were people...

The mechanical teacher was flashing on the screen: “When we add the fractions 
1/2 and 1/4...”

Margie was thinking about how the kids must have loved it in the old days. She 
was thinking about the fun they had.

After Reading
 4. What is the main focus of this short story?

The Elements of a Short Story
The short story mode includes these elements: plot, point of view, 
characterization, setting, and dialogue. In order to write a short story, you 
need to be able to recognize these basic elements of a work of fiction:

Plot
The plot is the sequence of events and actions that get the characters in the 
story from point A to point B, then to point C, and so on. The structure of a 
plot includes the Exposition, or starting point for the story; the conflicts of 
the Rising Action, which lead to the Climax; and the Falling Action, which 
leads to the Resolution.

 5. Use the Plot Diagram graphic organizer below to sketch out the plot of 
“The Fun They Had.”

My Notes
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Plot Diagram Climax

Conflict

Exposition

Risi
ng Actio

n

Falling Action

Resolution

Point of view
Stories	are	often	told	from	either	a	first-person	or	a	third person	point	of	view.	In	
this	story,	an	outside	narrator	tells	the	story	and	reveals	only	Margie’s	thoughts	and	
feelings.	The	outside	narrator	indicates	that	the	author	is	using	third-person limited	
point	of	view.

 6.	Underline	or	highlight	the	language	in	the	story	that	reveals	Margie’s	thoughts	
and	feelings.
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Writing Workshop 4 (continued)

characterization
Characterization	is	the	way	in	which	the	writer	reveals	the	personality	of	a	character.

 7.	What	does	the	reader	know	about	Margie?	What	has	the	writer	revealed	about	
her?	Add	your	findings	to	the	Characterization	graphic	organizer.

Setting
Setting	is	the	time,	place,	and	conditions	in	which	the	story	happens.	

 8.	What	is	the	setting	for	the	story?	Circle	the	words	and	phrases	that	help	make	
the	setting	believable.

Dialogue
The	main	purpose	of	dialogue	is	communication	between	characters.	It	provides	
information,	reveals	the	characters,	and	helps	to	move	the	story	along.

 9.	Reread	the	first	dialogue	between	Tommy	and	Margie.	What	does	the	
conversation	reveal	about	the	following?

•	Margie:

•	Tommy:

•	The	setting:

•	The	plot:

Margie
Physical 

Characteristics

Other 
details

Thoughts/ 
Feelings

Actions
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AcTiviTy 2

Writing a class-constructed Short Story
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	at	the	beginning	of	this	lesson.	Refer	to	the	Scoring	Guide	for	this	
writing	task.	It	will	help	you	understand	where	to	focus	your	attention	and	efforts.

You	can	find	ideas	for	a	storyby	putting	an	original	twist	on	a	familiar	story.	For	
example,	at	the	end	of	“The	Fun	They	Had,”	Margie	is	daydreaming	about	schools	
of	the	past—which	would	be	our	schools	today!	Imagine	that	she	suddenly	finds	
herself	at	your	school,	at	an	event	or	a	time	of	day	when	she	would	actually	
experience	“the	fun	they	had.”

Prewriting

Planning the Plot
 1.	With	your	class,	brainstorm	the	possibilities	of	this	situation.What	might	

happen	to	Margie?	Take	notes	on	the	ideas	suggested.	Use	the	following		
Plot Diagram to	guide	your	brainstorming.

Plot Diagram Climax

Conflict

Exposition

Risi
ng Actio

n

Falling Action

Resolution
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Writing Workshop 4 (continued)

Planning the Setting
 2.	Close	your	eyes	and	visualize	the	place	where	Margie	has	magically	appeared.	

What	does	it	look	like?	What	time	of	day	or	what	time	of	year	is	it?	Think	about	
ways	in	which	the	setting	may	appeal	to	the	senses.	In	a	class	discussion,	share	
your	responses	to	the	questions	below.

Planning Point of view
 3.	Based	on	what	you	know	about	Margie,	how	would	she	respond	to	this	

new	place?	Using	notebook	paper,	jot	down	some	of	her	observations	and	
responses,	using	third-person	limited	point	of	view.	Remember	that	in	your	
story,	you	will	use	Margie’s	name	and	the	pronouns	she	and	her.

Planning characters and Dialogue
 4.	Think	of	a	character	Margie	would	encounter	during	her	visit.	Describe	this	

character.

 5.	With	your	class,	write	and	role	play	dialogue	that	moves	the	plot	forward.	Aim	
for	a	minimum	of	five	sentences	of	dialogue	in	your	story.

Drafting
 6.	Revisit	the	class	list	of	possible	events	in	this	story.	Refine	the	rising	action,	

climax,	and	resolution.

 7.	Write	a	first	draft	of	your	class-constructed	story.	Use	your	notes	and	your	
graphic	organizers	to	guide	your	writing.	Be	sure	to	include	two	parentheticals	
to	add	information	and	two	parentheticals	in	dialogue	to	show	who	is	speaking.

What	does	Margie	see?	(Include	
colors,	objects,	activities,	etc.)

What	sounds	does	she	hear?

What	textures	does	she	feel?

What	scents	or	odors	does	she	
smell?

What	might	she	taste in	this	setting?
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check your Understanding
After	you	have	drafted	your	short	story,	use	the	following	checklist	and	the	Scoring	
Guide	to	evaluate	your	story	and	consider	revisions.
•	Does	the	story	include	well-structured	event	sequences?
•	Is	there	a	well-defined	narrator	and/or	characters?
•	Have	you	chosen	and	kept	one	point	of	view	throughout	your	story?
•	Have	you	included	descriptive,	sensory	details	to	make	the	setting	and	characters	

clear?
•	How	is	dialogue	used	to	show	character	and	move	the	plot?

Revising

Revising for Sensory Details
 8.	Review	the	first	draft	of	your	class-constructed	short	story.	Where	might	you	add	

sensory	details	to	make	the	setting	more	believable?	Make	any	necessary	revisions.

Revising for Dialogue
Look	over	your	draft	again.	Where	might	you	use	dialogue	to	reveal	information	
about	the	characters	and	to	move	the	plot	along?	Revise	and	add	dialogue	or	
substitute	text	with	dialogue.	Aim	for	a	minimum	of	five	sentences	of	dialogue.

Revising for Language and Writer’s craft
Now	that	the	short	story	is	fully	drafted,	consider	more	carefully	the	language	used	
to	convey	your	ideas.	A	writer	makes	deliberate	stylistic	choices	in	language	for	
effect.

A	parenthetical	is	a	phrase	that	is	inserted	into	a	sentence	to	add	a	little	extra	
information	or	description.	They	are	called	parentheticals	because	we	often	use	
parentheses	to	show	where	they	begin	and	end.

Writers	can	use	other	punctuation	besides	parentheses	to	add	a	parenthetical.	
Dashes	and	commas	also	work.	Isaac	Asimov	uses	commas	to	insert	parentheticals	
in	his	story,	“The	Fun	We	Had.”

They turned the pages,	which were yellow and crinkly, and it was awfully funny 
to read words that stood still…

Margie had hoped he wouldn’t know how to put it together again, but he knew 
how all right, and, after an hour or so, there it was again, large and black and 
ugly, with a screen on which all the lessons were shown and the questions were 
asked.

Asimov	also	uses	parentheticals	with	his	dialogue	to	indicate	who	is	speaking:
“Gee,” said Tommy, “what a waste.”

It’s	important	to	insert	the	parenthetical	smoothly,	at	a	good	moment	in	the	
sentence.	Look	for	a	pause	or	sentence	shift,	which	is	usually	indicated	with	a	
comma.

correct: “Maria took the keys,” warned Jose, “there’s no way to get in.”
incorrect: “Maria took the keys, there’s no” warned Jose, “way to get in.”
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Writing Workshop 4 (continued)

Remember,	the	sentence	must	be	complete	with	or	without	the	parenthetical	
phrase.

With the parenthetical: The dirty car, spewing exhaust, drove up the hill. 
Without the parenthetical: The dirty car drove up the hill.

Practice
Use	a	parenthetical	to	add	more	information	or	description	to	the	sentence	below:

	
David	picked	up	the	broken	toy,								 											,		
and	walked	slowly	into	the	house.

Rewrite	the	next	sentence,	moving	the	parenthetical	that	tells	who	is	speaking	to	a	
new	position	in	the	sentence.	Remember	to	look	for	a	pause	or	sentence	shift.

“This	is	the	strangest	party	I’ve	ever	been	to,	but	I’m	having	fun,”	said	Lee.

In	the	short	stories	that	you	will	create	as	a	class	and	with	a	partner,	include	at	least	
two	parentheticals	to	add	information	or	description,	and	at	least	two	parentheticals	
in	dialogue	to	indicate	who	is	speaking.

Revising for Parentheticals
 9.	Reread	your	draft.	Have	you	included	at	least	two	parentheticals	to	add	

information	or	description	and	two	parentheticals	in	dialogue?	Use	your	
Language	and	Writer’s	Craft	Practice	as	a	guide	as	you	look	over	and	revise	your	
draft.

Editing
 10.	Review	the	final	draft	of	your	class-constructed	the	story	to	be	sure	it	meets	the	

requirements	listed	in	the	Learning	Targets.	Revise	as	necessary.

AcTiviTy 3

Writing a Short Story with a Partner
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	the	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and	

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description
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Prewriting
generating content
 1.	On	separate	paper,	create	a	web	and	brainstorm	as	many	twists	on	the	class-

constructed	story	as	you	can.

 2.	Work	with	your	partner	and	take	prewriting	notes	for	your	shared	story.

Planning the Plot
 3.	Copy	the	Plot Diagram graphic organizer	and	use	it	to	plan	the	plot	of	your	

story.	Remember	that	each	event	must	lead	believably	to	the	next.

Planning the Setting
 4.	Use	the	Setting graphic organizer	to	plan	how	you	can	use	sensory	detail	to	

make	your	setting	believable.

Sights	(Include	colors,	objects,	
activities,	etc.)

Sounds

Textures,	Temperatures

Scents	or	Odors

Flavors	

Planning characters
 5.	Use	the	character graphic organizer	to	plan	each	of	your	characters.	Add	

more	spokes	to	the	graphic	organizer	as	needed,	and	create	additional	graphic	
organizers	for	other	characters	on	separate	sheets	of	paper.©
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Writing Workshop 4 (continued)

Drafting
 6.	Refer	to	Asimov’s	story	and	your	class-constructed	model	story,	your	notes,	and	

your	graphic	organizers	as	you	and	your	partner	draft	an	opening	to	your	story	
together.	You	might	begin	in	the	middle	of	the	action	or	begin	with	dialogue	
between	two	characters,	or	you	might	have	another	opening	in	mind.

 7.	Join	another	partner	pair	to	share	and	respond	to	ideas	for	refining	your	story	
opening.	Mark	the	draft,	and	take	good	notes	so	you	will	remember	what	you	
discuss.

 8.	Use	your	models	and	your	notes	while	you	and	your	partner	continue	drafting	
your	story.	Don’t	be	afraid	to	change	your	original	plot	line,	as	long	as	you	and	
your	partner	agree.

 9.	With	your	other	partner	pair,	share	and	respond	to	ideas	for	refining	the	middle	
of	your	story.	Remember	to	take	good	notes.

 10.	Reread	the	endings	of	your	model	stories.	With	your	partner,	draft	an	ending	for	
your	story.

Revising
 11.	With	your	other	partner	pair,	share	and	respond	to	ideas	for	refining	your	

story’s	ending.	Again,	take	good	notes.

Character’s 
Name
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 12.	Reread	your	draft	and	find	each	detail	of	the	setting.	Consider	where	you	might	
add	sensory	details	to	make	the	setting	believable	for	the	reader,	and	revise	
accordingly.

 13.	Reread	your	draft	and	consider	where	you	might	use	dialogue	to	reveal	information	
about	the	characters	and	to	move	the	plot	along.	Revise	and	add	dialogue	or	
substitute	text	with	dialogue.	Aim	for	at	least	five	sentences	of	dialogue.

 14.	Using	your	Language	Practice	as	a	guide,	make	sure	that	you	have	included	
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two	
parentheticals	in	dialogue	to	indicate	who	is	speaking.

Peer Review
 15.	Reread	your	draft	and	check	your	work	against	the	list	of	different	parts	of	a	

good	short	story	that	the	class	created.	Take	notes	on	any	missing	elements	and	
discuss	areas	where	you	agree	that	you	need	to	revise.	Make	a	plan	for	revision.

 16.	Join	your	other	partner	pair	in	sharing	and	responding	to	thoughts	and	
suggestions	about	your	writing.	Use	their	feedback	on	your	story	to	help	you	
discover	additional	ideas	for	revision.

 17.	Use	your	notes	and	the	feedback	from	your	writing	discussions	as	you	revise	
your	short	story.

Editing
 18.	Edit	your	story	to	correct	errors	and	prepare	your	work	for	publication.

AcTiviTy 4

independent Writing
WRiTing PRomPT:	Write	a	short	story	that	meets	the	requirements	listed	in	
Learning	Targets	and	the	Scoring	Guide.	Be	sure	to
•	Establish	setting
•	Include	clear	sequences	of	events
•	Develop	a	well-defined	narrator	and/or	characters
•	Choose	and	maintain	a	definite	point	of	view	throughout	the	story
•	Include	descriptive	sensory	details	to	make	the	setting	and	characters	clear	and	

interesting
•	Use	dialogue	to	show	character	and	move	the	plot
•	Use	parentheticals	to	add	information	or	description

You	may	want	to	use	the	graphic	organizers	from	the	earlier	activities	to	help	you	
create	plot	and	characters	for	your	new	short	story.

Revisit	the	web	that	you	and	your	partner	created	for	Activity	3.Think	of	twists	on	
other	stories	that	you	know,	or	go	through	your	own	portfolio	and	then	brainstorm	
ideas	for	a	story	that	you	want	to	write.	Complete	your	story,	revise	as	needed,	and	
prepare	it	for	sharing	with	peers.	As	in	the	story	you	wrote	with	a	partner,	include	
at	least	two	parentheticals	to	add	information	or	description,	and	at	least	two	
parentheticals	in	the	dialogue	to	indicate	who	is	speaking.
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Writing Workshop 4 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	story
•	creates	a	vivid	setting	

through	the	effective	use	
of	sensory	details

•	provides	an	intriguing	
plot	that	that	unfolds	
naturally	and	logically	to	
sustain	reader	interest

•	presents	a	consistent	
and	distinct	point	of	
view

The	story
•	creates	a	believable	

setting	through	the	use	
of	sensory	details

•	includes	a	logical,	
clearly	defined	plot	
contains	a	clearly	
defined	point	of	view

The	story
•	presents	an	

unbelievable	setting	
with	limited	use	of	
sensory	details

•	contains	a	confusing	
plot

•	contains	an	unfocused	
or	inconsistent	point	
of	view

The	story
•	presents	a	

setting	that	is	not	
believable	and	
provides	no	sensory	
details

•	contains	no	
recognizable	plot

•	contains	no	
recognizable	point	
of	view

Structure The	story
•	leads	with	an	appealing	

opening	that	entices	
reader

•	effectively	sequences	
events	to	steadily	build	
toward	a	climax

•	provides	an	insightful	
ending	with	a	clear	and	
reasonable	resolution

The	story
•	presents	an	opening	

that	grabs	reader’s	
attention

•	includes	a	sequence	of	
events	that	build	toward	
a	climax

•	provides	an	ending	
that	contains	a	clear	
resolution

The	story
•	contains	an	

opening	that	is	
underdeveloped	or	
lacks	interest	for	
readers

•	presents	
disconnected	events	
or	an	incomplete	or	
unfocused	climax

•	contains	an	
ending	that	is	
underdeveloped	with	
little	or	no	resolution

The	story
•	contains	an	opening	

that	is	undeveloped	
or	lacks	interest	for	
readers

•	presents	
disconnected	
events	and	an	
unfocused,	
confusing	climax

•	contains	an	
ending	with	no	
recognizable	
resolution

Use of 
Language

The	story
•	uses	well-written	

dialogue	to	enhance	the	
story	line	and	deepen	
reader’s	understanding	
of	characters

•	effectively	uses	details	
and	sensory	language	to	
enhance	the	effect.

•	demonstrates	technical	
command	of	standard	
English	conventions

•	effectively	uses	
punctuation	to	insert	
parentheticals	into	
sentences

The	story
•	uses	dialogue	to	

develop	the	story	line	
and	characters

•	uses	details	and	
sensory	language	to	
create	a	clear	effect

•	demonstrates	
general	command	of	
conventions;	minor	
errors	in	punctuation,	
grammar,	capitalization,	
or	spelling	do	not	
interfere	with	meaning

•	occasionally	uses	
punctuation	to	insert	
parentheticals	into	
sentences

The	story
•	uses	incomplete	or	

inappropriate	dialogue
•	uses	little	or	no	detail	

or	sensory	language	
to	establish	a	vivid	
impression

•	demonstrates	
limited	command	of	
conventions;	errors	in	
grammar,	punctuation,	
capitalization,	or	
spelling	interfere	with	
meaning

•	does	not	use	or	
incorrectly	uses	
punctuation	to	insert	
parentheticals	

The	story
•	uses	little	or	no	

dialogue
•	misuses	or	does	

not	use	detail	or	
sensory	language

•	misuses	
conventions	to	
the	degree	that	
it	interferes	with	
meaning

•	misuses	or	does	
not	use	correct	
punctuation	
to	insert	
parentheticals	
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5Writing Workshop

response to Literary texts:  
short story
Learning Targets
•	Develop	the	topic	with	relevant	facts,	definitions,	concrete	details,	quotations,	or	

other	information	and	examples.
•	With	some	guidance	and	support	from	peers	and	adults,	develop	and	strengthen	

writing	as	needed	by	planning,	revising,	editing,	rewriting,	or	trying	a	new	
approach.

•	Demonstrate	command	of	the	conventions	of	standard	English	capitalization,	
punctuation,	and	spelling	when	writing.

•	Cite	textual	evidence	to	support	analysis	of	what	the	text	says	explicitly	as	well	as	
inferences	drawn	from	the	text.

•	Describe	how	a	particular	story’s	or	drama’s	plot	unfolds	in	a	series	of	episodes	
as	well	as	how	the	characters	respond	or	change	as	the	plot	moves	toward	a	
resolution.

•	Engage	effectively	in	a	range	of	collaborative	discussions	(one-on-one,	in	groups,	
and	teacher-led)	with	diverse	partners	on	grade	6	topics,	texts,	and	issues,	
building	on	others’	ideas	and	expressing	their	own	clearly.

Response to Literary Texts: Short Story
The	purpose	of	a	response-to-literature	essay	is	to	demonstrate	thoughtful	
understanding	of	a	literary	text.	The	writer	identifies	a	central	idea	about	the	text	
and	supports	it	with	evidence	from	the	text	to	convey	meaning	to	the	reader.	In	a	
multi-paragraph	response	to	literature,	you	should
•	Present	effective	introductory	and	concluding	paragraphs
•	Develop	an	interpretation	and	state	it	as	a	thesis
•	Provide	evidence	from	the	text	to	demonstrate	understanding
•	Guide	and	inform	the	reader’s	understanding	of	key	issues	in	body	paragraphs
•	Include	specific	evidence,	details,	and	examples	in	body	paragraphs
•	Include	an	appropriate	organizational	structure	for	the	essay
•	Use	a	variety	of	sentence	structures	and	transitions	to	link	paragraphs

You	will	work	with	your	teacher	and	classmates	to	construct	two	model	essays.	
Then	you	will	use	these	models	to	write	your	own	essay.	Be	sure	to	review	the	
Scoring	Guide	to	understand	the	specific	requirements	of	this	writing	activity.

AcTiviTy 1

Discovering Elements of a Multi-Paragraph 
Response to Literature
Before Reading
 1.	Quickwrite: What	do	you	know	about	writing	a	response	to	literature?	How	does	

an	essay	of	this	type	differ	from	other	essays	you	have	written	in	the	past?

LEArning 
strAtEgiEs
Quickwrite,	Close	
Reading,	Outlining,	Think	
Aloud,	Marking	the	Text,	
Graphic	Organizer,	Note-
Taking,	Think-Pair-Share,	
Brainstorming,	Webbing,	
Drafting,	Freewriting,	
Sharing	and	Responding,	
Rearranging,	Deleting
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Writing Workshop 5 (continued)

My Notes During Reading

 2. Conduct a close reading of Langston Hughes’s short story “Thank You, 
M’am.” As you read, mark the text to identify Roger’s actions.

Sample Text

Thank You, M’am
by Langston Hughes

She was a large woman with a large purse that had everything in it but hammer 
and nails. It had a long strap, and she carried it slung across her shoulder. It was about 
eleven o’clock at night, and she was walking alone, when a boy ran up behind her and 
tried to snatch her purse. The strap broke with the single tug the boy gave it from 
behind. But the boy’s weight and the weight of the purse combined caused him to lose 
his balance so, instead of taking off full blast as he had hoped, the boy fell on his back 
on the sidewalk, and his legs flew up. The large woman simply turned around and 
kicked him right square in his blue-jeaned sitter. Then she reached down, picked the 
boy up by his shirt front, and shook him until his teeth rattled.

After that the woman said, “Pick up my pocketbook, boy, and give it here.” She still 
held him. But she bent down enough to permit him to stoop and pick up her purse. 
Then she said, “Now ain’t you ashamed of yourself?”

Firmly gripped by his shirt front, the boy said, “Yes’m.”

The woman said, “What did you want to do it for?”

The boy said, “I didn’t aim to.”

She said, “You a lie!”

By that time two or three people passed, stopped, turned to look, and some stood 
watching.

“If I turn you loose, will you run?” asked the woman.

“Yes’m,” said the boy.

“Then I won’t turn you loose,” said the woman. She did not release him.

“I’m very sorry, lady, I’m sorry,” whispered the boy.

“Um-hum! And your face is dirty. I got a great mind to wash your face for you. 
Ain’t you got nobody home to tell you to wash your face?”

 “No’m,” said the boy.

“Then it will get washed this evening,” said the large woman starting up the street, 
dragging the frightened boy behind her.

He looked as if he were fourteen or fifteen, frail and willow-wild, in tennis shoes 
and blue jeans.

The woman said, “You ought to be my son. I would teach you right from wrong. 
Least I can do right now is to wash your face. Are you hungry?”

 “No’m,” said the being dragged boy. “I just want you to turn me loose.”

“Was I bothering you when I turned that corner?” asked the woman.
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“No’m.”

“But you put yourself in contact with me,” said the woman. “If you think that 
that contact is not going to last awhile, you got another thought coming. When I get 
through with you, sir, you are going to remember Mrs. Luella Bates Washington Jones.”

 Sweat popped out on the boy’s face and he began to struggle. Mrs. Jones stopped, 
jerked him around in front of her, put a half-nelson about his neck, and continued to 
drag him up the street. When she got to her door, she dragged the boy inside, down a 
hall, and into a large kitchenette-furnished room at the rear of the house. She switched 
on the light and left the door open. The boy could hear other roomers laughing and 
talking in the large house. Some of their doors were open, too, so he knew he and the 
woman were not alone. The woman still had him by the neck in the middle of her 
room.

She said, “What is your name?”

“Roger,” answered the boy.

“Then, Roger, you go to that sink and wash your face,” said the woman, whereupon 
she turned him loose--at last. Roger looked at the door—looked at the woman—looked 
at the door—and went to the sink.

Let the water run until it gets warm,” she said. “Here’s a clean towel.”

“You gonna take me to jail?” asked the boy, bending over the sink.

“Not with that face, I would not take you nowhere,” said the woman. “Here I am 
trying to get home to cook me a bite to eat and you snatch my pocketbook! Maybe, you 
ain’t been to your supper either, late as it be. Have you?”

 “There’s nobody home at my house,” said the boy.

“Then we’ll eat,” said the woman, “I believe you’re hungry—or been hungry—to 
try to snatch my pocketbook.”

 “I wanted a pair of blue suede shoes,” said the boy.

“Well, you didn’t have to snatch my pocketbook to get some suede shoes,” said 
Mrs. Luella Bates Washington Jones. “You could of asked me.”

 “M’am?”

The water dripping from his face, the boy looked at her. There was a long pause. 
A very long pause. After he had dried his face and not knowing what else to do dried 
it again, the boy turned around, wondering what next. The door was open. He could 
make a dash for it down the hall. He could run, run, run, run, run!

The woman was sitting on the day-bed. After a while she said, “I were young once 
and I wanted things I could not get.”

There was another long pause. The boy’s mouth opened. Then he frowned, but not 
knowing he frowned.

The woman said, “Um-hum! You thought I was going to say but, didn’t you? You 
thought I was going to say, but I didn’t snatch people’s pocketbooks. Well, I wasn’t going 
to say that.” Pause. Silence. “I have done things, too, which I would not tell you, son—
neither tell God, if he didn’t already know. So you set down while I fix us something to 
eat. You might run that comb through your hair so you will look presentable.”

In another corner of the room behind a screen was a gas plate and an icebox. Mrs. 
Jones got up and went behind the screen. The woman did not watch the boy to see if 
he was going to run now, nor did she watch her purse which she left behind her on the 
day-bed. But the boy took care to sit on the far side of the room where he thought she 

My notes
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Writing Workshop 5 (continued)

could easily see him out of the corner other eye, if she wanted to. He did not trust the 
woman not to trust him. And he did not want to be mistrusted now.

 “Do you need somebody to go to the store,” asked the boy, “maybe to get some 
milk or something?”

 “Don’t believe I do,” said the woman, “unless you just want sweet milk yourself. I 
was going to make cocoa out of this canned milk I got here.”

 “That will be fine,” said the boy.

She heated some lima beans and ham she had in the icebox, made the cocoa, and 
set the table. The woman did not ask the boy anything about where he lived, or his 
folks, or anything else that would embarrass him. Instead, as they ate, she told him 
about her job in a hotel beauty-shop that stayed open late, what the work was like, and 
how all kinds of women came in and out, blondes, red-heads, and Spanish. Then she 
cut him a half of her ten-cent cake.

“Eat some more, son,” she said.

When they were finished eating she got up and said, “Now, here, take this ten 
dollars and buy yourself some blue suede shoes. And next time, do not make the 
mistake of latching onto my pocketbook nor nobody else’s—because shoes come be 
devilish like that will burn your feet. I got to get my rest now. But I wish you would 
behave yourself, son, from here on in.”

 She led him down the hall to the front door and opened it. “Goodnight!” Behave 
yourself, boy!” she said, looking out into the street.

The boy wanted to say something else other that “Thank you, m’am” to Mrs. Luella 
Bates Washington Jones, but he couldn’t do so as he turned at the barren stoop and 
looked back at the large woman in the door. He barely managed to say “Thank you” 
before she shut the door. And he never saw her again.

After Reading
 3.	Next,	share	your	marked	text	with	a	partner	and	then	the	class.	After	class	

discussion,	use	the	graphic	organizer	provided	to	chart	responses	and	to	
consider	how	Roger	changes.	You	are	preparing	to	write	a	character	analysis	
essay.

character Analysis chart

Roger’s Actions What the Actions Tell About His  
character – interpretation 

My notes
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 4.	Review	Roger’s	actions	you	charted	on	the	graphic	organizer,	and	discuss	the	
following	questions	with	your	partner:
•	How	does	Roger’s	character	change	in	this	story?
•	What	do	you	think	Roger	learned	from	his	encounter	with	Mrs.	Jones?

check your Understanding
How	does	Langston	Hughes	use	dialogue	to	create	tension	and	intrigue	for	the	
audience?	What	is	the	purpose	of	having	Mrs.	Jones	speak	more	than	Roger?		
Is	this	effective?	Why	or	why	not?

AcTiviTy 2

Writing a class Essay
WRiTing PRoMPT:	In	the	short	story,	“Thank	You,	Ma’m,”	Langston	Hughes	
creates	two	memorable	characters	whose	chance	encounter	causes	a	change	in	
both	characters.	In	a	multi-paragraph	response-to-literature	essay,	analyze	what	
text	reveals	how	Roger’s	actions	over	the	course	of	the	story	change.	Be	sure	the	
essay	meets	the	requirements	listed	in	the	Learning	Targets	for	writing	an	effective	
multi-paragraph	response-to-literature	essay.

Review	the	Scoring	Guide	to	understand	the	specific	requirements	of	this	writing	
activity.

Prewriting
 1.	Write	ideas	for	your	response	here.
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Writing Workshop 5 (continued)

Preliminary outline
 2.	Before	drafting,	create	an	outline	with	the	class	to	consider	the	order	of	your	

main	ideas.	To	create	an	effective	draft,	you	will	need	a	thesis	to	give	focus	to	
the	essay.	A	thesis	consists	of	an	opinion	and	a	subject.	Use	the	frame	provided	
to	develop	a	working	thesis.

Working Thesis: 

Roger’s	actions	show	that	his	character	changes	from							 							(adjective	1)	

at	the	beginning	of	the	story	to							 							(adjective	2)	by	the	end	of	the	

story.

Topic Sentence 1
 3.	A	topic	sentence	consists	of	a	subject	and	an	opinion	that	supports	the	thesis.	

The	first	topic	sentence	should	support	the	first	adjective	in	your	thesis.	
Review	ideas	generated	by	the	class	from	the	prewriting	activity,	and	develop	a	
supporting	topic	sentence.

Examples and Details for Topic Sentence 1
 4.	Return	to	the	Character	Analysis	Chart	or	prewriting	activity,	and	select	the	best	

examples	or	details	to	support	the	first	adjective	in	your	topic	sentence.	Write	
those	examples	below.

Topic Sentence 2
 5.	Review	the	second	adjective	in	your	thesis	and	create	a	second	supporting	topic	

sentence.

Examples and Details for Topic Sentence 2
 6.	Choose	examples	and	details	to	support	your	second	topic	sentence.

Drafting
Based	on	your	prewriting	and	outline,	you	are	now	ready	to	create	a	first	draft	the	
essay	including	body	paragraphs,	the	introduction	and	the	conclusion.

Body Paragraphs
A	body	paragraph	has	these	elements:

•	Topic sentence: A	sentence	that	has	a	subject	and	an	opinion	that	works	
directly	to	support	the	thesis.

•	Transitions:	Words	or	phrases	used	to	connect	ideas	(for example, for instance).
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•	Supporting information:	Specific	examples	and	details.
•	commentary: Sentences	that	explain	how	the	information	is	relevant	to	the	

thesis/topic	sentence	and	bring	a	sense	of	closure	to	the	paragraph.

 7.	Read	the	class	sample	provided	below	and	mark	the	text	to	identify	the	
elements	of	a	body	paragraph.

At the beginning of the story, Roger’s selfish actions reveal a greedy character. For 
example, Roger wanted to buy some blue suede shoes, but he did not have the money to 
buy them so he decided to steal the money from a woman walking down the street. The 
decision to steal the money rather than to earn it illustrates that Roger is only thinking 
of himself and his desires. He is not considering the feelings of the hard working woman, 
Mrs. Jones, he tries to rob. Also, Roger’s plan to use the money to buy extravagant shoes 
is not out of necessity, but rather merely a desire to indulge himself at someone else’s 
expense. However, Roger soon realizes that his unexpected encounter with Mrs. Jones 
will teach him an unforgettable lesson.

 8.	Draft	a	body	paragraph	for	the	second	body	paragraph	on	a	separate	sheet	of	paper.

introduction and conclusion
With	the	class,	you	have	constructed	a	thesis	statement	and	one	body	paragraph.	
You	are	ready	to	create	the	introduction	and	conclusion	of	the	essay.	Introductory	
paragraphs	consist	of

•	A	hook/lead:	Question,	Quote,	Anecdote,	or	Statement	of	Intrigue	(QQAS)	
that	is	related	to	the	topic.	If	you	ask	a	question,	answer	it.	If	you	use		
a	quote,	analyze	it.	If	you	use	an	anecdote	or	statement	of	intrigue,		
explain	it.

•	A connection	between	the	QQAS	and	the	thesis,	using	a	TAG	(title,	author,	
genre)	statement	(Langston Hughes’s short story, “Thank You, Ma’m,” 
explains. …).

•	A thesis statement	describing	a	subject	and	an	opinion.

 9.	Review	the	class	sample	provided	below	and	mark	the	text	to	identify	the	
components	of	the	introductory	paragraph.

Change is a difficult process and does not just occur out of sheer will. Often, it is a 
life-altering event that causes a change in one’s character. Langston Hughes’s short story, 
“Thank You, Ma’m,” explores how a young man’s unexpected encounter with a stranger 
fosters a significant change in his character. Roger’s actions show that his character 
changes from being greedy at the beginning of the story to being appreciative by the end 
of the story.

 10.	Concluding	paragraphs	close	the	essay	by	examining	insights	presented	in	
the	text	and	analyzing	the	larger	ramification	of	those	ideas.	Use	the	following	
levels	of	questions	to	guide	your	thinking	in	crafting	a	conclusion:

•	What	did	you	say?	(Literal)
How	does	the	character	change	in	the	story?	

•	What	does	it	mean?	(Interpretive)
What	is	the	significance	of	those	changes?
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Writing Workshop 5 (continued)

•	Why	does	it	matter?	(Universal)
What	do	you	think	the	character	learned	about	life	as	a	result	of	the	changes	
mentioned	above?
How	does	this	apply	to	me	or	others?

check your Understanding
In	a	first	draft	the	most	important	thing	is	to	organize	and	develop	your	ideas	
as	fully	as	you	can.	The	first	draft	prepares	you	for	the	next	step	of	revision	by	
considering	what	can	be	added,	deleted,	or	rearranged.	As	you	reread	your	draft,
•	Present	effective	introductory	and	concluding	paragraphs
•	Develop	an	interpretation	and	state	it	as	a	thesis
•	Provide	evidence	from	the	text	to	demonstrate	understanding
•	Guide	and	inform	the	reader’s	understanding	of	key	issues	in	body	paragraphs
•	Include	specific	evidence,	details,	and	examples	in	body	paragraphs
•	Include	an	appropriate	organizational	structure	for	the	essay
•	Use	a	variety	of	sentence	structures	and	transitions	to	link	paragraphs

Revising

Language and Writer’s craft: Revising for coherence 

coherence
A	coherent	essay	is	one	that	presents	ideas	that	tie	together	and	flow	smoothly,	
making	the	essay	easy	for	a	reader	to	follow.	Two	ways	to	revise	for	coherence	
are	to	use	transitional	words	within	and	between	paragraphs	and	to	use	varied	
sentence	structures.

Transitions: Revise	to	help	your	reader	move	through	the	essay	by	adding	some	of	
these	types	of	transitions:
•	Transitions to	show examples:	for example, for instance, such as, in other words
•	Transitions to show time:	initially, next, after, finally, then, at the same time
•	Transitions to show importance:	more importantly, most important, most of all, 

least, last but not least

varying Sentence Structure
Review	your	draft	to	see	where	you	can	vary	your	sentence	structure	in	your	
paragraphs	by	using	simple	sentences	or	compound	sentences.	A	simple sentence	
contains	one	independent	clause.	Example:	The singer bowed to her adoring audience.

A	compound sentence	contains	two	independent	clauses	joined	by	a	coordinating	
conjunction	(for, and, nor, but, or, yet, so)	or	a	semicolon	(a	mark	that	indicates	
a	pause	between	two	complete	thoughts).	Example:	The singer bowed to the 
audience, but she sang no encores.

Combine	short,	simple	sentences	to	create	compound sentences	by	using	
coordinating conjunctions.	Look	at	these	examples:
•	Use	the	coordinating	conjunction	and	to	express	similar	ideas.

Sometimes people make poor choices, and they do not consider the consequences 
of their actions.

•	Use	the	coordinating	conjunction	but	to	express	different	ideas.
At some point, everyone will make a bad decision, but it is the learning that comes 
as a result of a bad decision that builds character.

•	Use	the	coordinating	conjunction	or	to	express	a	choice.
In life, we can choose to appreciate the lessons learned from our experiences, or 
we can choose to be bitter from the experiences we encounter.
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Find	two	sentences	in	the	class-composed	essay	that	could	be	combined	using	
coordinating	conjunctions	to	create	a	compound	sentence.	Write	them	below:

1.

2.

Now,	using	a	coordinating	conjunction,	combine	the	sentences	to	create	a	
compound	sentence.	Write	that	sentence	below.

Once	you	have	completed	your	new	sentence,	insert	it	in	the	class-generated	essay.	
Remember	to	use	compound	sentences	in	your	group-generated	and	individually	
composed	essay	as	well.

Editing
Also	check	your	essay	for	complete	sentences	to	make	sure	each	of	your	sentences
•	Begins	with	a	capitalized	first	word
•	Includes	an	end	punctuation	mark	(period,	question	mark,	exclamation	point)
•	Contains	a	subject	(noun	or	pronoun	the	sentence	is	about)	and	a	predicate	(verb	

describing	the	action	of	the	subject)
•	Has	no	misspelled	words

 11.	Next	edit	your	essay	for	coherence	and	complete	sentences.

 12.	Reflection:	What	additional	support	do	you	need	in	writing	a	multi-paragraph	
response-to-literature	essay?
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Writing Workshop 5 (continued)

Activity 3

Writing an Essay with Peers
WRitiNG PRomPt: In a multi-paragraph response-to-literature essay, analyze how 
Mrs. Jones’s actions over the course of the story reveal a change in her character. Be 
sure the essay meets the Learning Targets for writing an effective multi-paragraph 
response-to-literature essay:
•	Presents effective introductory and concluding paragraphs
•	Analyzes a literary text and provides evidence from the text to demonstrate 

understanding
•	Guides the reader’s understanding of key issues in body paragraphs
•	Includes specific evidence, details, and examples in body paragraphs
•	Includes an appropriate organizational structure for the essay
•	Uses a variety of sentence structures and transitions to link paragraphs

Review the Scoring Guide to understand the specific requirements of this writing 
activity.

Prewriting
 1. In your writing group, review and discuss the prompt. Revisit the short story 

to mark the text to identify the actions of Mrs. Jones. Use the character 
Analysis graphic organizer to make note of what those actions reveal about 
her character, how she changes, and perhaps lessons learned. Discuss your 
findings and select an appropriate prewriting strategy to generate ideas in 
response to the prompt.

character Analysis chart

ms. Jones’s Actions What the Actions tell About Her  
character
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 2. Select the best ideas from your prewriting activity to construct a working thesis.

 3. With your writing group, co-construct a preliminary outline that includes your 
thesis and supporting topic sentences with relevant examples and details.

Drafting
 4. Review the ideas from your prewriting activity and co-construct a draft of your 

body paragraphs.

 5. Read your body paragraphs and discuss an effective way to introduce and 
conclude your key ideas. Use a prewriting strategy to generate a draft that 
demonstrates the parts of effective introductions (hook/lead, connection, and 
thesis) and conclusions (response to the levels of questions).

Revising
 6. Read aloud your draft to your writing group. Gather feedback based on the 

criteria of an effective response to literature essay found under the goals 
section at the beginning of the workshop.

 7. Review your draft for coherence:
•	Discuss which transitions can be used to link ideas effectively within and 

between your body paragraphs. Incorporate at least two into your draft.
•	If your draft contains too many short, choppy sentences, discuss the ideas 

that can be combined and revise using coordinating conjunctions.

Editing
 8. Read your draft and, with your peers, edit to correct errors in grammar, 

punctuation, and spelling.

 9. Discuss the key ideas present in your essay and generate a list of potentially 
creative titles. Rank them and select one. Place a title at the top of your essay.

Check Your Understanding
Review the Scoring Guide. Compare your essay with the scoring guide to ensure 
your essay meets all of the requirements. If possible, exchange your essay with 
another group and allow them to evaluate it against the Scoring Guide to ensure 
your essay is successful.
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Writing Workshop 5 (continued)

AcTiviTy 4

independent Writing
WRiTing PRoMPT:	In	a	multi-paragraph	response-to-literature	essay,	
analyze	how	Myop’s	actions	in	the	story	“The	Flowers”	reveal	a	change	in	her	
character.	Be	sure	the	essay
•	Presents	effective	introductory	and	concluding	paragraphs
•	Develops	an	interpretation	of	the	text	and	states	it	as	a	thesis
•	Provides	evidence	from	the	text	to	demonstrate	understanding
•	Guides	and	informs	the	reader’s	understanding	of	key	issues	in	body	

paragraphs
•	Includes	specific	evidence,	details,	and	examples	in	body	paragraphs
•	Includes	an	appropriate	organizational	structure	for	the	essay
•	Uses	a	variety	of	sentence	structures	and	transitions	to	link	paragraphs
Review	the	Learning	Targets	and	Scoring	Guide	to	understand	the	specific	
requirements	of	this	writing	activity.

Sample Text

The Flowers
by Alice Walker

It seemed to Myop as she skipped lightly from hen house to pigpen to smokehouse 
that the days had never been as beautiful as these. The air held a keenness that made 
her nose twitch. The harvesting of the corn and cotton, peanuts and squash, made each 
day a golden surprise that caused excited little tremors to run up her jaws.

Myop carried a short, knobby stick. She struck out at random at chickens she liked, 
and worked out the beat of a song on the fence around the pigpen. She felt light and 
good in the warm sun. She was ten, and nothing existed for her but her song, the stick 
clutched in her dark brown hand, and the tat-de-ta-ta-ta of accompaniment.

Turning her back on the rusty boards of her family’s sharecropper cabin, Myop 
walked along the fence till it ran into the stream made by the spring. Around the 
spring, where the family got drinking water, silver ferns and wildflowers grew. Along 
the shallow banks pigs rooted. Myop watched the tiny white bubbles disrupt the thin 
black scale of soil and the water that silently rose and slid away down the stream.

She had explored the woods behind the house many times. Often, in late autumn, 
her mother took her to gather nuts among the fallen leaves. Today she made her own 
path, bouncing this way and that way, vaguely keeping an eye out for snakes. She 
found, in addition to various common but pretty ferns and leaves, an armful of strange 
blue flowers with velvety ridges and a sweet suds bush full of the brown, fragrant buds.

My notes
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By twelve o’clock, her arms laden with sprigs of her findings, she was a mile or 
more from home. She had often been as far before, but the strangeness of the land 
made it not as pleasant as her usual haunts. It seemed gloomy in the little cove in which 
she found herself. The air was damp, the silence close and deep.

Myop began to circle back to the house, back to the peacefulness of the morning. It 
was then she stepped smack into his eyes. Her heel became lodged in the broken ridge 
between brow and nose, and she reached down quickly, unafraid, to free herself. It was 
only when she saw his naked grin that she gave a little yelp of surprise.

He had been a tall man. From feet to neck covered a long space. His head lay 
beside him. When she pushed back the leaves and layers of earth and debris Myop saw 
that he’d had large white teeth, all of them cracked or broken, long fingers, and very 
big bones. All his clothes had rotted away except some threads of blue denim from his 
overalls. The buckles of the overall had turned green.

Myop gazed around the spot with interest. Very near where she’d stepped into the 
head was a wild pink rose. As she picked it to add to her bundle she noticed a raised 
mound, a ring, around the rose’s root. It was the rotted remains of a noose, a bit of 
shredding plowline, now blending benignly into the soil. Around an overhanging limb 
of a great spreading oak clung another piece. Frayed, rotted, bleached, and frazzled--
barely there--but spinning restlessly in the breeze. Myop laid down her flowers.

And the summer was over.

My notes
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Writing Workshop 5 (continued)

ScoRing gUiDE

Scoring 
criteria Exemplary Proficient Emerging incomplete

ideas The	essay
•	presents	a	focused,	

insightful	thesis
•	uses	details	from	

the	text	to	support	
analysis

•	analyzes	ideas	to	
show	insightful	
thinking	about	the	
text

The	essay
•	presents	a	clear	thesis
•	use	details	from	the	

text	appropriately
•	analyzes	ideas	to	

show	clear	thinking	
about	the	text

The	essay
•	presents	an	unfocused	

or	limited	thesis
•	uses	few,	if	any,	

details	from	the	text
•	contains	little	or	no	

analysis	or	states	the	
obvious

The	essay
•	presents	limited	thesis	

or	thesis	is	absent
•	details	from	the	text	

are	unclear	or	absent
•	states	the	

obvious;	shows	no	
understanding	of	the	
text

Structure The	essay
•	contains	an	inviting	

introductory	
paragraph	that	draws	
in	the	reader

•	uses	transitions	to	
guide	the	reader’s	
understanding	
throughout	the	essay

•	presents	a	concluding	
paragraph	that	
extends	the	ideas	of	
the	essay

The	essay
•	contains	an	effective	

introductory	
paragraph

•	uses	transitions	to	
link	the	reader’s	
understanding	
throughout	the	essay

•	presents	an	effective	
concluding	paragraph

The	essay
•	contains	an	

underdeveloped	
introductory	
paragraph

•	uses	few,	if	any,	
transitions	and/or	
paragraphs	that	are	
disconnected

•	presents	a	limited	
concluding	paragraph

The	essay
•	contains	a	minimal	

or	incomplete	
introduction

•	uses	a	confusing	
organization	for	
evidence	and	ideas	
and/or	few	or	no	
meaningful	transitions

•	provides	a	minimal	
conclusion	or	none		
at	all

Use of 
Language

The	essay
•	uses	an	effective	

variety	of	sentence	
types

•	uses	precise,	
academic	language

•	contains	few,	
if	any,	errors	in	
grammar,	spelling,	
capitalization,	and	
punctuation

The	essay
•	uses	a	variety	of	

sentence	types
•	use	appropriate	

diction
•	may	contain	

minor	errors	in	
grammar,	spelling,	
capitalization,	and	
punctuation	that	do	
not	affect	the	reader’s	
understanding

The	essay
•	uses	mostly	simple	or	

incomplete	sentences
•	uses	vague	words
•	contains	many	errors	

in	grammar,	spelling,	
capitalization,	
and	punctuation	
that	interfere	
in	the	reader’s	
understanding

The	essay
•	shows	incorrect	or	

inconsistent	use	of	
sentence	structure

•	uses	diction	that	is	
inappropriate	for	the	
topic,	audience,	and	
purpose

•	uses	no	rhetorical	
devices

•	illustrates	limited	
command	of	standard	
English	conventions;	
multiple	serious	errors	
interfere	with	meaning
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